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. -"STATFMENT OF FOCUS

"

Individually Guided Education {IGE) ia a new comprehensive
systen of elementary education. The following components of the
ICE system are in varying stages of development and implementation::.
a new organization for instruction .and related administrative
arrangements; a model of instructional prog;aning for the .indi- 2
vidual student; and curriculum components in prereading tcading,
mathematics, mogivation, and environmental education, 'the develop-
. ment- of other curriculum components, of a system for mare ,ing in-
" gtruction by computer, and of instructionsl strategir = it n:eded
to complete the-system.. Continuing programmatic researct i8 required
. to provide a asound knowledge base for the components under develop~
"ment and for improved second generation components. Finaily, sys-
\tematic’impleméqtation is essential so that the products will function -
properly Jq, the 1GE achools. : :

The Center Nans and carries out the research, development,

“and implementation components of its 1GE program in this sequence:
- (1) identify the needs and delimit the component problem ares;

(2) assess the possible constraints--financisl resources and.avail.
ability of staff; (3) formulate general plans and 805%itic procedures
for solving the problems; (4) zocurs &nd ailocate human and material
resonrcas $C Catry out the plaps; (5) provide for effective commiuni-
cation among personnel and efficient mauagement of activities apd'
resources; and () evaluate the effectiveness of each activity and
.its contribution to the total program and correct any difficulties -
through feedback mechanisms and appropriate management techniques.

A self-renewing system of elementary education is projecte& in®
each participating elementary school, i)e., one which is less dependent
-on external sources for divection and is more responsive to the Eeeds
of the children attending each particular school. In the IGE-schools,
Center-developed and, other curriculum products compatible with sde -
Center's instructional prograuing model will lead to higher morale
.and job satisfasction amou, educetional personnel. "Each developmetital
product makes its ufiique comvribution to IGE as it is implemented ‘in
the schools. The various research component.s add to the knowledge of
Center practitioners, developers, and theorists.
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ABSTRACT

TA nyotem of Individually Guided Education in ‘the Multiunit

—

\\\‘Biementary a-“nnl (TGE/MUS-E)‘-developed at the Wisconsin Research

and DeVelqpment Center, organizes the school into Tnsteo  inn ano

BEST COPY AVAILABLE

Reseqfch Unitn (1&R Unlts) headod by a v, woles=that of unit

N

leadéf.,.This atudy detr:aned the extent of agreement among and
betwe;nénrincipals, tenchcrs, and\uuit leaders regarding expecta-
tions held for the unit Leader role;. exanincd the relutionohip
tetveon rcfe“en* sgup agrcc"ent and perforponce sffectl Teness
ratings; and LﬂVeStigath the relationship between selected organ-
'ifntiunal variables ard agrecment on role exp&:tations.
Social systems theory whs utilized in yoothesizing thnt .
RS} no di fferences gxist.betwee principals, teachers, and unit’
loodarsAregarding eXpoc;ations held’ for the unit leader rol¥, and
2) there is & positive relatidnship between qg;qement'on role
‘expectations and ratinge of . P rformance cﬁfnctiveness.,
Taska typically performed by-unit leaders weve identifieu B

2,

fronithe literature and practice and reduced to a survey instrument
oontaining 56 tasks, The Unit Leader Role.Analysis (ULRA) was
pilot tested for validity and reiiability sud factoyr analyzed into

four scales dealing with fntrcovganizational tclationships, extrae

ovganizational relutionships, {nst ructional conrdination, and
» ; . - !




WATIE
AR
'

e

BEST COPY AVAILABLE -
n\anagement activities, Data weJcpllected from a sample of 48 prin-' :

cipals,. 43 -‘unit leaders, and 96 teachers from 48 schools in 32
o . e ‘ [
! Wisconsin districts,

s

Descriptive data were obtained to present a demographic

-'- profile of t\he sam/plvAi:ffe:ences among respondent groups in’ role«
| expectat’ions “were ani‘alyzed_ by one-way analysis of.-variar.ce t'ot: A
each scale of the ULRA, T-tests were performed for each scale .
between all ,,ossible combinations of groups . when the f value pto-

.'duced by analysxs of variance proved significant. Relationships

« between the extent‘ of agrecment on expectau""sa ra;ings of per-
formance effectivcness, and selected organizational variubles Iware‘
tested by \pxeans of tﬁe’Pearson p‘roguct-moment 'cotreqlgftit\n coefiicient,

'Correlations wvere computed using bot -sign“ and absolute diffnre,n
. scores for each scale of.the instrun nt., The probability levcl for
L all tasks ofstatisticnl significance was establishen at .05.—
.. ' The major: Hndings of the study were as followr ' /:-:__’/ =
' 1. Statistically si“gnificant differences were fourd amon-); B
principals, teacgers, and unit gvaders iu expect:tions. held
\ © for the unit ‘leader rola on taski dealing with instructional
' coordina ion and intraorganiqatio?a] relationships.
i. A statisZically significant diffefence was' found beWLLﬂ
principals and unit leaders fopr taé\ks_ dealing ‘_?'ith

* tnstructional coordination, \ L

3, Statisticall;\significnnt differ&ncei were ‘found betweun
v, | . .

principals and unit teachers' for, tasks related’ to instruc- .
tional coordination and intraorganizational relationships, }

2 ‘ ¢

ix

ERIC..
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¢ _Nn significant 'rélationahip wasg eatnblianed taetve-(Qzll referent * -

group agreéuerdt on.unit leader role"expect)btionn and ratings

of unit leader perfommance effectivencss, - -

.

. A statistically n_igni_fié‘ant ‘relationchip wa.‘s‘- fo:nhd be.tween,‘

ptincipal and unit leader agrecment on excoctati'nns for Ztasky ~tr

.denling with managt:men’ activities and’ principal ratim’

Cee”

of unit, leader ove!rall efﬁectivnnss. o o .
PR . . |

6. A statistical ly aignificant relationship was found- between

: . . . e A !
systems theory.is useful, that better ueasures of.role effective'-' /t

unit leaders and. teacher agreement on expectationa for taqkp‘

related to ‘ns'l'““““"l °°°_l"'.uation and tencher rating,s of
unit ;ea#er ovarall effectiveness. ) : \
Prinbipql and unit leader agreement on role expeetations

: regard’ing extraorganizationm relation"hips vas si"nlch:mtl'
correiared with staf{ pdttieipation in orientatlon activlties '

QN . v

prior to: implementing IcE

In tems'of theory and re\pearch it was suggested that sccial -
|

.’

aeen'ete‘meded, and that case and ‘ongitudinal ctudies in chese /

fonnfns should be conducted. Concerning prectice, it wao wgbe.étcd

‘that principal teachqr, and init leader c.oumnicati.on shou‘d te s

Iy

lncr_eaeed; that the or;ganizational ncdel and unit leader role;be

‘further sefined; and that the factors of the ULRA be examined for

their relevance to problems in selection, .training and operation of -

B 1GE/MUS-E schools,
b :

[} ’ ' -

\‘l .... : . . . -
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: n&m mnﬂ&% was nouwmbmm tec:

- CHAPTER I- - ‘ : L.
ORIENTATION TO THE STUDY . .
cf this scudy was to examine the HQMWwvww.

Specifically

The @cHMOmm
nwm nuwn Hmmmmn Pn conducting nan mcbnnHObu.
1) amnmﬂawbm the differences- Ly

wwcn mxumﬂ “in role mummn#wn»o=m held. mON unit leaders wn

-

.nObmbonvuo rbwn mcS)RHOSm as vmnnmwdmm by wnwbnwmwwm. nan

. S - . S
Hmwvmnm and nnwn nmmnronm. Nw umﬂmﬂawam the Hmw&nwo=mrwv )

rmntmmb wmﬁmmanbr ‘on mxmmnnwnwo=m and nwnwbmm of wmnmonswbnm
) -
. g -

mmmmnnw<m=mmm. uum 3) Qmﬂmﬂshbm nrm nmwwnwo=mrwv Umntmwn

unnmmﬂmbn on mxvmonwﬂwoum wbm mowmnnmm onnmuwumnwosﬂ»

variables. .. . . .7 ot
| The mncuw is mwdwmmm .into four nrmvnmnm whick nonuwuo AM;/,

,wmlmmmwwwr 1} the vno&HnB and review of nvm Hknmnwncﬂm.

2} QDMMMW/WUA,anronOHOQ%. 3) wnmwwmwm om the uwnu. ang -

- 4) £indings, nom/HzoWOJm. and wBbwwnmnwObm.

~.
erﬂm nrw@nmn

nObnwmnm of five mmnnwo:m Snwnr uwmncmm nrm general. umnacnocbm
of.the mncm<.,mnmnmamun om frm vnovwma. n@cwmt o€ nmwmnmu

Facd

Hwnonwﬁ:nm. s. m:wmwnmsam of nrm mﬂau%~ wbu HvywnwﬂwOSm of .

DR nﬂuman.wmnwwnocbw .

Schools traditionally have been organized as bureau-

. cracies wiacez a.vumpanying authority structures have -

N

.nUoHN vn0mmmmwo=ww Mwao.Unrou. they should be given nwm

.m Browrn, -

. !
\\\ubmmqa _House, 1960. : ;». o L o SN . \

wwnwmn. wwmm.. N

the stady. =~ IR ) S o L

wNQMOﬁwvmwuﬂvxa the Uﬁhwmwnm principal should have the ex-

Llusive right to mOﬂsﬂwbnm.www.moﬂwmworm and proceduares -
relative to school ammnmnwouwa Specifically, during.the

mﬂuﬂ ‘decade, nounrmvm have vmob wcmwmﬂpsm that, vonuﬁmm of

right and responsibility for determinipg instructional [

practices. Parallel to tbis movement, national committe

university personnel, s* .- ': - ments and local schoo

distracts mmdo been mak:~. : :.~-arted effort toward t

of mocmwowwsm "new curricula’ -.aich oonmona to the structural

mnuBm:dnw whomOMmu by wn=bmnw wbu the anvooowoawnmw\

onmtbwnnnwo=nw mnmﬂmﬂdnxm wHOMOmmm by Beggs mbm Buff m.w

3 onmmm. &nd Goodlad and mummnmob.m anawa as advocated

-

\\ohosm S. wncamn. The Process on m&cnwnwob. zm£ York:

/
. nondwm W. Beggs, T1I, mbu nusﬁnu m. wcmmmm. zowmﬂmumm
mnroon in Action, wwooawzmno=. Indiana: Indiana University
mnmmm. 1967. -/ . A

.
’

/

- wwr Frank Brown, The Appropriate Placement School: &

Sophisticated zoamnwumm ncnnwncwca. Smmn_z«mnw. New York:

A

\ : - L \ .

Elementarv 3chcol: Revised Editicn,'Chicago: Harcourt, Brace
and worlgd, Hmmw.. S ) . T : o LY
S 5 S . P : ) :
mu. ﬁwown q1cam. Foras cn Change-Guide to Better Schools;
Chieagoi Rand :nhmwww. 2¢l.

~
mamﬁx R. Dufay, Ungrading the MHtamnnmnw School, West . A
Nyack, New York: mwnwmﬂ. 1366, \\ . o ‘
. . : ) S
“John H..noonwwu and movmnn.m Anderson, The Nongradcd ° o
|

t .

B [ -

(o

4
.
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that successful wﬂowmﬂmﬂnmﬂwou of these "new curricula® re~ -
% reo
\ aswnmm a mnHJMM\\Wh wabwnmRHOb cof movoowm nommnsmﬂ twnw

|
m//// a change in Hnmnncnnwowmw BnnvooQWQM/. T
-

bHﬁ@meﬁwcmm to. the nnmmwnwouww b mm:o mnwo onmmbwnml
nwOb om movoowm mb& the wom\mnmmmm self-contained ownmmnooa

wmmno»ov no instructicn were ummmmm to mmowwwnmnm moooBmemﬁl.

- Y

ment of these momwm. Educational mwwbm are being researched,

. social and institutional mmBNBmm. The wsmwcwmcmww% mﬂwnm@

education ~H}mv wwmnma.w trhov vwm vmmb nmcwwommnonSHo¢mv

nsm ooowmnmnwcm efforts of nsm zwwOObmwﬂ Research and.

—

Umcwwomambn dmbnmn for nowﬁwnwcm vcwnuwkm av r uinmbnmnu and

local mowoow mkmnmam. is mmmvnsmm
-

nwob of "new ocnnwnahm v% nmonmmaunwbm ﬂwm structure of nvm

+o ﬁmnwwwnmﬂm wawwmanbnml

Ownamnnwh%.mowoow and Hﬁvwmamsnwam nwm components necessary

ﬂ .
to provide a program of individually guided education for
each student. , , . .

The ONQWboNNﬂHObmwlmmebwmnnmnwcm ooavaman of uom is

...at the levels’ they will be implemented. The new mﬁﬁﬁ0ﬁ:ﬂﬂw

°
o

oy q N )
- Michael w. wau‘ (Hmmm. nnnmw:onmoN mbm mﬂJoowm‘ New .
York: mnmmmmn muvwkmvmﬂm. wmqw. Y . .
. \\ . : oo Nt 3
- 8
mmﬂvmwn J. wwwrnamumn.,on mw.. mumucwmnmwwm‘mnummu

mucowfpomwwnm the #ultiunit Elementary Sthool: Guidelines
for QJ\wm?nurmwpos..ﬁmnPnon.
,,m nt OQHMQH o ov qomﬂ,npcm Jearning, 1271, VUV/Hq ~-30.

. e
s &

developed, tried, and evaluated in response to nwmmm manmwam .

ﬂmmwmnﬂm\no Mwoqwmm for edacaticnal and wamnn=0ﬁHObmH decisions .

Wiscons:in ®2 mmwnnw and Deveiop-

, --'nas'r _ooﬁt Avmsu-: |

nwmwmuunnm the Bcwnwﬁbwn ownﬂmﬂnmn& school Aldmuww‘ divides -

n&m mowoow vunonwbmnn60ﬂw05mvlmnn nmmmmnov units (I & R Unit)

~ which are vmmmmn by a- -unit wmwmmn. e -

The mnoaon&vwo Bo&mmﬂmmcmwommm at n&m ombnmn meomm ﬁvm
auwnuwonuoﬂ GOmanu05 twnbhb this onmwbwnmnHObmH structure as

ﬂnwn&on an nnﬂhupmnﬂmnon nor supervisor, but as a nunmmn -

o nnbowmk.fdnwvua in mmnnbmnmUPw with the wnwbowmww ard other --

A

@ - ‘unit mnummﬁansvmnm.ﬁh conducting’ ﬂbwﬂ functions related no

.o:nnwnnwﬁﬂ- HﬂhnﬁﬂonMOb‘.mnbmm mmcmHOMBmu«..nmmmmwou and

'3

umcmwowambn- pbuocnﬁHOb wbm mw&mnmwou. )
ar\ ﬁswﬁ wmmmmn is the only new position created U%
the :amtm ‘model. The need fox a unit leader can be defended

for various feasons: to assist in the staff development

- necessary no change mnoﬂ a wmumrroanmwbmm onmmbwnuﬂMOﬁmw

.Wnﬂ:oncnm mb& a mnonmnomﬂnmnm& mmonomov to qunN wxtion to

a unitized onmmbpumﬁMOSNM mnnﬂonnnm and an wunvcwmbmwwnmmu
lln\f\l\\l\ ‘
nwmnomor to instruction, no wnocwmm wmmmmnmvum in instruc-

tional oooan=WﬁHOb‘ and no,mnowwwnmwm organizational raiation-
ships. R . i ,_ o -

eﬁm to varying mmmonWMﬁHObm MMM/mthMMMMObm in nsm

.wwnonmﬂcﬂm it was ooamwmmnmm essential that mabvuwomw re-

search vm,OObmnonmu,tvwov focuses on describing mum defining
the role of the unit leader and the relationship of these .
Hmwmmmxmoonmnwmam to performarice effectiveness and selected:

organizational variables.
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Such was the purpose ci this mﬂt&%._
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This study was designed no-wl<nmmW@mnm mmm.wwmsﬁwm%,
the role expectations Nla wmnmomswnhm effectiveness of nwn. . :

Hum vnhmwwm om

ﬂbhﬂ leader mb noumnonvsm unit mnbnnnosm.

”nbm mnﬂmw twm ntdmowm.m 1) to mmnmnﬂk:m e mxnmun om/wmnwml

/

# . ’
. _ment- Hommnmnbm mkwmnnmﬂwosm held for ﬂsm unit Honmmn Hﬂwmu ST . 5.7

and 2) no establish nﬁm nmwwnwosuuwv Umntmou Hmmmnmﬂn mMoaw

mmnmmamsn on .role mxmmnnbnwosm nbm wmnmonambho onmmnnw<mﬂwmm

Hmnnﬂmm. Hn was &Mwonvmmvnmm nswn there vm a positive

i

.thmnvosmqu Umntmos agreement on role expectations and ﬂJm

.mnmnmﬂ in ﬂum following anﬁH v\uonwmmmm.

performance mmmmnnwcmummm of the unit leader. - -m . . - 6a

i : R

The Emuon mnovwmam p=<ownpnmnom in. nbhm mﬂam% mnml/

v " R
1. There are no mvmzvmnomsn mvmmmnmunmm betwean //

R . unubn.mwwm mbn unit Hmmnmnm Hommnmwsm 10mm,.

J... w nuvnnﬂmnuosm umﬁm mow nvm unit leader ifi / . R

.oosmnonwbm unit mcaonwosm. . -~ . S |

N.. Hrmnm are no mwmznmvnmnn nwmmnnmunmm vmncmma

.mnwuowmm»m and unit nmmoumnm Hmmmnmwsw role. o

.nuwnnnmﬂwosm umwm mon the nspn Hmmmmh in’
. DU

B
|
: oonm:nﬂwbm.cswn mcbnﬂwosm. o 23 b.
. : . . By e :
‘3. Humnn are no significant differences between N N c.
unit Hmmumnm and cbwn.nmmnrmnm.wmmmnmwsm Hrﬁo _ w ) " a.
. mxmonnmnvosm held for ﬂum ::pn leader in B e.
.. S T L .
R nonn:onwsn dnit m:bnwwosm. : N o - : £.
. T ; . .

 Exposure to IGE concepts.

There is no significant relationship between

principal and unit wamwﬂ.mmhomsmbn,ov expecta~

"tions rmwm.hon the unit leader's role and
. principal's Hmmwbmm of the unit leader's

pexformance effectiveness.

There is no significant relationship betweén
ﬁbhﬂ nmwnvmu ubm ﬁbvﬂ Hmwwwn agreament or

oxuonnunvosm Umwm for the unit wmmmmn S Howm and

- . unit teachers' Hmnwbmm ‘of the unit leader's

woﬂmonsmbnm effectiveness.

There is no significant relationship between

“.principal and unit teacher agreement on .

-

expectations held for the wnit leader's role

and their mean ratingZof the unit leader's

. : 3 . :
" . perforimance effectiveness.

~ Data tmﬂm also mmﬂumnmm to wmnmnnmuﬁ if a mwmsvmnnmbn

| nmwwnuosmunv nuvmﬂm uontmnb the rowuuﬂwﬂm indenendent
L . . variables mbm nnmmﬂmun group mmnomsmsn on role expectations-

held for the unit leader in conducting unit functions:

Size of school system .

- Numbexr of teachers in tiie uait. -

Age span of mwnmmbnm ps nam unit’

&:BUOH of mﬁnmmnﬂm in ﬂvm.@swﬂ ]

Salary of the unit Hmmunn




- wmcwms of wmwmnmm Literature .

~

xrs% wHwam have raen vnomOmwm to Hmdwmm nsm onmwuwnmc
ﬂwoamw mﬁﬂﬂnnﬁnm wﬁw nvm nsHHHOchB of. mwmsmbnwnﬁ schools.
Hrwn section aHHH review the literature which relates to

the wbﬂmnmmmbnm of IGE mmamumww% mbh the xcmlm ooBmOSmbw

specifically as mukr as the Hwnmnwncnm QOMOHHUHSQ Hmm ‘con-

1 systems :
7

RBQONw and role theory #ill meo uﬁ Hm<wmtmm in wmanwwmrl

nmwnm mbn,wnnmamnm to &mnm to Hmmmmvnr wn. Socia

ing nwm numonmnwnrw basis mon the study.

T .ssunmoommbnm of IGE - MUS-E

‘ N nwwnmsmwmn mﬁmmmmnu that nrm wwmnonwnmw mbnmnmwmbnm

to the Eswnvabwn elementary movoow are HOOnmn in, nsm non-

— .
graded m(naow.w A boncnwamm onmmbwuwnHOSNH mmﬁnmna was . -

wnmmoawﬁmbn in the. mamnwnwb commen school vnwoh to. 184¢C.

wo common schodl wnnmavnmﬂ to serve the bmmmw of all wsvwwm

A
up to ‘the- noawwmnwo= of monamH mnroow.wo wn%owamhm of -

vement in nwwf 1840°'3 o

" elementary mmﬁownHO: uwnwb a mo |

Hmooumnncnn nsm noaaob movooH into a onwamm vmnnmnn. However,

|
. - this -Bbcwsmdn notwna the mnwmmm vwmb was mnumsmw. resul+ing
‘

] . . from Hbmwuwboﬂm om
L. - - ‘/

NE

_
: -. .._

. . . ~ :
A %Ibid., pp. 1-12. - N o
, . o

19 Joan D. wcanmww and nwmnwmm E. unmm~ The American
Edccalional System, Bostoni: . mocmrnos sznwyb CO.,- »ono.

P. 31-32. ) a \
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FARS

|wm wnsmm;wb School, pbnnmwmmm msnowwaﬂsnm..

nnmmnvmnm.

.mnmam& nwmmm onmmbwumnHOS came from Horac

, Report, in wman. on the. graded. moroow mwmnma of. Prussia.

whumrmnn and >pbmnon.

“The unmmr impetus to n&m establishment of nvwm

e xwub s qnﬁ »bbsmw
wl2 .

The vcvwwnwﬂPOS of a graded textbook series meo nonnnwvsﬂmm

to nrm bmcowovsmbn of .the graded movooH. Hmtrmucﬂw nnmmpnmm

n&m ocusnm OHmBBmH mnvooH. built in B&Ston wb Hmnw. as being

nrm mwnmﬂ school mmmwmnmmlmmoarlﬁlémnunn to vnocumm mmvwnwﬂm

owwmmnooam for children at mwnr age level - .
e 2 T
Hrm mnmmmm elementary mnvoow tbm nsonosmuww mmnmvwwmwmm
U% nsm MOmn nwcww wWar mmnwom mbm mubom that time. cwnwosm

vvwbm have been vﬂowommm to alter or nuoHPmr it. Brubacher

points out nswn the fact mnwmcmww% forced Mnmmwm on

mmsomﬁonm nﬂnn mnwmwbm had not w&rwmcmm as much roaommbmwn%

P -

"in the owwmmnoosm as dw& bsen anticipated. Aas a result of

nr.a a bﬂavoﬂ of mxmmnvambnmw vwwvm 1nﬁm vHOMOmmﬁ in the

) T eadn O p .
closing years of the nineteenth century and the early %mwnm.
. -blou . . . . . . . "

Hwnwwﬂtmm F. mmvmn and nwwvmnn m Shearron, Elementar
mosoow Administration: Theory and wnwnnunm. nrwnmmo- Eolt,

Hbo...

12 . .
; Ellwood w. Cubberly, Public Education in fnm United
mnwnmm. New. KOHW hgmosmrnon- Miffiin, wab. p. 311..

13
John. L. Tewksbury, Noncrading in the Elementary
Columbus, Chio:

School, Charles E. #errili GOOWt. 1967,
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. nwdmm -to the anmmm& wnmnnma.

Nwwnomnrnﬁ ﬂvw wmmw oma wwmnninuw vnmwm.

of the twentieth nnwncnw that . ﬂnnoavnom togprovide alterna-
avmmm Mbnwcmmh ﬂ&@ nmlvnvnnw

wwmb. mwbnw Barbara Plan, uwwno= wpuu. and nru swsbonrw

mwub. no mention a nmt.pa o 5
As late as 1949 the ‘nongraded or ungraded concept

. ' e ;
tﬁm4cwﬂnﬂwww% a mnonommMOSDH unonnn.wm mwbow nmun time .
4 ..

various ubbbdNRHOBm have vonb wunnoacnmm t&hnv e been

aimed at mocnpowwbn nu :buﬂum»n school; rotﬁcmn h wbu,.

Hruan wnﬂnﬂwnwm

prompted vbmmnuOﬂ to warn, .anwomu nownrmna wum wnshbpunnol

tors wnm wtunm of t&wn nObuﬂwnﬁnwm a wwnuuou no aonew as
a Bommw for the onnonnwdm =oumnmmmm moroow. even Bonm mnvbowm

will nObnMucm to make the mistakes and errors ox#HVMRmm_vw

ﬂvm wmonno|=o=nhwmo& schools now ma.ouwmnmbnmrmwa

anwdwwcwwww Guided mmcnmnwos {IGE)
To ann this bwmm a system of mwmaobnwﬂw mﬁcﬂwnwou

uwm been mcowdwbu since 1965. me m%mnma Hm nwwpsmm vw its

ucwwonﬂmnm to be a total m%mﬂos of m&cnwnHOE since it is

mu umbrella structure that provides a nonamn non nn%wam all

. 14 50nn o..mncvmnrmn. A History of the mnovumam of
mmc)wﬁpos. New York:

. 15

Goodlad and mbmmHMOS. op. cit., p. '56.

16 . .- - o .
Robert H. Anderson, Teaching in a World of Change.
Harcourt, PBrace and World, 1966, p. 5i. i ]

Chicago:
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.+ . tively started in 1966.
_.lﬁlb the Wisconsin State Department of Public Instruction
selected the IGE model for statewide demonstration and

in. Mwaelﬂaa

. bhwvbnnon. dwnnwuwm. kuw-,

McGraw-H111 woow nodwwdw- 1947, m. 399.

kinds of different teaching Io«rommmww This system of

individually guided om:nwmwoa (IGE) has emerged for adoption.
in elementary schoolis across nrmwuwnwou as a result of the

noouonunhdo efforts of the lwunoumwb mbmonnnr and umdowoennbn
18

.Center for nomuwnwcn rnnnuuum and logcal school mwmﬂnlm.
a&o first nvnoo schools to puvwmumun Hnﬁ were noomnnou
A significant forward thrust came

,

wumnuwwunwou in the 1968-69 school Vomn. Accordingly,

T nronw tﬁﬂc mwnn&.!:unwcbwn unvoowm hb operation in Wisconsin

19 - p

_ m% the nounp=MHou cf the qualqw mnroow wwwﬂ n&mn@
twno,wna multiunit schools owonwnwbm in eight mnmnbm. The -
‘U. S. Department of Health, Education whm‘thwmwh/,”mmzu o

’ mmuwnmnﬁ the concept for nationwide installation in the
S ] _ i .

kN

IGEz:"

wﬂzwﬂwOBWM -School Public mmwwnHOEM #mwonwmnwas.
Individually Guided Education and . nvw Multiunit School,

| ) )
4 18, homovv mnsnmnmmn. R & D Helps xwmm.n aoowK.m
mncnwﬂHOS. eow 61, No. 7, Oonovmh wwqws ﬁw. waow and

64-66.

15. ., ..Hnm. What Makes It So Popular?* The .

m&cnmnwou Digest, January 1973, p. 25.
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.quwlqw school wmwn. 2ad by the conclusion of nwwm year there’

\

were vell over moo Ebwnwcnpn mn:ooum in ex mrnmwn mnmnmm.

There were over 1,000 Bcrnvann mnroonm U% 1973 and some

\ .
. mmnwawnmm wnmwnwnm there may be 10, ooo by 1976.%1

.w‘@ mwwnwnwnvo= om resa wnnw wbm umdmwonfmbn mnnwnmmwmm trwnr

-have been aimed at ﬂrm Pﬁwno<mam=n om mmunwnwonmw wnmnnwnmw.
,
Hnm consists of mmcmu obaMObmunm whicn are s&mmpmnmm *o

mnomcnm ywmrmn mmcnwnwosww wnrwm<mqm=nw nsnocmr providirg

cmwh for mpmmmnmbnmm mgosm mncumdﬂm in Hmnm om Hmwnbwnm-

4\! *
Hafnnvbm mnwwm. wnm onrmn nuwﬂwrnmnvmnpnm.:uw

. - 9
: aro mmdmd ahuon noBvOannm of Hom meM
ww an onamnwuwnpon for vsmnn:nwwon. nnwmmww.wmswul

- Wp - o istrative orcanizztion at n5MMUcwmmw=m Hm<m~.
and muonwbn trrangement at the central cffice

-

level, nommnrmn anHmm ﬂbm zcm|m.

arm total design of IGE has evolved through mwmnmawnvn o~

3 h...
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mvvlmnwcnnwonww objectives,

curricalum macerials, related statements of

and criterion-
uwnmnounb nmmnm and o&wmﬂ<wnwo= schedules.

a program om voamlmnboow noEprpnwnPOﬂm ﬂwwﬂ
‘nmwsmonnmm .the school's mrmonnm v% mmsmnwﬁubm
the wsnmnmmn and mbnonnwanamnn of pareats and
. other -adults t:omm onnpncmwm influence mcwww
Bonwdwnwov and Hmmuﬁwjmr ' . -
environments wn‘mnrmmw beildings,

2

state education

facilitative
school system central offices,
agencies, and teacher mmccwnwol wvmﬂwnnnwonm.

no:nwchlm wmmmwnnr mﬂ@ @mcmwomamnn to generate
knowlecdse uumﬂnw.muomucw nwmnmm materials and

_ wn&ommcmmm.ww : ‘

MUS-E oononmnn

. The abwnpcnwn elementary morooH~

no%monmbn

Azcmlmu \Wm n&m IGE

1

Ubvbm Pu<0mnwomnmm in nvpm study. -arm Bbwwpcnww\\

.onmwnpuwnwou is nObmHmmnmm to vm the- first realistic

-.uwnonnwnpdm in this nmnncnw to the age-graded,

.nwwmonooB

mmwmtnonnwpumm

onmwnwuwnvon mon pnmﬂﬂunﬂwoa.uwn ﬁwﬂpﬂwnponb

imposed by nﬂwmvnwonww mwosmnnwﬂw school organizations when

nnnoacnwnm no vamwmamnn IGE

in tHN&HﬂPObmeM onmwnwnmm nOSOLPm

- a SouoH of bnmnncnnwonww mnomnmguwnm for the L
. w:mwdwocww mn:mmun. . - . N
3. a Bo&mw mon mmcmwouwnm Emwmcnmamun noowm and )
) m<wwcwnpo= procedures. ‘
% - 20yy54., pp. 25-26.
: 21 L o . S .
- “"The Individualizzd learning Letter, Euntington,
- New momwu T.I.L.L., Vol. 2, lo. 3, Jaauary 4, 1973.

22

Herbert J. Klausmeier, et al., op. cit., p. 17.
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wbm the anit Hmwmme. The nvmonmnwnww justification mon this

mode of Ommﬁmnw05 is rmmmm cwon two m:u&m!mbﬁww nonomvnn

-

-

tuhnv underpin the B:wnwnbvn wmnnmnn. .
’ 1. Ononw wbnmnmnnM05 nmb w~o&=0m a nonww mmmmnn
mﬂmmnnm than nuw mcE of its wwhﬁmnw <o w
2. A :Mmumnnv% of mmnwmw05hﬂwabm bodies, w e.,
tro unit mnmmm and the. HHn. - « « places mmnwmwosm

., in n:m hands of nvomo most mvwm to Bmwm the .
..mmnwmw05m.~m e . . T . :
It is n&m Center's mamanﬂmnw05 nrmn schools mmownwbm
the Hnm\zQMlm pProgram will mnvwmcm the QOﬂwm wmoanwmwmn for
wmmnumnm as a direct result of Bﬂhﬂhuwaﬂ the wnmanhnmm mbm

wnonomsnom 005+mwbom in nvm Boamw q

. Related nwwmwhnv

) for the OnmuuwumnHOb 3 mOHEWH owmnwnwonm.

Guiced Education:

.Mwmwwamnwncnm for UmcmwOMEmsn of mmcomnwonmw bnnwcwnwmm. w&qw.

Despite nvm mmcwwom505n of the wn0nonwﬁu0 onmnbwnmnwoau.
&

al model and mmmnwmwn mnmnmﬂm&mﬁ regarding role mubnnwcbm. wn \ﬂ

is =umonmnwbmmvwm nvmn nun won tial Om MUsS-E tvww not vm

Hmwwwumm mnnoamnwonww% by the e wvwwmrsobn.Om guidelines
.)hmowmwbnwwa a

oozmynmnmvwn 150==n 0m mmmonkmﬂwcm wu& empirical fesearch Mm..

- ) A T ) [N
26 PR "
uomb Beugen, Ira. Kerns and Noiman onwumn~ Hs&wcwmuwwnm
The wnwbn»mwwum Handbook, Dayton, Ohio:

Nﬂ . ) . . ' ..‘ B . 7
. Klaugameier, op. cit., p. 9l. .

_a r corv-nvnimm

e

..mnvmonmh Hmmmwﬂnv that has umﬂb noumcnnmm on nvm onmmnwuwl .

_using a semantic differential mbn “school Boanm scale.

|

wnommbnw% being noumnonom. Jonwvw% at nvm cbwcmnvwn% of

tﬁmnObmwblmm&wm05. tﬁwnrwmwamm mn nmmwbwbm nrm nOB%Obmbnm
of Hmm as- tmww wm mwsuumnnmnﬂbm nvown mmmmnnw<m5mmm..

.z&vww Hn wu recognized that 4mmmwnnv is VOuva noamconmm on °

all oolwoamunm of Hmm.wm nrum review !vww limit itself to

, -

nwo=mwlunshuwmnnmnw<m nnamonmbn (MUS-E) . . . . s
- zmwm05~w wﬁcmmﬂwmwnmm Arm Hﬂw»ﬂwObmvww of the zcmom
onmmbwumnP05mw mwnnmnb to n#m,wmmnuwbm nwwswnm.Om mnroowm

! 7
wa&ypm

in MUS-E schools scored uwmbwmwnmbnww rpmvon ﬁswm/vumipm wu.

. .nnmmwnw05mw mnrOme on Hﬂﬂﬂbpbw climate, Hmwﬂﬂwn mmwmlnovnmwn.

m:m unwmm. and unnoaﬁwbon and tardiness.

‘Guided Education to tke Learning Climate of Pupils,"
.. @issertation, xwuwm05.

mbn a 5ﬁBv0H Om 5o=|mnummswn mnnwnnmm <wn~mvwmm.

,

cant 1mwﬁnw05ovwv twm mmnwwwmemm vmntmma wnwwrm in zﬁm m

No mwmbwmwl

nnBOme and w:wwwm in ﬂﬂmmwnwosww mnroovm regardirng nrmwn

o

,mnnwncmm toward nmmnvmnu. attitude toward school wnawbwmwﬁnnJOJ

mmmwmwc vmm

~wwnmmn0bnm here is to Technical Reports 19, 35, 45,
46, 48, 52, 76, 107, 120, 123, 125, 147 and 158, and Working
Papers. 4, 7, 8, 21, 22, 23, 24, Nm~ 29, and 36, The Wiscoasin
Rescarch and Development Center %on nonbwnw<m hovame.
) ,

- ~wwhnwnnm G. zmwm05. *An ubww%wwm of nrb wmwmrwovusww .
of nrb Multiunit School Organization Structure and Individually
Doctoral -

c5u<mnmwnw of Wisconsin, 1972.
w0504 Moe mmnum~ -avw Effects of a Multiunit UHmmmMmbnuml
nnm Staifing onmwbwnonwon Upon .Teachers' Attitudes and Instruc-
ticnal Programs.” Unpublished doctoral mummmnnmnpoeu University

Om onm005. September, 1971.
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as a wmm mOmHnPo=.

wmnﬂmnsm of nsm HHn.

Ms%omﬁwmmnom mww effect of MUS-E mﬁ mnmnrmﬂm mmnwnﬁmom mmn
instructional wﬂomnwlm. He discovered that Idmnm ao&ocwm
had wawwmamsnwm and wabnmwsmm a sbwn onmmbwunnvos and ‘had
utilized their resulting oowwmuonmnwcm nmmOSHSQ WHnunwmamsnm

as the means for increasing learning oumonwsnwnrmm for

_mncmmﬁnm.

.wobw 31 mﬁcmwom nrm mwﬂmnnon of MﬂQﬂNﬁonwos s anun»onl
mauw to and ﬂwm Mbcowcmamsn in ovmsmm and mossm that his
wb<ow<mam=n in the mOﬁn <mnwmvwmm of mwmmoswbmnwos. demcn-.

mrnmnwov. nHMwH mbn wbmnmwwmnwos as Hmuwom vw the munmonon

f

of wsmnﬂaonwos. the wnwsowmmw and n&m unit Hmmmmn was son

mum:amwnmbnww related no their uorwmcmEmJn. musom nsm

munmnnon of" vbmnnn0ﬂwo= is =Oﬂ,wwnomw<mm mw a swmuﬂw Mscow<mm .

nowwmmmnm in ‘the wswwmambnmnwos of MUS-E, it would mwwmmn

that additional mawvmmwm is vmwzm wvmoom ov the GSHR Hmmmmh

-
<

rooumuw msn mbnrum vmcm wscmmnwmwnwm the owmumnwosnw

mwmowmwomwww. Loose mwmoocmnma nﬁmn n#m

S
~ -
—~
- /

~

uHuorb T. wmawm~ :35m wonomwnwbs/OH ﬂrm uwnmonon of -

Instruction as an Ageéent of onmmswnmnmosmw Quwsmmﬂ The MUS-E,"

dmwcmnmwﬂm om H

n//////

Roles /,.;

tUnpublished- doctoral dissertation, Madison:
swmnosmwa. zo<mavwn 197%.

in tike IIC, Doctoral Dissertation in wnownmmm. zpwswcxmm.
University Swmoosmws~ k3 : . )

uummbbmn B. mahnn. "An
between Effectiveness of the 1

/ umnm““”wsm Hoomm~ -Uﬂﬂwmwoslzwrusa Patterns wsm

quw.

Hcmwm ‘of the ~Relationship
it Elementary-Schocl's

Instructional Improvement Cormittee ané Interpersonal and .
I.eafer Behaviors,” Urpublished moofoumv,mummonnwnwoﬁ. zmmpmoa.

//

R .nm» - . \w\- o .,v” . .

Univers wn% Om ZHmn0dmw=~ 1972.

n////.

.9

IIC was not owHHM cmyan mmnnvnommnvcm mmowmwoatamwwum

s
mcsonwosm mmmumzmm wn by the abmmw as wnwbowmuwm continued to

R u

make a abuouwmw Om the decisions.’ Smith3* established a .

significant multiple nonnowwnwos between IIC effectiveness

and six independent variables including leade® consideration
Umrlcwon. number cf IIC members, number of hours an HHn meets,

and noswwnwvrwwnm in nrm mmmmonwoz. inclusion and control

need areas of the mHmonw. Since nvmmm studies wzmwnmnm that

I1IC ombbon
&
be. mcnoamnwomww% Nomwwnmm~ it demonstrates that the HHn BmaUmNI

the wnmmonwmmﬂ\w.om -mﬂwnmn mmnwmw05|§wwwbm- in nsm

) ship is a ouﬁowmw Hwnw nwmn acmn be made effective. »amv5~

Bmaumnmrww in the IIC oonmwmnm of the vnwsowvmw and nsm unit

-

Hmbmmnm.

JAn mcmwnmnwos mnnmw oonnconmm vw nsm nmznmh Pbmwownmm

. that NOHm wsocavmdnm Nsn organizational mwmnmsnm -were son

.MucoHcmm in sms& of nﬁo functions wnononwvwnmwww assigned

nsma.uw The nmmonn mﬂﬂrxmn indicated that nsm r:un wmmcsmm
r

HﬂMﬂOﬂMuvauﬁw for nmﬁnmwvm orn Homn of the 4c=nnwo=m Hmwunmm

H(l. of the cswnAHommmH

_to the ooamommsnm of The crucial NOHm

. is nmnomswamm to in sure success. A
‘ 4 - : ’

Mrpsa. S

35 xmn% ocpwwsua. "1GE-MU School Report,” Wisconsin
wwmmmnor and Development Center for Cognitive Learning,
. DUniversity of Wisconsin, 1972.
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. .u:m/onmgwnwﬂvonumw nvwnwo.nmnwuﬂwou OH\Rm.Hmm Bcwnwcswn wad . Q_.au.nu.%- ...h. L—Hﬂwﬁﬂ.ﬂ onmgwnuﬂu.ou model Hmwnmmnbnn
. emd -
w:m ﬂvnmm oo:nnow schools ware ocavwnmm Hl\m ‘deseriptive re- ..mw .a nrnbmw Pn oosuvmoﬂwvwm Bmm:vﬂﬁ&m for mmawbvmnnnwza
/lvl
search study conducted by mmpwmmn»ﬂ 36. Evidence was found - l/umWI///uMmﬁmmwun% schools. zsun role should the unit Houunn play . -~ A

et S

wz two on nﬁm rsﬂmm schools that there was ooumvnmnwvwm ) in this zthM GHQDROﬂ onmwbvnmnwo=uw wﬂﬂnwnam The 0H000|

///

© typic BommH views nbo nowm ing instructional, ot . i .

mhnﬁmnmsom between nﬁm oxmooﬂmn msn actual ncaonwozm on the

omuﬁswmnnunwcm or mcwnncwuonm. The noumumnﬁlmmmmcoﬂnm by

HHO. zo mmsmnmw mmnmmﬂbﬂn was nocbh oosomﬂawsm nﬁm Howmm
, mmHHomnwb demonstrates nswﬂ nﬁm mOnwﬁ»oz calls non three nowom.‘

'B_EST-con w

ﬂwwﬁ should be emphasized in the n:wﬂ leader position.

wmwwmmnwz discovered w&mﬂ mHH nvnmm EﬁHﬂWﬁbWﬂ mowoowm. T - Mumnﬂcoﬂhouww Hnummn- unnvnvmnHQROH. ubm ﬂmmowmno Further,
. swm a network on wbﬂmhmmmmammaom nmwmnwo:m;wwm in tvwov the . - . mowwmmnvu Mbbwouﬂom that all three aust be woﬂnonﬂmm nﬂwmcww
_ unit leader was Omen<ma to mmnnonﬂ Bms% Omﬁﬂwm Ehsmmmsoﬂﬂ o .wn the unit_ is no function mnnmonwcmw%. euo apparent dis-

ﬁ  , mbm coordination m0ﬂy<wﬂvmm wmncwocmw% assumed VM the _ : crepancy between. wnonon%uo ubm wnmoﬂwom oocwwbm with the

AL//lmmwsnwme While mmwwmmnw: found oo=nwamnm3Hm variation in . paucity of Mbcmunwmmﬂwos concerning the unit Hmwmmn position

- uﬂnconnnm~ wowwovmm. and meOﬂwomm. wn was mwwmnmsr ﬁrwﬂ .\vOPuﬂm out a need for mswunwomw research to focus o mnvmonwl

—

Dmnvmwosuamwwbm was Bocwum ﬂo the unit H0<0H and ﬂum unit tions Nsm mnnmonwcozmmm Hn the vonmbnwmw of this role is ﬂo

leader was emerging as both an mcwwonvﬂ% wbm.wsnwnmsom rvmﬁnm. R be Hmuwvnmw. . )
. The wnﬁnwom reviewed here Hmwnmmmﬁn the only vamﬁpba

T~ : aum mﬂcnwmm previously cited indicate that the roles

)

.and nnso¢vosm wnmmonwumn U% the’ wn0ﬂonwvwo multiunit organiza- .nﬂvwnwomw mcvmmbnm wbotﬂ to the. suwnmn which deal with the . ~

_ tional model are mamnmwsm ones w: need of identification and owmﬂmnwosww ovbnmonmnvmﬂvom ‘of the zcmlm, matmcmn- Oﬂﬁmn

: o37.
owmnwnwomnwo:. Hsnwcwmnmwu om: no wOJmmn woﬂ p: wmowmnwos. studies are ounnmbﬂww being mesbmu or oo:mconmm. vbmnn

The talents of all must be aowmmn into a~team ws which the is wbconnhmuﬂpsa the effect of MUS-E mnH60ﬂch on the vmumcuon

unit Hmwnmn meMm a focal role in orchestrating ﬂﬂm mwmambﬂm. .0n u:won<vmonm and ﬂmmowmna who uw<m Hmmmczcwvvwvﬂu wﬁ the

to achieve effectiveness. selected ocnnvnﬁwmn‘mnnwm of art,.wmsic.and physicai education. e’
\ .
dmeonbm J. wmwwmmnwu. *Some enmmzvnwﬂwowmw Character- 37yi1darea Anderson, "The Behavioral Role of Profession- .~ R
istics of Multiunit Schcols,” Working Paper No. 22, Wisconsin : als in Selected Curricular Areas in Five Types of mwoﬁmunmn%
Rescarch and Development Center for Cognitive Jearning, Madison: School Organizational Structures,” Doctoral dissertation pro-:
University of Wisconsin, .1969. 'And "Some Organizational ) GOmmw- cbwcmnﬂvn% of Wisconsin, oonouon 1972, .

Characteristics of Multiunit Schools.” Technical Report No.. 5.
Eugene, Oregormn: 09mm>~ cswcmnuwﬂ% of on0Q05~ 1¢€70.

. . " . . .. . . . “ . A . .,. . . . - ) . . Q.\ﬂ .




_the mnmmnnw<mb0mm of nrm I&R uawn wu moumonswsm the mcannmosm .

vno onwwwnmwww wmmMQSam no the :bwn. vﬂowmﬁw is Nﬂnmavnwsu

i exploring the stwaMm between sources of research and

of tmeObmwb~ uunﬁmn&. 1973. . o

5

o . .
. .\. *

mmnnwnwwu ard smwnmnww have wa<nmnwmunmn the Hmuunwoamwhv of

. the zcmlm onmmkumnwoalw nnvcnncim to adaptiveness: ﬂbm teacher

40

Evers’ wm‘mxmﬂwbwsm the relationship between

gﬂu.c&ﬂﬁu.ono

compatibility om.nbwn BmsvmnmAOS wmnmnwunmmwmw behaviors nnm

to wnmbnwmw the nnwnwomw Mbnmnmnnwo=m mbm mmmmnnm of nvwbmm
:142

variables ub<ow6mﬂ Pb,wsmnvncnwoumwwswsm MUS-E, -and Pau

the users of nmmnmnn#. /ﬁ

N . .. ' . A ‘

o

wml. Scott Herrick, -wmwmnw05mvwv of onmm=wnmnwowa

mnnﬁnncnm to Teacher-Motivation in Traditional and Multiunit
Elemnentary wnvoowa " noctoral dissertation mnoﬁomww. Madisen:
c=w<mnmwnw vi wiscousin, Umnwnnambn of rncomnu050w bmawbl,
istration, quw. : - .

wwauamm Walter, “The wmwwnMObm#Mv of onmm=wsunw05mw
Structure to Adaptiveress in Elementary Schools,” Doctoral
mwwmmnnmnwo= proposal, c=w<mnmwn¥ of 8wmno=uws. 1972. .

A62N50< A. Mcmnm. ssb >=mwwuwm om the Relationship L
‘Between .the Effectiveness of a Muitiunit Elementary School’s .
Instruction and Research Unit and interpersonal Behaviors,”
Doctoral dissertation proposal, University of Wisconsin,

September, 1973. o o :

o, -

ﬁwzw50% J. mboHQ. -va ‘Develooment of a Qualitative

_ :oomH for Détermining How to Institutionalize Eduncational

Innovations,” Doctoral dissertation wnomonww. cbu<mnmwn¥

ﬁnuocmwmm A. Paul, -evm Diffusion of an Innovation
Through Interorganizational Ninkages:.
Study,” Doctoral dissertation nHOﬂOme csmvmnmwnw om

_Wisconsin, mmvncwn%. 1873, ] .

.

g

o

o~
()

: tnnmm wbm an onumwaNRHOS tﬁwo# was nvanmnnmnwsmm v% a

.%OHWm
A Corparative Case. e

a . _ 1

Theoretical Framework C ) . : ‘
Administrative nvmonm #um mnomnmmwom through the

Buamawnwmw. human nmwmnwo=m mum uonwww mn»mbnm stages of

.nﬂmvmuwm.Aw Managerial mbvuMMm gave mnpawnw attention to

. an*awuwbm the ocnmtn.om tdnwanm by mno<wmwsm mwonoawn re-

owounww defined mw<bmu05 of Hmuon. mmmmwmhwnmm personnel and
44

. -

a nwmnwbnn hierarchy of ucn#onwn%.

©

.The concert involved

. knowing what was to be done and then assuring its mnnowmwwmﬁw.

ment in the best and cheapest manner vommwvwm.. The central-
oosnuwvcnwo= to nﬁo managerial mavmmmwm.zmm made by
Frederick W. amwwon.ﬁm i w , A

ncswb nmwmﬁuo=m msvnwmunmn n#m wnnw<wmnmu Hﬂ w#o

mwombwnwﬂuOS.am. The human nmwmnwonm school therefore found
h : sl -

it necessary to stress the “.nou.m.om. communication, participation,

and’ Homnmnwbrm.ﬁa

The works of Mayo, which no&mm#nﬂwvm on
coordination hetween workers and management and motivation
! : : .

~

ﬁwuunov W. mmﬁnmwm. James. M. Lipham .and Roald F.
nbsmvmww. Educational Administration as a monwmw Process,

. New %onx. “Harper & Row, 1968, p- 23,
,.. .«Yflf N o
..Hv»n.. pp. 23-30; . _
45 )

mnmamnwnx W. emwpon. mnwmbnwmwn Manigement, New -
umﬂwmn & Row, 1911. -
g

46
Amitai Etzioni, xommns Onambwsmnvoam~ Englewood

nwwmmm. New Jersey: Prentice Hali, 1964, p. 20.

47 b .
MUMQ.~\V. 32. S .
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mm sonrmes clearly demonstrate n:m goals of the blman

Hmwmnwoam wmv1owna.nm

The social scienceé wmwnowns wnnmawnm no mwunm the
wbmw<wusww in the organization and mnsmw the Nmmcwnwum en=-
GMNOﬁamahu asm NEGNNmost nature of the organization is

. recognized mnm'#n is accepted that there are sharp limita=-

-

nwono to nsm momnnn no sswns n:wm can be oconooam.nw Barnard's

nosnhwucrwevm wnm nnmnwnmh with mmnmvwwmwwam much of rsm
50 . .

nocdmmnwos mon n&m social wnwmbnm,wvvnowns.

\

WM stens . . o . uu

Social m<mnmaa nsmon& was mmwonnmm as nsm nsmonmnwnww

4

.nnmam york for this study Umnwsmm om its mvvwwanMHwn< to

wﬁm.unou ea beiny P=<mmnw@mﬁmm. Social m%mnmﬁw nJmonw.

| oL
<3 onwmwnvww& proposed by mnHmOSmmw has Uoms Nmmwsmm and -

LR .

48 . e . .
Lo Elton Mayo, The Human Problems of an Industrial ‘
Civilization, New York: Macmillan, 1933. . :
8 : : . . T,

mnnwo:w. op.- nwn.. wv, nonaw..

S 50 .
Owsv..wmm

. 51

nswmwmn T. mwnnunm~ The mrsnnwo:m of the mxmnsn»cm.
amncmnm cswconm»nw Press, 1938,

Talcot.t wmﬂaoam. The monwww nmmnma. Hew xonx.
1951. <

- Free °
Press, .

mxmwvmmu no w:nwcmm the field of mmﬂnwnwosww wmawswmnnwerJ .

BLE

e COPY AVAILA

.bmvwwnwnwos on uoowma m%mnmsm n:monw ‘to educational onmusv»wQ

1

| 52 o 53
by Getzels and. Guba nsm mnnumwm wbm eswrms.

Mﬂ.ﬂmOtua

tions swm vbmwsmuomn several recent tﬂwnmnm on nsw mcvumon. L :
nonumwu~ vwmsnﬂ and nnawumuw sbcm mﬁanNwNon some of wwnmosm., .
DnucavnMOSm and noaoawnm in an wﬂnwEMR to mmBOSmﬁHwnm his

influence on Nmnmsn tﬁwnnnm. . oL *

1. monwuw action is goal directed, and mwamwm
stimulus-response theories are inadequate -
to account for the facts on such action.

M. AS w symbol-using nspamv. man is able to’
moamnnwwum from experience and to mnmwhuwum
wﬁnnmnum of Umswcwon through time.

: u., These patterns.may be analyzed most. nnawnt,
- mﬁwpw in nmnam of systems.

4. moowww wonwos itself may be seen as a mwmnma
i nmvnmmmanwam a “compromise® in the inter-
actions of the cultural, organic, vmnm05=w. . |
and social mcvmwmnmam. .

S. Although wmnnmon wanmmnwnFOﬂ is mnouwvww "n- V
: attainable, no system of tion can survave .
unless the compone mwnwmsm are mutually.
‘consistent withix some mmmnwm on ‘tolerance.

notwnf wnnosmwmnosn%
among the interconnectin ¢stems, there is
need for noonmwswnwoa twnuw action

[N q ~.
. ) . . ~

6. In view of ‘the strai

R muunnov . Getzels and Egcn G. ba, "Social Rehavior
and the Acministrative wnonmwm.s School wm<wm£. mem- Ny
vv. 423-41: Winter 1957. . w L .

mwuunov w. nmnumwm and mmnvoﬂn r. Thelen, "Ihke Class-
room Group as a Unigue Social System," Chapter IV in The- -
Dynamics of Instructionzl Groups, Fifty-Ninth Yearbook cf
fhe National Society for the Study of Educatior, Part, 11,
Chicago: University of Chicago Press, ~1960,

- -
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o

system so n:mn fvmﬂn ,may be nonnwusmw .
-action in oouomun. . e

7. The need for ciose noonnwsmnwoa wm EOmn1\
clearly seen wn arn onamawnmnwon.\ %, < .
&

systems to share cognitive and cathectic - P
standards; mvm% must also share value
.mnmﬂnmnmm.u : :

mean 2 illustrates the nwnumwm and Guba®3 mbﬂ@nmﬁwou

of the social m%mwmam,&wmnw that is :nvwwnm& in n:wm‘mn:m<

for wmmunwmwnmnvou Om the nowm. Howm mxvmnnmnwoum. “and

mmmmnnwcmummm of the unit Hmmnmﬂ in nouncnnwsm unit

mcunvwoum. The ‘model is mvwwwowvwm ﬂmamnnwmmm of the Hm<mw

or Bwa:pncmo 0m the system cumnﬂ no:mwnmnmnwou. The model

is no:ommncmw rather than mmaownmnw<m. It presumes nvmn

uanmﬂomﬂm05mw _or social Umsm<»01 aw< Um <wm£bmfmm mcunvwoul

s

wum within the context of a manumH m<mnma. qrw on:oow is

nounmwcmu as a monwmw system mon r#ﬁmﬂ:ﬁﬂOnm 0m this mncn%.
aswm social systems ao&nﬂ consists of at' least two

major classes of phenomena which are, at the same time con-
" E . g i

/ ’ nmvncm.“._.“_Q. Munmvmbmmsn and mrm;&agmww< u..sn.mnmnn.wcm.mm. In-
L. w - .
.manmnumdm. Lipham and nnavwmpw op. cit.,.pp. 48-49.
mm . .

mmrumwm and Guba, op. cit.

-~

56 - .
uwnov W. Getzels, "Adrinistration as a Social Process,®

Adninistrative Theurv in Education, Andrew W. Halpin, ed.,
Chicago:- Miawest Adninistraties Center, rbwcmNapn< om

nw»om90~ »mwms £pP. 150-65.

8. It is not sufficient mon.amavnnm of action . e

. romothetic nmmmmwwon lm% be considered as the scciological :

. M. Lipham, Chicago:

. | - 13
. |~ FIGURE 2
T - THE SOCIAL SYSTEM
B . 4 :
& _ a
anOPOHoawnmw OPBQBmwouw

Huunvncnpo=.|||.mowm mxvo)runwoumzlllr
MOOPNH A L C Observed
mkunmﬂ //// . - - : . -~ Behavior

- \ .

Humwcﬂmcwwlwwmﬂmoumwunc zmmmlomeOmmnwoum

awmwﬁroHomwnuH Opsmumwon.

one @imension are institutioms with certain roles and expecta-

tions nrmﬂ mcwmwww,nvm goals Om.nrm m%mnma- in the other

are wunwcwncwwm twnr certain @mnmo:mwwnwmm mbn need-dispositions 7

° -

wﬂ:muwnwua the m%mnoa.

Behavior can &m mmwwonmm‘wm a mcsonvou Om two Bmuon

analytic mwnamunm" Hu institution, role, and expectations

which noHHmmnwcmHM fcrm nvm.amabn#mnwn or mormative w
awnmumwo= om wnmwcwnW withia a social system; and 2) wlnw4wwaww.
wnnmouunn<. and need-disposition, twwn: together refer no.,
nvw MQMOQNNWSMO or mmﬂmonmw mwsmlmwou 0m.mnnw<wn<. The

level of analysis; nvm wnwm¢ﬂmvan as the vmwovoHomwomH.Mu.

e

mqumnov W. Gmnnmwu. "Theory and Practice in Educational = .
Administration: An 0ld Question Revisited,” in Administrative )
Theory as a Guide to action, ed. Roald F. Campbell and James
Migd tomﬁ mbawnwmrﬂmnwoa nm:nmﬂ. chcmwan<

of nwwnmmo. Hwao. p. 5%, ) .
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““vm nwwwawo=1swum umntmmb nro nso uvambmwosm are also mon|

nwm.mn in m»mcnm 2;

The Sommw wmmbnwnwmm msﬁ mwuosm us no ‘examine <mnwo=m_

A

! . n%vmm om monmbnwww oonnwwon mwnsmnwo=m v: ‘a. moowmw mhmnoa

mmnnwbo.. nonnwwon vwm been mmnwbmm as mhawww -nrm abnsmw

mnmmnmbom on parts, wonwo=m. and HmmonHOSm Mb ﬂsm monwmw
58

int

-

system." nonnwwonm mnwmvuo from wmnmosmwvﬁ%. Howm. rcle-

wmeOSNwwnw. and mmnomwnsmw,mnﬁon may ‘be oxmbbmm by n&m

uwmwo so@mw. asm wmodel smm been mxwmbnmm to. allow mswavbml.

s

aswm mnsmw has. mxmawbmm wonmbﬁwmw oonhwwonm a&%ﬂnl -

. as sowwt
. ji\\!- ‘; 4
\\\\\\\\Wbo as a Homswn of <mn%wbu nxmmonmnwoﬁm men by reférent
* groups for the unit wmm@mﬂ role. ! m..‘ _ ..mW Y .
. g . o . m. o
Role - : . v . . - -

erm nmﬂa. nowo. has received a qun ‘tude om mmnwswnwoama

rozm<on. the owmmmwo reference vOHSn for a mmnwbwnHOb of HOHL

is Linton: = o '
A role nmmnmmmbnm the dynamic aspect of
T a status. The individual is socially assigned
to a status and occupies it with relation tc
other statuses. When he puts the rights and - .
duties which constitute wm mnmnﬁn Mbno mmmmon. .
he is performing a nowm.

k)
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anumwm. bv@Jma and nmamumww. om OHn.. v. wom

U. wvmwmnOS

o “ m Ralph Linton, arm mnsn%onzmb. New mona.
" { Century Co., 1936, p. 1ll4. .

-

-

. nwoa of u~owoowomw. moonospo. oswnsnmw and mowwnwnnrmmaamwwowm
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PY NVAILABLE

,str co

e

.wmmbnwnwmm ww -etzels, ﬁwmsma usn Campbell. MPHmn. the

. mwnmmﬂ as m%bo=%abﬂm twns patterns on ovmmﬂ<mm Uormcwon

v

_ are ruosn and thus they can be: mmcnnmnmm from onQOSmwwnw

. . : - &
« , =

<

’ Voo |

Linton therefore viewed role and status
AN

ﬂwnsosmv role is mmnwnom as n#nﬁ aspect

as being inseparabics
of a status tr&or .:
]

a
w
B
L&

mw HHSnoa

m. wab mmnnonﬂmn.nmnrmn than onocwwom.

wn-umﬁ s..b rwmfumnwbwﬁMOS in a later work when he desig-

¥

the m:B nonmw of culture mwnnmnam
w6l

sunmm to role

nﬁmanvwnmm with a, aunnwoswmn mnmnﬂm.

esnow mwmnvbon oanQOﬂwmm On usage non Howm were

mnoommm of monwwwwnmnwob omsmnm mwomwm to assume roles

mmmonwmnmm twnu sex msm.mom. Secondly, role has uwm$ nml

in moowmn%. erwnmw%. nowmm may ke nrosovn on as the’

s defining cvm Uﬂ:&cwo

add

Mﬂu.-ﬂ.lﬂﬂH.Wu. OH. 5O§WP<D elemcat

oxwmnnmm of role wbonavmb7m.m~

[N

.-
~

It wm n&m third smmam of Howm tswor concerns nrm be- : .

nmwmapo: no on:mnm »a a social

——

the msnwomm of this mncm%.

havior of wmnmobm and wﬂm

m%mnms that yu useful for

Viewed in nvwm context roles are wbmnwnanObmw givens since

nsm% Jonamww% exist before the actors who twww fulfill nbma

-

- [
.

60
Ibid., P- 115.

>

mwwmwwv Linton, Tae ﬁcwnsnww wwrwonosnm of vmnmbbmwvny. :

New xonwd. D. rwwwmrouwrmbnSﬂw. 1945 m. 17. * 4
N - L . 7

p. 60. - ’
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‘tion for this ﬁkwm of analysis mbm :ﬂﬂmnmﬁmbuwbm.,

“mbﬂmnmmmbﬁm. ﬁrm wnonmmmPOSQH wvﬁwﬂmncnm. msm mnsoow mwmnnwnﬁ

;.:uowwnvmm.mﬁ a:m.oxwmoﬁmn behaviors can vm thought of mw

for ﬁrm purpose of mxmawbmﬁMOS. While only n#m,bonamﬁw<m

nmﬁmnavbmbﬂ of Um:w<van is mbwwwwm& t:mb role Pm viewed Pb
L3

ﬁvvm manner that is considered nﬁm proper level Oﬂ NWvﬁnm1l

63"

wowmu are defined in terms Om role nnwmnﬁmnP05m. ﬂ:@.

,5on5mﬂw<m Nwmrﬂm and duties t:wfs mmmwnm within limits trmﬁ:

a vmnmo= should or should not do ::mon various nwnncamnmnomm

as HObm as rm is the wuncBUmaﬁ of a wwNﬂvnzwmn role within

ah

an MbmﬁvﬂrﬂPOS. H#Pm mxwmbumm concept of HOHm wmnﬁmnbm to

the behavior of role incumbents and is the set of prescriptions

defining what the behavior of a mmm%wW05 member is or should
be in wsnmnanmWMOImrwwm with other. Nowmm.Mm. . .

mOHm mxmmnnrﬂwc=m derive mnos wwmﬁonwnmw - legal

extending along nmwwbﬁvbznﬂ from Nmacvnmms or :meowzﬁmH<

-,

‘must" to "prohibited" or wvmowzﬁmww nust not."’

mwuupm. Ibid., p. 64.

64 ) )
mmﬁumrmv >m9r5vmwnmﬁn<m e:wow: as a Guide to DnﬁPOS.

op. npﬁ.. P- wa. o L~

.85k gwin’ John a:oamm ané Druce- umumm Biddle Ammmwv¢
awmmvn Concepts for Classifying the Phenomena of wowmﬂw in
Role Theory: Concegts and mwmmmnnv. zmt York: tﬂ&b S;Hmw
and Sons, mem- pPp. 23-32

v L]

-
6
6 James M. ﬁwmbwﬂ and qmamm A. Hoeh, Sr., The whwsnwmmwl

ship: Foundations and mu:ﬁvwonm- New Nonx. mmnwmn & wot.
In press. Y

L

] .. . / . r...
@f . ,.H S n... W. ._ mwmw..‘. ﬂp. .

‘o - .

. communicative, and existential in nature.

- his self-expectations.

: : 15

Alternative an&onm have been am<mwowmm for operation-
wauwmm role expectations. The most 003505..950 the oum used.
in this aﬁrn<~ is the task apprcachk. In the task approach,
the role is described in terms mm the tasks to mn performed
cm a role wﬁocsvnmw as umnnmwcom by the role wboasvmmﬁ and
significant reference mno&%m.mq

a:mmnmwmummuww~ differences exist in the expectations

that various groups or individuals hold for a particular rolé.

- These differences have been nwwmmwmwmm mm.vmw=m intraceptive, .

Intraceptive
differences are due to lack of-congruence between what the
NOHn wuwcavmuﬁ wmnnmw¢mm mvnmn group mxwmmnmﬂwovm to be and
..nOBEESMGWﬁwcm differences are due to
N,Hunw of ooamNSMSQm between® what the mwwmﬂ group actually
expects and what nrm Non incumbefft thinks they mxmmnm.
Existential differences are caused vw a lack cf omumnﬁmnoo.
between the role wbncaumsﬁ and alter wno:vmmﬂmmmanbm such
<mnwmvwmm,mm-wrwwomovr%..ﬂmm. ﬁnmwwaW~.okmmﬂMmsmm and values."
arwm study has focused on. identifyinu existential differences
relating to the unit leader role. - .

.

Effectiveness . . L. . . -

"Organizations are social units or human grourings

deliberately constructed and reconstructed to seek specific

T1bia.
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69 Accomplishing the geoals of thre organization and

goals.
fulfilling the needs of the personalities within the omwmswuml
tion have no:mwmnmnn+W umms,nmoomswnmﬂ.mm the nso.vmmwn

nowwm or purposes of all onambwnmnuosm.qo These two goals

have rnmu wacmnﬂm(mm in nwcmﬂmw mwmmwnmnc ways but, the

meaning remains much the same. . A.. - ‘\\
mmﬂbwhmuw used the term mmmmnnvcmzmmc to describe tie

wnnoabwpmnambn of nwm cooperative wnnmcmm om the onmwswnpnwos..

He viewed ﬂwwm as Umwna social and :oulmmnmosww in nﬂwnmnﬁ(».

mmawnwmbnw was viewed as mmﬂmosww in nvmnwnnmﬂ and Hmwwnnx

to - mmnwmmwnnwoa of irndividual motives. womfvwmemncmn and

anxmcqu created. a nvnvownaw based on producing a2 product

and creating and mwmnﬂwvsnwﬁu.mwvwmmmnnwos ﬂaOﬂmqwamwcmmwmw.

5m5rmNm. Based on the sccial m%mnma model as wmnnmwcom by

mmnnmwm and Oaumqw effectiveness focvm relate to nvm so:onvml

tic or task mnvwm<mambﬁ dimension and efficiency to the

B3

»

awﬂmpoonn Parscns, Structure and Process in 33&0%:

mo0wmnpmm. Glerncoe, I1l.: "Free rress, IT60, p. i/,
qo : - AN

Richard C. Lonsdale, "Maintaining the\ Organizaticn
in Dynamic mnrwwwoﬂwwaqz Part II of the SSE 19€4 Yearbock.

-

qw

Barnard, op. cit.
7z .

Fred J. Roethliskerger and William J. Dickson,
Management and the 9nww0n. cCambridge: Harvard University
mnmmm.wwww o

73 - B
Getzels and CGubz, op. cit. .
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wnoonnmmvwo or ummm umnwmmmnnwos manuhPDb§\\vm Msnwnmnmm

wrm<wocmw%. ﬂ#wm mnra% smm concerned itself with nsm relation-

L 4

ship U@ﬁfmmz mmnmmﬂmsn on role mxomnnmnwosm mum perceived

mmmmnnwcmummu of the unit leader vn "conducting c:wn mr:nnuoum.

‘In an expanded definition, nmonmomocwom and Tannenbaum
have mmmpsmm effectiveness as ow o n&m exteat tc tﬁwns an
onGNSannwos as a social m&mnma. mw<mu nmnnmwu resources uum
means, fulfills its OVumnnwcmm,tvnuonn wwwnusm :bmcn strain
wwou wnm Emavmmm on.wlnwwwnwnmnWla its means ard resources.
Etzioni concurred, ". . . actual effectivencss is determined
by the &mmnmm to which it realizes its momwm.aaw. Om%wSﬂB
ovmﬂQans depends on both ommonnwcmummm ancd efficiency.

The mnnwosw or activities of wnnwdwmcmwm in an onmNUWNNt
tion t?wn# are mvamm at nvm annoamwwmuEnbn om crganizational
momwm have been termed mcbnnvosm.um Central to successfuil
mnnoﬂvwwmerSﬂ of functions is the fact that mmﬂnPOuﬁwsnm
agree as no what functions or tasks are :mnmwmmn%. Disagree-
ment among particirants in a monwmw\mwmnms as to L&mﬁ
mﬁbnnyosm are necessary is mmnnwﬂaznmw to onmwswnmnwovnr

wnoacnnwcwn%. Likewise, disagreement on functions. om:onmm

74 Bc 511 S. rmonao%ocwom ard Arnold Tannenbaum, "A .
study of Organizational Effectiveness,” Rezdings on Modern

Organizations, edited by Amaiti Etzioni, E£nglewood Cliifs,
N, J.: Pventice-Hall, Inc., 19369.

75

Etzioni, op. cit., p. 8.

qmnnonoowocwom and Tannenbaam, Op. cit.
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~ rater.

amwwnn since the role incumbent Mw expected m»Bannbmt

nowm
ousl no noamona to nonmwpnnwsm sets of mxwonnwnMObm. Such
rolg conflict rmu vmmb.mHOtu ‘to be amnnpamuﬂuw to psnwcw@nww
nwcmumwm. . .

Hsup<wa=ww mmmmnnwcobmmm zrwnr nonnnovcnmm to OHQNSHNwl
tjonal mmmmonwcmummm wm the concern of this mwnm%.. The
riterion mOn Panw<wmnwd mmmonnwcoummw rmm nmamwww been nro .
bjective umww<M0n of nrn Mnuwcwmcww vmwbm rated--or so it
is nuoamwn.qq However, a measure of UmrwchH wwonm ig in-

sufficient. The criterion must be behavior nowwnwcm to the

,mwmwnnwnwOSM held by nﬂw rater; therefore effectiveness cannot :

‘be uﬁmmmm mxnmvn »5 relation to ﬂmw expectaticns held by the

An wEmOHnwbn nonmmncmbnm that nowwotm is the
possibility that the mmam vorwcwon may vm Jcmmom effective
or Hbmmmonnw<m by n&m mme wmﬂmos. or by separate groups, wm
awmmmnmbn mxwmnanHObm are wmwwwmn to the vo:mcwon.qw
Hb this study mmmmnnwcobmmm will be unmmmm v% nvm
mmnhonambnm of unit Hmwmmﬂm in QObmonawbm to role mnmmnRURHOJm
as mmnnm»cmm by wnwbnwvwwm wbm unit nomnronu. narmtomonv~
mmmmnnwcmbmmm in this mnnmw is the txnmbn to srwor nrm nawn
leader's onlnrmluov vmvwcwon or mmnmonsmbnm nonnmmwObmm to

. the mxwmnnmrwebm held for the role. .In short, effectiveness

&qomnnmwm. Lipham and Campbell, op. cit., p. 128..
- ) . : . : .

. 78 . )
: Getzels and Guba, School R:uview, op. cit., pp. 433-34.

expectations.

17

is a measure of the concordance of rois behavior and role
79 . .

Related Research

The utility om.n&nAwonwuH systems model is well establish-
ed when ummoom by the plethora of investigations it has .
prompted.” The chmmnwmwnwomm based on_ social systems which
vmwm.oumshbmm the bwnnwm of nxwmonwnw05m held for various N
roles in the educational setting are legion. Further,
numerous studies rwcm nmwwnmm wmnmoﬂmbn on mxwmnnwnvbbm te
mmmmnnwcmdmmm.. !rm writer xuOSm of no studies conducted no
mwnm wirich rwcm mOnﬁmmm on n&m energing HOHm of the cbwn

Howmmﬂ. Hsmiohono~ nrm research nmcwmfmm here is mmwwnnp<m

in attempting no wnocwmm moncm for this study.

&ole conflict results whenyx a role wbnnavm.bn is nmun...rn.wn.w
to conform MwanwnwmeGMH% to two or more conflicting role .
oummnnwnwo%m which are Bannwwww mxnwnmw<m. nonnnrmwnnOHM. .
on anosmwmnmun so that ununmnanbf to one makes mmurmnhmum

to the onrmn uwmmwncwn or wavommuvwm.ao zwwwm several types

. of conflict have been wnmbnwmpmm. the primary focus irn

this study has been conflict which was caused bty differences

in expectations held for the unit Hmwnmm role by principals,

qwnmnnmww. vwwrma and Campbell, om..nwn.. p. 129.

80 s -
‘Getzels, 2dministrative Theory in Education, op. cit.,.
p- 1l6l.. N , T

| .Amew




mkmmnnmbnmm twn# ﬂmnwbmm om.mmﬁmomﬂmbnm effectiveness.
B /

which oxmﬂvsm ntd nwwﬁm om conflict twww be nmcwmswm vnnﬁlllill

NOﬁmm as thw.

specific nwmwm of administration.

May 1960.

amnw and unit leaders and the nmwmnwm&mwww of ' such
'/ -

—— ...
mn:mwmm
/

—

1) nosmwwnn among several’ nnmmnmbnm mnoawm. or interreferrence-
group ooumwpnn. wba 2) ooumwwon tunrpu a mwsmwm nmmmnmunm\\w
group or annmnmmnimunbamﬂo:v nosmwvnn.

mbnwm%mw m«wsvbmn the expectations ﬂmwﬂ mon.rum

superintendency by three different nnmmnmn%m groups both -

. inside and o:nmwmm the mnvoow and analyzed mwmmmnmmsmunm

not only in Bwuon task mnmmm. but Swﬂr nmmnmnn to ambmnmwwsmm

The mﬂv»(lbnnbnmbn was mmwmm forced OSOFOQ
nﬂmmnwosm nosnmNBkbu nrm mxvmnnmnwnzc of the Smavmtm of -
various reference groups twnr naam&m.no his urﬂmonawsnm of
strmnm 0m the reference
anoavm were. m:vmmaambnww Hnnm1<wmtmm and n&nwn.mnnamﬁ mxwmnnml.

tions for ﬂﬂm mcmmHHSRObmobn.m role were ounmwbmm. The

mcwwﬂwnnnuﬁmbn s wwﬂnrvvwo= of o«smnm mxwmonwnwoau was

.ﬂ#ﬂb noszHmm ‘with the Nnnumﬁ mxumnnmnwo=m of Bmsvmnm of -

the reference groups.. mmunwmw mosum that mwmbwmwnmbn mwmmmnmbl

: onm memﬁmm among the several referent grouns with Hmawnm no

nrmwn expectations for the m:mmnwsnnbmmb 's nown.

.wﬁmnmvrma P. mmbnﬂm&. "The Conflict Patterns of )
Superintenderts,” Administrator’'s Notetock, Vol. 8, No. 5,

"Bssr COPY AVA be

- 1ink between the mﬁvwnwnnmsmmnn and num teachers. 1In

with.

nvnuw 2 .rd Moser®? examined conflicting expectations

- for the principal's role. Cheal studied conflicts which re-

from mwmmmnwbm oxmmnnmnuosm held by mrmonwbnmbmosnm. ’

teachers and wmnnb'm “for the- wnwnmwwm..m role. The several

‘referent groups held upmuumwomanw% different expecta uqaufhivntzrll-

for the vn~=o~ma~.m uowm. Moser wnﬁmﬂ<wm¢mo teachers,

mnwbhwwuwm and ucwnnwbhmsmnbﬂu tvﬁw nommnm tc their mxvmnnml

tions for principals® wonmmnmruw Uormcwon. He concluded

n&un nﬁm principal is MB a mmwwnmnm JOmanoa because each

HNanmsn aroup holds different expectations for his wmunmnm#w@

~.

. \ . : . .
HOMWM//nUW principal is a member of two organizational

families. His role is of key importance as .a conrecting

o

he

same tﬁ% nwwn the mcmonwbnmbmmbﬁ of schools is the micddle-

) !Nb vontmmb ‘the board 0m m&:nwnwos mbm nrn vn0mnmmw0nmw staif,

the principal serves as nvn Bkmmpmlsub between the surer-—

wbnmbmmsn and’ the nomnrwbm staff. The vnwbnvmww s beravior

. was found to vary mnwﬂbmwam on t&wnr group rm was anbnmnﬂwsm

' Several other studies have investigated interreference
group conflicts regarding expectations held for the principal

- .

wnuoru E. Cheal, "Role Conflict in the Principalship 0m

the Composite High mnroow. zwman 8 nrmmwm. cu~<mnvwn: of
vwconnm. -1958 . :

mwwovmnn P. Moser, “The Leadership Patterrs of Schocl:
m:vcnwanmsnmanm and School Principals,® smaudwmnxmnon s zc e~
book, Vol. VI, mmvnmann womq. p. 4.

-
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of elementary principals and concluded that agreement of

e

role. mnwswon
bbnmnam=+m. wnwbnvwmhm mbn nmwn&mnm for the principali Howm.

Twenty-seven najor mpnmmnobomm were discovered which extended

uOHOWm several role mnumnwo=m. vamﬁ differences existed -

mnpﬂwnwww between muwmhwﬂnmhmmnnm and nownwmﬂu.
nmnwmoamm obtained perceptions om ﬂounumnu. MRwsowmﬂwu.

and superintendents Hmawnmwbm.mwxnw commonly accepted tasks

wuwsmnnwnm

perceptions on many of the tasks was lacking.
ooﬂwwwm& a list of mOHnwlmm<05 role items ubh used it to

solicit the mxmmonwnwo=m held by ucwmnwunwnmmbnm. wnpnowwwwm

m:h teachers for n&m mnw50pm0w Howm.A He mhmnocmnmﬁ mumbwmﬁl

cant xobmrpanm in mxooonwnwo=m for the wnwnnwwmw.m role on

3

- twenty of the forty-seven items.

84..1vin Morton Frazier, "Role Expectations of the

Elexentary mnpbowmww as Perceived by Superintendents, -Prin-

cipals znd Teacher.” cnwcvamwmm Uoononww mpmumnnwnpo=.
University of onmmo:. rwma .

mmxcummww Stanford Carlson, -snncmw and Ideal Role

wmnnwmnwo=m of the Elementary Principal as Seen by Super-
intendents, Teachers and Elementary Principals.” Un-

published, Uonnouww mpmmmnnmnpoa. soanmbw State cbwconawnw-

1971, .

é

iy .
o 86
. John N. wwwsmnnw. *Role mxmmonmﬂho=m Held for. the
nwmsnbnmﬂ& Priacipal by Te«chers, Principals, and Super-
intendents in New Jersey,” c:wcvamwuo Doctoral

dissertation, Tempie University, 1967

-

84 sought- to ident? mw n&o nuuonnunvoam of acuonv

19

hbbuwbqu mbn mwnnvwbmnm have mnﬁmpnm the mmnomvcom

role okmoonwnpo=m held fox the mouoow vcmwbmmm manager by
nowoow personnel. Lansing used a task approach to identify
nowunmo:u&wwa vmntﬁmu Howm oxwoonwnpoum and ratings of per-

" formance ommonnwlmuoum of the school business administrator

in performing tasks related to the instructional progran.
He found a significait lack of mmnmmﬂmun on wmnnmwnwOHM of
kasks wanmonamm num no H@ﬂ&ﬂpOﬂ vmntomz agreement on expecta-

tions and omnmnﬂwcmumvm Hwnwnmm mxomwn when cambined wnvunwwmwl

mﬂmonwbnmuambn ratings were considerec. mwnﬁwkbm utilized

a OIMOHn mbwwwmwm vn determining nrmﬂ there are muwnw~4 i
delineated differences omnnmnwbm around the business admin-

istrator's involvement ws the educational rcalm as viewed by .

.<nnpocu school mmnmosbmw. , B

. moconww mncmpmm &mww tpﬂ# the Hdwm of Hb%ﬁﬂﬁﬁﬁpObmw
wﬁmmndpmonm. nmnpno=ww.mosmwn no.ﬁmnmNBPbm the actual and

ideal role of instructional supervisors as perceived by
principals and nmwownwm.. Few gimilarities were found between

[ .

' 8710cis Paw) Lansing, "Relationship Between Role
Expectations and Performance Effectiveness of the Scheol
Business Administrator.® Unpublished Doctoral mummmhnmnwon.
The d:wconmvn% of 2pmoo=mw5. 1971. . .

wcunbbrn& uomw mmnnwubm. a nlmonn Analysis om the
Role of the Business Manager as Perceived Ly School Perscnnel,”

Unpublished Doctoral - dissertation, The c=w<mnmwr% of JIowa,

wonw.

89 : g

Cecil Glover Carlton, Jr., "Pole of Instructional
Supervisors as Perceived by Teachers and Principals in
Seiected Florida Elementary Schools,” TSnpuklished Doctoral
Dissertaticn, The Flcrida State University, 1370.

ol
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.

the actual and wmwww role of a supervisor, ard nﬁm mnmanomn

differerces existed between vnwaO%qum and teachers.

nmmm mmnm from wnmnncnﬁwoumw mcwmn<wmonm.

zmunv

principals and

nomnvmnm to mmnmnswdm the no:anumbnm in role expectations

nwn the Pbmnﬂcnnwosmw supervisor's

¥

Nowo.. A Hmnw of 0051 :

gruence was mmnm&wwwﬂmm for all five areas of mcwoncmeNk

nmmmo=mwvwrwnw.

ubdmunwmmnmm UOn# intergroup and wbnnmmnocw consensus on nowm.

nmnmmnmhww noam:nnon a study in tﬁwnv Jm

wxwmnnmnwo=m for instructional mrwmncwmonm.

zonm of num nunmm

groups mncmwmm showed a significant mwmmmnmmambn nmmmnnwua

the role wxmmnﬂmnwo=m they helé for the wbmnncnnwo=mw.mcman

. .<wmon womwnwo=.

mncmwmm have. also been noamcnnm& Houmnmwnm the rcle

of educational nouwnwﬁmbnm.

t

.mnnwwnWhn.m role, found no relationship between agreement

2x90

'Maire?? in a study of the school

on role expectations and satisfaction with services rendered.

T

oonnv Marchak, "The #owmxmxmmnﬁmnwo=m for the Super-
visor of Instruction as seen by Supervisors of Instruction, .

Teachers and Principals.”
anwcmnmwn% of Oregon, Hwaw.

91

dissertation,

92

ané Teachzrs.”

|
1
3

Selected Supervisors,
Unpublishea Uonnoan
The. University of Texas, 1966.

Marvin H. Maire, amxmo)ﬁwnF05m for the bhtvunonn s
Kole Related to Satisiaction with Architectural Services,”
Unpublished Doctoral dissertation, va<mnm»n% of zwmno=mw4.

1965.

cbmckuvwmm oonnONQH mkmmmnnwnoo=.

Jose Angel Cardenas, "Reie m%vmnnnnwonm mon Instruc—
tional Supervisors as mkwnmmmom by
Administrators,

‘BEST pow -mmu

lnvosmw setting.

. and cuwn Hmmmmnw.nmmmnnwbm the unit leader role..

resolved. . : . : _ -

.monbmmcww investigated the role expectacions held by admin~

istrators for consultants and discovered that noamrwnwsnm ]
and wmawawmmumnonm ﬁﬁwn wmnnnwcm each other functioning in
nvmvanibmn they expect wm the noamcwann is to be urmmmm. o A
effective. . , . . .

ebmmm studies are representative of the mnotwbm . . . .
rody of Nmmmwnnr nmmWHnwbm Nowm mxwmnnwnwo=m in the educa- -
They mmso=mnﬂmnm clearly a Hmnw of con-
mnnobnm regarding m&ﬁmnnmnwo=m even for tmwwummnm&wwmvmm
roles such as the mnwbnhmww. It is noamwmmnbm important
therefore to mmwwmn.msﬁwwwnuw data for identifying the

emerging role of the unit leader.

mwmbwwwnmbnm.om the Study

This mncmw vno<vmmm mmmwnvo=mw wunonamnwo= nObnmn=w=m

- one mmmmnn of nwm nmawbwmnnwnw<mlonmm=vnmnwo=nw noawosmbn

of 1GE--the wmnnmwnwo#m am £wm005mwa wnwbnwvmwm. teachers,

The major

«
a
e
i

significance of the study is its potential for improving
the nhmonnwcmbmmw of MUS-E in providing appropriate instruction
for the individual learner by identifying potential sources

‘'of interreference-group no:mwwhn in order that they may be

Ao

~
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The study will prov;de input for refining ‘the diffe*-
d.bntiated staffing ‘model of MUS- E, since. knowledge cqncerning' .
the unit leader role will better enaple unit leaders to -

evaluate -their individual performance relative to the

B_EST cdw AVAILABLE

expected performance perceived for the position by referent.
groups. Knowing ‘the expected role as well as the areas in whidh
.}' ‘he is performing effectively, will assist the unit leader in
working with principal and teacher referent groups. . "‘_
The study will also provide input in determining the .. . N
.;I' skills and competencies to be required for certification of
unit leaders and for establishing preservice and inservice
education for unit leaders. Finally, the stody is significant
for -the contributions it will nako in the selection and
utilization of unit leaders as well as the practical con~ ot
tributionc it will make to the qifticipant districts in -
doveloping job descriptions for unit leaders ‘and establish~

'ing conmpatible interaction patterns among principals,

teachers, and unit leaders.

Limitations of the Study
This stddy is limited to elementary schools in
wisconsin that implemented the multiunit mode in the fall
' of 1971. Therefore, the results cannot be generalized be-
yond that population. Respondent groups'are.not exhaustive-
of the respondent groups With,whom the unit leader interactS'

. 'and the role items are not exhaustive of the tasks a unit '.'

¢ .

e
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leader may her?orm in a particular school. ‘Finally, the
study is limited by the fact that honesty and sincerity of

response become issues whenever an instrument is presented
&
. for a written res ponse. . -

o Summary - )

This’ chapter ‘has placed the atudy in historical per-

'qpective by tracing the antecedents of current attempts to.

ungrade the elementary school and indiﬁidualize-instruction.
Q ~

The componente of IGn and their interrelationshipe were

presented and the unit leader was defendbd as a focal

position in the hUS-ﬁ'organizational structure. -Resaarch
- studies dealing yith the MUS-E structure were reviewed and
i.discrepancies between protctype and gractice'were noted.
Social systems was defined anc presentee as the
théorcticai base'for the Btuéyf Researchvreviewed regard-
ing the‘nprmative dimensipn demonstrated:the utility of
gsocial systems theory for hnderstanding and assessing
behavicral outcomes in terms of effectiveness and defining
_roles in terms of expectations.. The signiticance and
limitations of the study we;e presented as well.- Chapter II

—wiii:present the design and methodology of the study.




S CHAPTER II . o . -
DESIGN AND METHODOLOGY
This nwmvnmn vno<wnmm a amnnn»wnwon of the mrcn<.m
BmﬁSOQOwomM and the m:mnwwnwnmw ommwmn anwwwnma in mbwwM«'

ing the data. The chapter is OOBGOmmm om seven sections -

which include, respectively, 1) nvm.Mﬁwnoﬂwuﬁ of the

vhovaﬂ~ 2} the WWGOﬂﬁmwmm and m:owwwnn% acmmnwcnmn.

*3) rrm definition of terms, yu the development om.ﬁrm . "
survey instrument, -5) the study populaticn and m@BWwo.

6) the gdata nowwmnwwon procedures, and . 7) the data treat-
ment employed in the study. o

Statement of the Problem

| - .
./. : The purpose of this study was to examine the per-

ceived role expectations and effectiveness of the unit
' f . .

leader in conducting unit mannnMObw., Specifically, the

study watmmnwmmﬂmu the differences that may m%wwn.ﬁb role

ieaders in nonmcnnwbm.cnmn

.

‘functions as perceived by principals,

expectations held for unit

cnwn Hmmmwnm. and -

. cspn teachers. It also nmwanmm agreement on mvannmnponm

to Hmnpsmm of unit leader vmnmonzmnnm Ommmnnp<m4mtm. ewm.

of.

relationship of agreement on exmagtaticns no mm<mnmw onumnuwml

wwo=mw <mnmeHmw wsnwno mkw0mﬁumro Hnm\zcmrmno=omvnm£wm.i

also investigated. . -

. . for the unit iecader's role and unit teachers’

R mwmonsmmmm

The focus of this study was on _the -relationship of
role expectations to perfcrmance effectiveness of unit -

leacders. The following hypotheses were tested:

’ I. There are no significant mwmmmnmnmmm petween
VHwbnwvam.mnw.abwn leaders nmmmnmw:m.HOwn
ovwmnnnnwonm &mwo for the c:»n leader in
no:munnu:m anpn McannFObm. .

' 2. There are no mrmnumwnmnn differences mmw%mmb . | ) -

principals and cnwm nmmnnmnw regarding HOumA

" expectations held for the unit leader in

.

J005m¢nnw=o unit- functions.
3. There are no significent differences batween
A unit leaders aznd mnwﬂ teachers Nmmmnm%vm role
expe-~ ...~ions held for the unit leader in
monmanwmnm unit mnznnwmhw.‘

4, . ermnm is lo,mwmnwmwnmnﬂ ﬂmwmnwObmwwv.vmntmmn
principal‘’and” unit leader agreement on

i . o T~
expectations held for nnm unit leader's role
and vﬂwnnwwmu.m Hm4y=mm of nrm unit leader's T~

vmnmonambnm mmmmnﬁr<m=mcm.

5. There is no. significant rmamﬂponmwhv between unit

¢ ' teacher and urit lieadg H agreement on expectations wmwn.

ratings of the unit leader's periormarnce

affectiviness.

Q
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6. Is ther: a relationship between exposure to

— . .

‘¢. - There is =o.mwmﬂwmwnmmn relationship between hdd
ﬁ, . - - . . . . N : ] -~ - i
| . principal and unit teacher. agreement on . L _ IGE/MUS-E ccncepts and congruence regarding
expectations- held for the unit leader's role o " expectations held for the uynit leader role? : , -

] v ~ and namwn,amma ratings of the unit pmwﬂmn.w - . oL s .. : UmmMMMRMOb of Terms - .
wonhonﬁmﬂom mmnmomw<w:wmm. : , , . i WOM the wcnvowm of this study, nﬁm.mowwotwbm definitions -

% Ancillary Questions - R : R . . were uzeds - T | i ‘ .
maww o ammwmoww0£wﬂm mﬂowﬁwmnw armmnwwﬂm were investigated: e 1. Hbmwcwmsmwww oawmmm MQSOWRMOS .Hmmvlrmb educa- _ ) :
N \\ w., Is there a relationship betweser the size of B _ ﬂwouww process nvwn uses clearly stated discrete ..

,W/MMH/,% . nlm.mwmnwwon and Wonmncmnom ﬂmmmnmwbm,me T , S " learnirng owUmonw<mn. wnmw<wm=muw cailored )
T Howm,axwm)nmnwo=m held for the unit leader? - o . learning activities, and an ongoing system of
2. Is there mswwumnuaamrrw between the number o ,~ . ,nwmmmmﬁmﬂw nvwm monitors the mmnmowswuwm OW
r. of wnommmmw05mw mnmmm =mavmmw/mwuwmmmm1mm/ ... mmw ‘each elementary movoow chiid. - - - -
a unit and ooamn:w:om %mn»nmwﬂm HO»Q wumrormtsu/// mm 2. Multiunmit Mumno:nmﬂ< School (MUS-E)--one in zvy)u
_nwonmfvmwm for the unit leader? . ) mwmnlhu/ , the organizational pattera is divided into instruc-
3. Is nvmnm:m relationship between the age mmmﬂ : . m"u T, nwowww units. These instructic- a1 units consist
) of students assigned to a unit ana oonmncm:om MW of a unit leader (lead nmmo#mnv~ :bwn teachers,
Hmm.mwm.u...n.o..nv.m no,“_“.w expectations held mwn .. m wummm. mncmmrzn teachers or wanmnnm Pm m<mh_.mg.m~ -
o wrm unit wmmmmnw  o ’ . - mﬂa 75-150 pupils. xcnlw‘wstowcmm a =o=onnmmm
4. Is there a wmwmmwo=w#ww between the number of .uwwnomov.no,ownnwnswss design, a sswnwlmmmo pupil
encamﬂnm ummwmnmo to a ==wn and congruence _ : ’ population, ané learning programs @mmwmﬂmm.mon :
. - regarding the nowm mxmmnnmn;oam -held mon the ) L o Mbmwcwmsﬂw.wswwwmw . B | . el W
unit leader? - . 32, Unit leader--a carecr teacher who is assigned : - w
5. Is there a Hmwnnwonwrwm betveen the amount of .HﬂmﬁOﬂmwwwHMwwwm for coordinating the mwmmm and M
. | . resources of an instractional unit tswm%.vno<wmmm I

" salary pro¥ided unit leaders for conducting - . “ .

. . : - . , : ‘o weti iviti
= . " unit functions and congruange regarding the o . mwwuomﬁun«m instructional activities for 2 group

role expectatlions. held :fox.the anit leader? . . Co of rulti-aged mwmﬁ&nmmnw shildren. mu-*
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. m 4; Unit-teacher--a certified ‘teacher, assigned to . = 9. Role effectiveness--a measure of the concordance
.an.. . | work as a professional staff member in a unit, I - . of role behavior and role expectations.
.- .nnv. ; vw<vbm responsibility for planning twnw other : N o B . ’ .
o U - - Developmenc of the Survey Instrument
i Bmavmnw of the unit the wumnncnnwoumw activities < - ) . . i .
: . . _ The following considerations are essential in develop-
i o : C ing and validating a measurement of constructs: 1) tke

. domain of interest must be outlined conceptually and the
mﬂmnnm within an Qﬂmwbwnmnwou. including the normw B - E : . o ) |

mw wowmlntwsmavn mmwmonm of a position, ommwnm. or
— | . . variables must vm éefined ovmmmwwoaxwwa. 2) the extent of
]
4

W, . o mon a group of acwwwtmmom owoamanmn% wswwwu. . - . . . \

of cultural wnnnmNSM associated twnr a wunnwoswmﬂ
v:nmnnmwmnwDﬂmswwm of the oummn<wUHmm :mom &s defining the
mnmnrm wOmpnwou. It wuow:&ow attitudes, <mwnmn .
.,ooumnncnnm B:un vm smumsnmm. and uv nﬂm mxnmbn to which the
. mam behavicrs ascribed by the monwmﬂ% to ma% and - S .
. o " constructs behave as mzmmnﬁmm or. wnmmvonmm by the theoretical
R mww persons occupying nwwm mnmnﬁm. ) . 1 . . e

- ) . - base must be determined. . - S
6. Role behavior--describes nwm social behavior ob . . . ~ ) mw
. omain

h . nsuwnmn H precented a conceptuval outline 0m the

an Mumw<wn=mw who maanNaM in accordance with a .
- . of interest mau owcnmnwnnvw definitis SRS for the <mnwwvwmm.
role set, adapting swm behavior to n&m role - . - :
have been provided in Chapter 1I. As noted in Chapter I,
mmawsmm placed upon him. Hb nswm nwmm. the monww <
unit leader wmﬂmonamunm effectiveness was theorized to be .
- role is nvwn of the cuwn leader anmnwnnwum wich . o : o
L related -to agreement on role expectations held for the unit
mwmuwmwnmaf others in wonducting =5wn functions. S - . - -
. - s . . o . . . leader as perceived by principals, unit leaders, and unit )
7. Role expectations--rights and dutie., the nomamnw<n : : v . -
teachers. The researcher developed the Unit Leader Role .

o)

o owwwmmﬂHObm and nmmmoumwuwﬁwawmm mmmonwmﬁmm sonr .
- . . Analysis (ULRA) instrument to operationalize and measure
Q NOH» .. o = nrmn delineate what a wmumon shoulad . . : sl -
- . onstructs of role expectations and effectiveness.
or muocwm uon do cbmmn <mﬂuo¢m nwnn:dmn&nnmm as’ » :

This section provides a description of the procedures
nvm incumbent Om a wmnnwnzwmn Nowm in’'a social . . .
—_— . - . cmmm in generating vbmnncam.n items, the establishment oi
%wnma. ’ Lo . : . .

<

8. Roie OOmeunnlunrm no:ﬂnm&prﬁonw or w5n03mnmnoun . o . - E— - -
‘ ) . . o 1 3! ’ .. , 3 v .
. institutional rcle mwwonnwnwosm held by principal - Jum Nunally, tsychometric Theory, Wew YoIk:
: ~ McGraw-Hill, 1967, p. 37. -

and uni+ teachers Zfor the non.wM the unit ieader

ir conducting unit functiors. ' -
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-+ of nmmmo=u+vwwwnpmm wnnwusmn to wn..

Educa
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wamnnaaman <mvawn%. n:m ansnm On trm pilot study, the

~factor mbmw%mpm. the mmnﬂdwpasamun on wmunnnsobn nmwwu&wwwn%~

and a mmmonvwnwon Om the suxvey vsmnncamnn. nsbwnmn 11X
ubww%nmm m:a mxmawbmm the extent to z3pnv nro oosmnﬂ=0ﬂu

Avowm<m as mxwmnnmm or predicted by the n&mononwomw VOmn.

.4

Um<mwom5n=¢ on Items -

The discussion in nswwnwn I mmnu&wwnsom the unit.
leader non .as an m<ow<»=m one spﬁﬁ no cbwlonuuw uosvwnmnwon
Um<wwomsm=n of the
survey wﬂunncannn. nWohmmonm. noaﬂvnom a search for uvonwnpo
nmmwonmwv»vvnvmm mnmacmanw% performed by the cbwn Howmon in

oonasonpsm cuwn MSSORFOSM.K The search wuowcmwu wQNﬁwbmsn

\
HQV\ZCMIQ Hwnmn ture and research¥with particular reliance

being placed ou information wnmmmanmm in the wﬁvwwnmnwo=._
H:mv<wm¢wwww ncvmmm Education wu the Multiunit Elementary

mn:ooH.m

| -
Information and opinions also were sought from
{ .

personnel wu the R and D Center, professors ard students

- in the Umm%nnamnn of Educe (woan bnaw:wannmnwon at ﬂsm

.c=w<mnmwn%~om.Swmoonmwalzm&wmo:. and mnoa wnwaowwnwm~ cswn

leaders, mbn nwmowwnm currently employed in MUS-E schools in

zwmoonnwn._ The mxvmnvwsnwuw umowanossm of the nmmmnnosmn wn

working rw*w IGE/MUS~E schools and ovmmncmnwo=mu skills

. w , N
2.
Herbert J. Klausmeier, et al., Hﬁmw<vu¢wwwm‘aswumm

cior and the Multiunit Elemefttary School, Guidelines

Wisconsin Research ani Development
. Center for! no nitive Learning, the University c¢f Wisconsin,
1971, . :

for Implementation,

BEST cow mme-

" _and refined.

.tﬁnm climinated.

Cormittee has mmnuvwwavmn four main nwwnuoom <mpwnkn%n

section.

munwwboa in the behavioral uownbmou tonm,unon3mu source employed

’ ws mocowowwam the o-wmwuww list on wﬂnuw..

One :sbhﬂom and ntowcm potential nummnposbuwnm items -
were extracted from numuo data sources and were then analyzed

Items were n0uonnon when it was felt that they

" d4id not nmhpnon nnnMObquwwwnwma which were specifically

mmﬂnonﬂna E% the unit Howuon. but: tﬁﬂm moﬂmonaam instead by .

the unit ununn. Items tﬁwo& nowwnom to situations in

’ uvonwnvo school mwmnnmonu were mnwanon. as vere items t=vov

vere Mu the early w*ﬁnnnnﬂnm of the R & D_ Centér but were no ~
longer recommended in the wnononnwwn role. Items which -
mcvananou a noHo or task already described vw nbonson item
or items which were tonﬁom on a vnommmn or nnhnotmu level
nwna those mmoovmwomww% Mnnbnwnwom in the npmmnwosnmvnm also
ava nbnwmuva produced a wpmn of mm<m=nwl
u»so role items which were considered to be menommnnwnwco
of ﬂvn domain of the unit leader role. Ja

H:mnncanat validity

' The validity of 2 nwamwnov ‘instrument psmvnonom how
omnmonwco the wnmnnnaoan is in measuring tuwn it purports %o
measure. The American Educational Research Association
ne:nmbn <mwhmwnw wnmawnnw<m.<wuwmwnm~ concuzrent validity,
and nonmnrcon <mwwmvn%. The wnonmmnﬂom utilized to establish - . -
content <mw»mwn% for the ULRA will be discussed in this

Factor analysis of the pilot data was the amnbom,
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.OOlmwmnm Wmmwbnwmwww of usnnsolw .

=nwwwnmm in uunmcwwwa»so oo:w&~:on <~wwn»n%. ‘Predictive. and

oosoaﬂnmsn <mwwnwnw were not eéstablished for n&»m wbnnncunsﬂ

2

since. wn is not intended for use in selection procedures.,
nosnosn validity is "the nnwnmmosnunwcmsumm or umawwwse

uumaswow of the oosnoznnnnvn ucvmnubou. -er
nowwnmluom a anwmcnySQ wamnﬂramsn.-w -nonnoan validaticn )
.* and is mc»uou by nLﬁ

question a. . .is nvw w:&mnmnom or oosnobn Om this measure

-

nmvnmmosnmnwco of nwn oosnmbn cr -universe 0m content om the

,s

wnowmnnw Umwso Bnmwnnmnwna
The oosnmzn validity of ‘the survey . wsnnncambn ﬁnwwwumm

M:.nuwm study wa:; mmnNUkurom ww.ovnmwswbm +he -opirions of

experts at both the nsoonunwnmw\noaounor orw practice levels

of YGE/MUS<E. A ten-member uﬂﬂ% was established which con-.

_sisted of wmnmossmw from the R m D Center tso arxe un:n&»:o

and wawwnamunwso the concept of Hﬂﬁ\zcmum- Mﬂnnosunw from the
zwmoosmwb Umwmnnamsn ofF Public Hsmnﬁﬁonwoa anmmm nvno.nwouww%
umuwoumm as oosmﬁwnmsnm to Bcwnwrswn uorOOwu. ‘and MNOMmamONm
in the vnmmnnSmnﬁ of Educational Administration of the
c=M<Wwan< of Wisconsin who have investigatory status for

the onmw:wwwnwmsmw.ooavososn of nvm HﬁM\tGmum model. .

The 79 wonaw developed as a result of the initial %

momnos and msmw%mpm were deemed an mnmncwnm and Hownmwmﬂnmnwcm

!

3 - . ) : o . .
Fred N. Kerlinger, Foundations of Behevioral Research,
New York: Holt, Rinehart and Winston, 1969, pp. 445-446,

41pia., p. 446. L

.,”mm.

nrn Eunnun.\nwo .

,

e

.noswwwam of items from the domain of the unit womﬂwn

members indicated they were inconsistently worded.

The Nature of nsm Pilot mncn% N

R

le.
———— . B .

Each Mcnw.ﬂmivﬁn was presented a list of the 79 items together

with wnunnconwosm for appraising mwos of n&m items. Specif.i-

O in front cf any

ouwww. ouos nomwosnoun was asked to place an
item which wbnwwm judgment was :on @mmonvwnwcm of the unit
leader Mowo.. Each nnmwosnmsw was mcnnsnn.mmwmm to place a
check in front of those items which in his judgment were ,
nnwnmwwnwcn of nsn unit leader nown but were :on.oosmwmnmsnww.
or womwouwww worded with the on:mn items in the instrument.
Finally, the Nmumosnmbnu were asked to leave unmarked those .
items which were acceptable as stated.

The ucnw.nsmwosmmw were analyzed and a decisicn nc&m.
was established which eliminated those items which mcre than
one jury member indicated were outside the domain of the unit
leader role. Items were also eliminated if three or more

This

.nbuwnmwm resulted in the elimination of 15 items leaving a

total of 64 items to rn utilized in the pilot study. -
L A./ ..

&

A pilot wn:ak was cammnnmwma to rmmn omnmnmu wuvomuanmm

mon nowwmnnHSQ nwnh. to mmnmuwwtv the nwwnwnw of instrument

.w:annconwosm. to determine the acceptability ct wanwcwmcmu

items, w:& to. provida umnm for establishing the construct

<uwwnwnw and nmwvmuwwwnw of the research w:mnncnwﬁn. The

wwwon mmawwm included ao %npsovvwwn. 24 c:pw w@u&aﬂm and

iz .ﬁ»nJca» ed the.

46 unit teachers ZIren ?cmum MOHOOpm that lad
, . *

Q
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s ‘ CE Nl . _ © . ®" available at the Wisconsin. Inficrmation Systems-for !
~  IGE/HUS-E concepts prisr to wmaw. Thase indiTiduvals were . 6 . . ! R . !
: . unaounwoz. - . . - . . -
chosen for the vwwo« Uoomamm n—..m@ were uﬁmmom éo te Hmnnml - . N : _ : )
al - “ Program ww..mwnn was oromﬂw\vmomsmm of its omvawwwnw -
T monﬂwnuem of the w.-&w&b.u&_.m mmwmonmm for nan nw.-m“_. mnrmw.. : : \ .
T . & ... for mmoVOn wvmw:u»am wmnmv umwm ratrices. The program vno,
| The respondents represented a wide varicty of age, wmsow.. d
| _ ) . . o ol vides Rand Q Mode factor analysis for up to 200 variables.
. tional training, and mammnwmnom. v - i o0 - . . . R .. - : -
% S , T m The program: first bﬂomanmm an w:nmnnonnmwm.ﬂwon matrix for
3 . The pilot study was ovmblmnamm Mbwmsanw as the’ N .
) fLoem all .«mnwm&wmm involved, nvmb uses ﬁwwm us..muno relation N
L .Hmmmo.-amnﬂm tmnm mboornmmum to mﬁommmn mmmwnwonmw wnmam = .
. i matrix no Hmm.:om the set of <mnwmvwmm tc tke smallest set
- for the wsmnn&:m:n or to mc.aommn nm<w..wo=m of wqunwao D K
' m of =.m= <mnwmurmm which are Dmmwnmm mowm“_.v. in terrs cf the
.wnnam. ‘No additional items were suggested and no items ; . )
L S T ’ < OHwﬁ.umw am.am:quo:m. and iﬁﬁa retain ndm most H_dvonﬂmvﬂ
. were .revised as a result of the open-ended nature of the A,., . «
. L i . B .. information contaired in tre onhmwbww data.
pilot study.. The results of the pilot study Jere aralyzed - e
. ‘ o . e : . T . m.nwbo ipal ccmponent analysis was employed to determine -
by nmonon gmw%mwmn .nmov?.rmﬁmm to establish -the dimensionality . .
3 - : . i T n_..mmm oogon mmnnonm ky extracting factors wn +he order,
of the w:mnncambn. ‘ : . : oS e
e = . _— B ) wmnammr to mswww.umn. -of <mnjmnom wnoognmm mon. The major
4\ mmonon vbwwwmwm . mowanwcn feature om the wﬂwbowm.mw components method is .
. Factor mnmw%mww was the nmogwnsm msvu.owmm to m.f.;mw - . that it Cnﬂn.mnnm a varsﬁs amount of <mnwmbom as mmn_a ‘ , ,
’ , n:m nmwmnuo:mavm E___.ouo nam variakles in the research - - mmo.now.,._.m omwoawmnma. thus vnoacnwum a matrix which is '
f wbmnncﬂmnw and to determire n:m. numker and nature of-under- . . mxvnbmmmm in nwm namwwo.mr nuuber of muononm.q *A principal
. ) . ) .
wwwﬂm constructs. "Factor aaalysis is a method for recducing components matrix w:& uﬁm uommanmm moooﬁ,n for the common
a wmnom number of m measures ‘to a smaller nca,vbn of measures Lt factor ﬁ..nwwﬁnmv s o o but «Emw do not in mmnmumw provide )
anmnnonmv Uw mwwooﬁwnw:a which measures: mo noamﬂrwn. . . ...m ) scientifically rn2aningful wﬂﬂnnﬂunmm.sm Therefcre the matrix
. .H._._m vcnvomm of nvwo m:mwv.mu..m was to delincate new wsmmmmbmmnn R . . . ' : O .
™ - S . o L ' < 4 . wT
factors whi A 1 6 .
.cﬁ&mnwvﬁ:m uOﬂ rs whi ou ooﬁ.m te uromm to vm noman.jm\w_u le- . o . ®pennis w. spuck, Uo?wwa z. ZOHomwo. Jr.. mba John 2.
C - wmm..u Program Bigfact, The University of Wisconsin Wisco
€ , a FEN . s nsin }
. . for the mnocvu.amm of Hn@sm. evvm\mn-\mwwmmm Swm ﬁonmog_w. Uw - Hb».ona.wnwos m%nnc:m fer =ducation, /0<n.=vmﬂ~ 1972. ' A
program wwmmmon. a mcwww mumvo ed statistical program ) o - . . Ce |
e o . " . . xonwwzmmﬂ. op._cit., p. 661. : : | |
5 [ . - . ) S ) . . . ) . ] . .HUMQ.~ p- mz..ﬂw.
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.ounmwamm mnos.nvm mnwsnrwmw oosmOSmunm mormﬁwou :mn nonnnmm
using a <mnramx orthogonal amnwoa wnoacnvsm mwmvn. seven,

six m:u five mmOﬂonm respective.y. An ouwnacm MHOumnnw09

<

was then produced from each solution. o

Further mbmwwwwm of the five-factor obligue projection

produced four scales’which £mnm.w05mwmmnma to be noorbwnmwwwu

Bunm pure than the mw<mlmmnnon solution wnmmmunmn by the

mbmwwmwmm
o .

ﬂmbnﬂWw<mHN.HmUmwm&u

tional Howmnw05mmwww~ 3) unit noumtvw. m:m 4) managemert
activities. 7

mmnmvwwmdsmuﬂ.om these four manmm unnmmmhnonmm mvn.
elimination of the five items which made up the f£ifth -

factor. This was accomplished by eliminating two items ©

in this scale ané incorporating nvm.nmawwrwsm three items
that had been factorad into the scale into one of the
remaining four féctors that kad Ummw established.

MntMﬁbmn tmmm.mwwa 5mnmmtmnm ucmmm& no UM m»w&! notrmn

The two

-

nﬁm.nmﬂmwbwhm factors were designed to Bmwmcnmf. evomm two

items were:

- " Orient unit teachers to school and ....w.
’ district policiec m:& vnonmmcnmm. :

Secure unit staff no_muwmbnm with
established Ln:oow HmucwrnVOSm.

Two of nvm items were incorporated r:no ¢vm mmnnon
dealing with onmmspnmwwosmw relationships: .
Attend all mectings of wwm II1C.

The mocn factors mmnmvamvon by this process were .

e

1) instructional coordination, 2) organiza-

+

in the instrument.

- , Facilitate cocmmunication among central
office wmﬂmouzbw. consultants, mun unit

staff. -

The remaining item was incorporated into the factor

dealing with nlwﬁ Hmbmsmwu

Keep wvnmmmn of advances in IGE through
visits, conferences anc: meetings.

MMbmhhw. inspection cof the R-mode oblique vnmuonnwos
indicated that four additional items could be eliminated
since they- were judged to be tasks that tmnm.mw%mm&% ident.ified
The following items were mwwamenmm on

this uﬂﬁ@ﬂ@bnmw.ummwmu . ) . -
Assist wu.mcmwnmnwba.nvm achieverent of
s=hoolwide owumnﬂw<mm. :

vm<owow rvles and nmmnwmnFOSm mon the
mwwirOvmmK vperation of the unit.

Pssist cbwn teachers with irstructional - -
activities, Swwmnvmwmn and mnonoJrnnm .

when requested. A -

Coordinate the initial and subsequent

reg.ouping vf students based on needs,

interests, msm attainment of OUumnnu:mm.

Q-Mode mbmwwmwm was uwmo nonscwwnmm wbm mmnnon m:muwumm
i .
on tine umwmnwnﬁ OOHHmHm ions among BmmmcimSmbnm on mrvumnnm. -
i -
This anmnoonnwwmﬁuos qwnnwx wnoucoma a cbvawam:mHOSwH

.Emmmcnm which &f&wnmnmm n&mn mﬁvumonm did uon differ mpmuwmvl

SN v

cantly in groupi 5@ rvammHemm mm.nrm& nmmwOSQmm to nvm items

of the wuvwn some minor differences did exist,

vossibly it waz a phjlosophkircal

‘»
r.,

Nonas?
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. wmpwwvwwwnw

Concern for reliability comes from the neccssity to

insure the dependability of nmm.ammwcnwba instrument.

v

Synonyms for nmuwmvwwwnw are: ,mmmosmmvwwhnw. stability,

consistency, and woocnmow.w One measure of reliability is
"the consistency with which a test yieids the same results
in measuring twwnmtmn.wn does amwm¢nm.suo Measurement

variance can be systematic or random. Systematic
> :

o variance leans in one mwn»onmmwh\\mmbmoalﬂNlonnon
<wnwwn0m is self-compensating. Rc iability is associated

with Hgmoa OH error QNHPNqumoHH

H

Asm TSTAT oosvcnOH program was cmmm to mmnwvwwmv the
estimate of nmwpvadwnM memm on interral 005m~mwonow mon

nsm ULRA. Estimates om nmwwwvwwwnw were established based

on the average correlation among items in the instrument.

These estimates were utilized to deterrine the internal con-

*
e sistency of the instrument. The size of the reliability

co2fficient produced in this manner was based on the average

correlation among it ms and the number of wmmamnHw

w ‘ . .. .. _..
Ibid., p. 429. . .

wcmp H. Remmers, N. L. Gage, and Francis J. Rummerl,
A Practical Introduction to Measvrement and Evaluation,

Ncw York: Harper ana Row, 1963, p. 125.
lypid., p. 430. .
12 . .
Nunnally, op. cit., p. 210.
-p -
. t{ ‘
E ) o,\Mu
] e

BEST COPY VAILABLE

o

~
Hmﬂ?&.WImwaumm means, standard deviations, and alpha
coefficients of Mbnmnbww 005mwwnmbow for each scale. It
meo Pbowcmmm means, standard deviatiors, correlations with
momwo. oonnmwwnw05m with total, and choice distributicns
for each »nms.ww ‘Nwwvw coefficients of .irternal oo=mwmnmsow . .
mon mwom scale and wnmﬂ oonnmwmnnonm with their wsnrcrmcmw
momwmm were oosmrmmnmm waﬁonnwbn in es mvwwmvwnm nmpwnvwwwnd.
‘for this wsmnﬂnambn since the major aocnom of measurement
erxor is. Umnwcmm of mmﬂvuwbm of oonnmbn.wa The other
measures in nﬁm TSTAT mnomnmﬂ were not considered relevant
to this mnc&%. i

qsm wpmvw coefficients for each of the scales of the

ULRA and the total instrurert alpha coefficient are

’ vnmmmrnmm in Table I. " . : . ' .

-8 Hw . . . ) .
ombswn . mvcnx~ Program TSTAT, The University of -

Swmooawws‘ Wiscansin HSHONdwnP05 Systems fcr Edvcatiorn,

December wwqwo : :

waz¢:nu~ ly. m cit., v. NHH.

. . - : \
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M . % . - . ) .V .. . n.. ) . . N
v N TABLE I . - : : : Following the complete analysis, 56 items remained
. . : . y o, ) . : . ’ . 4
LMW CCEFFICIENT ALPHAS FOR EACH DIMENSION - . . which wers factored into the Zour scales of the study
- xQ AND FOR ALL ITEMS . ,

. - : . . : ) o : . ’ instrument.

. ‘ - : — . Instrurent Description

p . . Scale . _ Coefficient PHmrw . . . A ; ;
- ; . . : - . . .arm ULRA instrument developed for this investigation

.8911 . as a result of the previously described procedures consisted

- Instructional Coordination

w Organizational memWMoumvme .8057 . - of three parts: a Hnmnwamsom task items, a global
Unit- Renewal B - o ) | .qqmm.. "+ . effectiveness measure, and a background data section. One
Management Activities . .mmmo ‘vman questionnaire with lomwwwmm forms for each respondent
“ TOTAL o .. . .mwmw . o m&ocm was developed. (See Appendices B and C.) ) .

Respondents included principals, unit leaders, and unit N

Individual item oownmwmnwo=m with their scale were teachers thus necessitating three modifications of the

anailvzed and a decision rule was established that elirminated basic questionnaire.

) any items which failed to produce a .35 correlation with - . erm.mwnmn section of the instrument consisted of the -

their appropriate scale. This mrmwwmwm nmmcwnmn in the , : 56 nmma mrmnmambnm which were determir d to consist Om-mocn

elimiratior of nto.wnmaw“ . . % scales m:m were intended to be descriptive of nmmwm the

] Prepare mam m»mnﬂwvnnm an agenda wnvon to unit wmwmmn vaMOHﬁm in ooamconwbo unit mrbonvoum. mmow
3 : . ' unit meetings. : . .
- qubnmbn HmmOrmm to these tasks according to two mntmm
Teach or be nwﬁmonww involved tpn# orwwmnmb .

. at Hmmmn half time. .

Other methods OOHBOSH% vutilized in improving instrument -

of reference. The mwﬂmn frame of reference reqguested the

respondents to indicate the expectations  they held for the

reliability including item revision aimed at wsmno<wbm‘owmnwn% unit leader role. The five possible responses were:

and insuring that instruments and instructions are easily Absolutely Must, Probably Should, May or May Not, Probably

understood and administered were also observed ifh the con- : . mwouwﬂ.zon..msm Ibsolutely Must Not. Responses were valued
struction of the chww.wm T ) ) : o v. ’ o& & scale of 5, 4, 3, 2, 1, with' 5 points being assigned to

-Dvmvwcnnww Kust” and 1 peint for "Absclutely Must Not.”

15__ . :
Ibid., pp. 222-223.
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The second  frame of reference involved Mmaammnwﬂa the

respondent to rate the performance effectiveness. of the unit

leader in performing the identified tasks. The five possiblé
responses for this dimension of the instrument were: Very

mmmmnmw<m. Effective, Neither Effective Nor Ineffective,

!llo‘thmmmnnv<o. and <mn< Ineffcctive. Hummm responses were

/I/

—————

also valued on a mw<mlmomiﬂ{ﬁdﬂﬁ«!t»ﬁuiMlmmmunw being ummpmamm
‘//

"Very mmmmﬂnwcma and 1 mowan being mmmwoboﬁ "Very Ineffective.”

mmomeme mmwonwvnwOS onnﬂmmwaﬁnNRMOS momwmmowwvmcbwn
bﬂmmmomm‘twnl the prompt "As unit leader I am
) 1

expscted to . ." and on the effectiveness scale the prompt

was "I rate my ef tiveness in performing this task as . . ."

Expzctation ratings fo rincipals and unit teachers were

prefaced with the following prompt: "1 expect the unit leader .

to . . ." and performance effectiveness ratings were prefaced
U

with "I rate the unit leader's effectiveness in vmnmcnawbm.

nvwm task mm o s e .

The twenty items in the pilot Pbmnnaambn wwmnwbm those

m0ﬂw<wnwmm which the cbmw leader vmnmonsm that are wﬂnmonww
TN
related to nvm HbmwncnnwOSNM program, -are presented in emuwm HH.

e r
" :

awm wnmam in this scal e tmno wmvmmmn v:mnn:onHOSNM .v. ,,L

. coordinaticn. L ////
~

TABLE II  \

INSTRUCTIONAL COORDINATION \FASKS

N

Item Number

unwa

15

17
52

54-

26

19

A
»

Coordinate the use of mvmnwmwwumm volunteer

noBBGSFRM vnnmoubmw to assist in Pbmnncnﬂpou.\

Direct the maintenance-of mwmnmamﬂwo “instruc-

tional record keeping for aonwnonwﬁm student

progress. .

wnooaam:c the. ocnnwocwmn areas to be wboonl
porated into the IGE model within the unit.

Fncourage parents to attend unit meetings

. ox observe in the schoocl.

.Rold the unit staff monocbrmvwm for onc&mbn

uo#~o<m8man.

Coordinate tho mnnw<pnwnm of mvmovmw teachers

ia the unit.

Meet informally with parents to discuss the
unit's Mbmnnnonwovmw program.

GOOwanmnm the placement and mcvon<wnwos
of student teachers or interns in the unit.

Assist in oonmonw=m~ evaluating, and inter-

preting data needed for vbmnnﬁonwoamv

.improvemant.

Establish workloads that utilize the special

interests and abilities of all unit staff.
Participate in the formulation of policies
for implementinz instructional improvement
in the schoolwide IGE vnomnma.

znwm certain that each child is encaged in
mmvnovnwmnb cne-to-cne, small group, class
size cor lerge gxoup mrﬁ;¢u rmm.

r T
Full Toxt Provided by ERIC
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TABLE III
. ,

- " /. .
o TABLE 13, Continued ‘ .
" o e i - " ORGANIZATIONAL RELATICNSHIPS

&
- §
&

INSTRUCTIONAL. COORDINATION TASKS

Sy

Item Number = . Item : . ] '
S . ~ Item Number : : Item
39 Direct unit staff in selecting or pre- W . ) . . N
paring written behavioral ovumnnw<mm for 10 ~ Schedule unit meetings for goal setting,
each curricular area - - problem solving m:@ cvaluation.
- 11 noonmwsmwm the assessment OHHOvMHmHms.m . . . .Mu. . mwmwwwmmnm ncnmmw cormunicaticn vmntﬁms the
B characteristics prior to grouping. . . unit and the IIC. )
T 8 Coorc. .ate the assessment of students in- 2 vnﬁmzm ail Bmwmw:mm of nﬁm IIc. .
: L : the unit based ‘on individual objkctives. 0 - Seek +he advice and counsel of the principal

in handling special unit problems.

56 Direct unit staff in writin C
MMW&M”Mﬁncnnwoan objectives for each - 21 Facilitate cormunicaticon among central
: N - - ’ " office personnel, consultants, znd unit
29 . Establish with unit staff daily nwmm . staff. .
mmvm%mwwm mwn Mumnnﬂon&osmw/&nnw<wnwmm. . - ” © 13 . Omommhmmﬂ with 1IC members in coordinating

N ) - - X . . . s mili 4 ies . - —ces.
14 . Provide for the utilization of consultants schoolwide facilities and: resousce

e : : - ) . .
and ﬁmmosnnm.mmﬂmourww. (O : .27 o pProvide iriformation to other unifs reqgazding

. . . ) e .
® .16 - Schedule the use of special school promising practices.
) facilities, ecuipment and materials

needed by the unit. 5 Channel information from a variety of .

Ce .o Z= sources to. unit teachers.
43 Barticipate in establishing a system of
reporting that involves teacher, parent
and child. - ) :

41 . Facilitate formal commanication between
the unit staff and the principal.

) Facilitate effective interaction tetween
and among members of the unit..-

The elevern items in tke pilot instrument which nmmnnwvm P Schedule: and nsmwn.cuwn meetings.

the unit leader's efforts in wwocwmwwm structure or channels A e T o

e

£ . iehi R : P ot : ‘i ehi - - . L Co. .
for establiching ard malntaining wmwwnvosmﬂwwm within the : T The eleven items of the pilot instrument which are rep-

school +that involve the unit staff or r . s 23 < . ' g s ; .
: : seasd, program are presented resentative of unit leader efforts tc expose th2 unxt staif

in Table IiI. -The tasks- comprising this tentati : . s ai .
e Th : .w sing this scale wexe wmﬁnm#k<mww to new idesas and/or prccedures as well as cfforts aimed at
labeled oryenizational ralztionshivs, o a4

e
L4

improving existing methods-or practices axe lizted in Table IV.

- - ’ . : S This scale was labeled unit rencwal. e

' . ’ -

N

ve
Q
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) merm v . . 4 P tasks which would normally be the responsibility of the

- UNIT RENEWAL . S : .. : building principal in an elementary school organized on a - .

ﬁ - ] . - . mmu.mnnoanw;mm classroom gmww. Items in this scale deal R

| Hn_.ma N e | Ttem : A . E uvmnwmwnwwww with staff amcm.womsm:n. Uﬁmmmngm. vaonnw:m.

o - : : o \ -
33 Take initiative in maintaining unit staff . staff personnel, and wsmzi personnel services. The mocnnonﬂ } .
 morale at a 3»@# level. : : .. tasks included in the management activities scale are <.

50 m%mw.rﬂwnm research wonwcmmmom. .w&.nu:. ..w..m ‘ presented in Table V. | - .
23 ' Provide for wmmﬁomﬁwwfm Uu.wmmwﬂm om OUmmncmNm . ) . .aA .bm v ?

to the E:.ﬂ.

25 ~ Provide unit staff 5..«3 information regard-
: wﬂm advar.ces in subject matter wﬂm promis-
. ing instructional materiais. .

MANAGEMENT ACTIVITIES

. X a X . ) ~
"9 - Plan with appropriate personnel the re- . . . umbe : N : : TEM .
search activities for tae unit. . - Item N o ) A - - 1 :
46 . MMMN«MVﬁMMMﬂ@MMﬂMMMpMMMnBMMﬂmﬂMmLﬂi: sh oy 51 Provide individual assistance tc new and
r & - . ]
4 m g@mnﬁwﬂm unit teachers. ) s |
20 nou..mmh wﬂmonaw:.w with unit staff amaumnm — 53 " Assist unit teachers in the assessment andé
...m.o discuss ways of improving wu.u truction. m Bomwmwnwﬂvos of student nxwwwcﬁon patterns.
49 Observe on request the instructional ’ - 34 Conduct Mﬂmmﬂcwnm wnnﬁ;ﬂwmm for para-pro-
%resentations of unit staff anc provide a fessionals assigned no the unit. - 4
. feedback aimed at iwproving ingtruction. w : . - ¢
. - T sume H routine’ <
6 Conduct demonstration lessons for unit - - 45 WM Nnmnmmwo«.mwvwwwnw for noam.. mnﬁ.m
staff members using new materials and B Fo * o
procedures. . i - 55 Participate in developing the ucwwnsﬂm plan
3 Take the initistive in developing new ) . for interns or student teachers.
) wﬂmnncnn.woﬁww proceaures within tre unit. -1 ° Evaluate vwnmnonommmmwo«.wwm assigned to the
30 . Alter unit plans and procedures when : . unit. - N ’ : . : e
. . -evaluation indicdtes such a reed. S PR | Resolve interpersonal conflicts within the !
T .. ) . ' unit.
. ’ . .. o . : ! o 4 i ilization of ra-profession~ -
Tasks der~ribing management-activities w which the unit : 47 . Mwmnwwwwwmmwsmocmwwwwa H..M para-p -
leader performs make up the scale of the pilct instrument . E R ) .ww . OVmu.i N.m unit staff so that each member is
which was :amed rmanagement activities. -These are mainly . . - ) A MMMPMMMHMP MWWMM% mwmmcmwwmwv:m. stmnnam,:n
5 a ’ - |

Full Tt Provided by ERIC.
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. b“” - N . . - .
) | ” o ‘e .
% : - TABLE V, Continued

MANAGEMENT ACTIVITIES

Item Number T Item B

Nna OOOvabwnm nwm&mcmwomamsn0m nrm MbmnN¢O|
- nwo=ow budget for the unit.

36 . Recommend special resources and personnel
needed to wooosﬁwnur the unit’s Mbunnﬂnl
tional task.

N \... PR A

48 munnwowwunm in developing the sthool's in-

umn<wom nmuoron mﬁ:omnvo= program.
22 o .vunnwowvwnm vb nrm selection of wnommwmwoanw
. uﬂumm assigned to the unit.
35 wmﬂﬁwowwmnm in the selection of nonpro-

fessional staff assigned to nrn unit.

The second monmuon om.nrm w:wnnzamah was wmmwm=oh no
ovnwka a measure of the global effectiveress of the unit
Hmw&mn in nonnaonwbm unit mﬁﬁnnwo=m. This section nonmvmﬁww

.of a mwﬁ@wm vnmszlﬁnu five UomuMme nommoauwm. .woumosambnw
were asked to rate the overall mnmmmnw<m=mmm of the unit |
leader in conducting unit functions.

The third section of the wnmnﬂcsmunatﬂm designed to
gather background data oonomwnwbn each of nrm Hmwuor&mbn .
groups. This section of nrmﬂwamnncamsn Msowc&mm wamunwo=m
abcut the sex, prcfessional wﬂww=w=a. %mmnm of experience, -
nunber of teachers in the cbwwL number of paraprofessional
staf{ assigned to the unit, number om.mncnmbnm assigned no.

the cuun. cxpcsure of respondente to multiunit concepts, .

vnit leader mewnw nwmmnumbnwwwm. and mlocbn of Wowmmnwm

time mno<wmmm unit Hmmmmnm. : . . ,/, ‘
Since the third section om the instrumrent nmmwﬂ tvnw

vuoxanocbm mnonm it was moomwnom as having mnnm <mwvnvﬂM

The selected items or questions in this section were in-

"cluded on the basis of their descriptive and wﬂmwcamn o www

correlative value to the study. Responses to these per-
sonal and situational questions in the nwwon study provided
additional proof nFnﬁ this part of the instrument was

unamnbiguous and did extract the information sought.

. Study wowcwmnw05 and sample
The womcwonPOB of Bﬁwnvcbvn mwmsmbnuﬂ% schoois mhoa
which the study sample was drawn was roamvon ¢ 32z wisconsin
elementary schools that had wswwmambnmm the aswnwsumnvaomm
in the fall of 1971. This implementation date was selectod

since all schools implementing IGE/MUS-E at that time wecre

exposed to & common set of inservice materials. This date

also was umwoonom because it permitted the study to te

~ conducted in schools which uniformly had 1 1/2 years to

resolve most. of the difficulties encountered when the school's

ovmnmnwo=m were restructured. Additional selection criteria
wawommn were:’ Hv inclusion only of those schcols which hac

onomnmn IGE on a unsoowsvmm basis with the exception of

Kindergarten and specizl education stucents, 2} inclugior: only-

of those schools in which the principal had occupied his

.womhnwos since the inception of IGE/MUS-E, and- 2 inclusion



36

only of nsomm units in which the nnwﬁ.wnmmmn Um&.umm: in that-
pos wnvo: since the Hamwm%m:nmnvos of Hnw. .
Hsm :wammfwwn wmmnommmm of the mnboowm ﬁsH-s conformeld
to nsmmm sriteria were obtained from the 1971-72 IGE Multi-
Unit um@m:nmn% Schools anmnn01w.wm vmnmo::mw mnoa the
Ummmnnamsn of w¢wan Instruction working with zcmnm mnsoowm )
and personnel mnoa the R & D nmbnmn checked the men of 52° -

mnsoowm obtained from the anmnnonk no insure that nsmm had

e
signed a PACT wmnmmam:an and were Pamumumnnvum ali 003%o:mbfm
om the IGE model. memm mnwoowm were then nonmwmmnmm
, <mw~mmnm; IGE/MUS-E schools. . B o
The principals of each of the 52° validated anOOHn tmnxudmx mﬂ
mgn an intr o&cnﬁonu\ wmnnmn mwimv:u.:m the natuxe of the mnuw< a7 m
and asking nsg to .u..:mu...nmnm by return postcarqd i | m
school was iwwww:m to mmnnwnwmpnm in msm mncmv.. total of e m,
- 42 schools nmmﬁosmmm that they SOCwm mmnnwnvmwnm. ) mmeomm C "
Hsﬂuwnnma that nvm% would wmnnwnwmmrm no:nwnmmdn upon momo<mw : mm
o

from the central office, four schools H:mwnmnmu that the

were not 8vaHPJm to mwﬂnwn#mmnm; wsa ho:n mn:oowm mnwumn t

respond. - o .

-

16,971-72 pirectory of ICGE/MULTTUNIT ELEMENTARY
SCIL.O0LS, Madisocn, Wisconsin: Wisconsin Rescarch and
Um»mhovam:n nﬁJnmn mon Cognitive Hmmn:qu. 1971.

wq )
PACT ~ \wmnrHGHUUnm ro activate Change Tcday), an

agreement between local schidol districtes ardi, <he nwmmnaaa:n
of ucbwwnunb1ﬁnC(n.os. mrmrb of swmoruwou.

. ) N

i

_school. Since

.was confirmed. A comnju

: "
The nto_mosoon requiring central affice clearance vere

wr Milwaukee. sm% were el vawmwnwm_mnoa.nnm study population
since Milwaukee, as a city of nsm first class with its own
schcol laws, was judged to. be noo noawwmx for comparison with
Onsmﬂ.mwmnnwmnm in zwmno:wmso ‘The Four schools ‘that had
faised to nmwwo:m were nomnmnﬁm@ by navmwﬁo:m.wnm agreed

at that time wo wmnnwn%mmwm. The four wnsuowm that indicated
they were not willing to vmwnMOMMNnm were also contacted
by nrummsone m:m agreed to participate £ rwoswum a nopnt
versation in vhich further mmmnynwnt nmmmnownm num"mﬁcm%.
tmno.MNQWanmm. o

_Contacis with each of the individual schools revealed

that nzo of the population schools containedi only onc uanit

in r:wns the cnvn leader also acted as the principal cf the

fwmﬂmmuwmu of tha study umnmLM¥nmnom having
rows m,cwwn leader and nww vhvd :ipal respeng, ‘these two
mnsoowm were mdvawﬂmnmo from mcnﬁJmp novnvnmrmnvos. These
mnommmcnom v1omcnmm a mkbwv study mvamwm of 48 schoo

" The principal Cm mmnv of the 48 final mncmw sample
schools in addition to ong randcmly selected unit leader
and nao.nv:mvswn seiected unit .mmozw%w were then contacted
by phone and their willingu€ss 2 wmuﬂwnwwwnm in the study
r vrcgram, Frogram IRANDEN, was used

& -
to select the randon mmﬁﬁwm of unit leaders and nomtwmnm.ww

18 . .

Denni. . S; ., Dorald M. seIsaac, Jr.. Proaram
IRANUER, Wisamvoirn InsTormction Systors {ovx Féuceation,
ReviNjon 3. Joguda N bt
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, Data foliection Procz2dures

e
- R

-t . l:“..[

| A mwnwon of instrumenis was mailed to n#Qrwnwbnwva

of each of the schools which wbnwcmw& the w:mw<uncww. )

. - instruments, letters ow.wbmnncOWMOS..Mbm return memlmmmﬁmmmwm
mbcmwovmw for each HmmwOSQmﬁﬁw Each instrument was letter

. coded by school and enclosed in a separate envelope for
\ return mailing to insure anoaymity Om.Hnmwoamm.. One 5cﬂnnmm
.wa&.bwamnwlﬂto instruments tmww mailed, including 48 for
. mnwrnwvmwm. 48 for unit wnm&&ﬂm and 96 for unit teachers.
| b cover wmnnmﬂ was dev onwmm to wnroavWSM each FJmnurl
ment. It provided an mxwwmzmnMOS of the need for and
w:nmln cf mﬁm stuly. .mwnv.no<mﬂhwmnnmﬂ tﬁm‘nmﬂmo=ﬂwww . Tm
- addressed and signed d%,%:ww Hmmmvﬂnsmﬂ.wbm.swm majer
professor. h | .
A 60 vmwnmbn return had been obtained by two tmnww
after the irnitial mailing. At that wwamm wmnnmnw.ﬂmnm sent

to building principals in schools where responses from any.

of the participants were lagging. The principals were asked.

< tc contact either the unit leader or nmwmnmﬂw involved in

-

the study and to elicit their cooperation. One month after )
the initial mailing, principals of those schools frem which
responses had not yet been reoceived were contacted by

nowmmwo:m arc¢ their cooreraticn was solicited in oktaining the

- . necessary information from nonrespondents.  The vﬂwbnwvuwm‘
resyponded posit.velv as evidenced by the high rate of return:
Additionz2l) irztrusents were mailed wo.ﬁﬂmunwﬂwwmﬂ unit

~ \\\\\\\ | ) ,

S -85

.mucmbam oi role mkvmnnmﬁwonm\kma wmwmonambhm effectiveness.

-— - 4

oz . . .
- .

leaders or teachers, as required. Humerous other nmwmvaSO

bl .
et

calls and personcl contacts were made over a three month

period to obtain iagging ﬂmvalmom..

The wmﬂnmwvmmm of return rate was munmwnMOhwwHM high.

. LY L
The overall gercentage return rate was 99 percent which is

_extremely high for a survey tyve of research. Specifically,

48 of 48 princicals (100%}, responded; 47 of 48 unit umm&mﬂw

(98%), responded; and ww‘OM 96 unit teachers (39%), responded.

) B .. Data Treatment
va target study data were factor analyzed by both
R and Q mode cnwwwnwcm.wﬂomuwa.wwmmmnnww in order to N
mwnﬁﬂawbm if the four scales of the instrument established
by m:mHmec of mam vwwmﬁ data were, in fact, vatid. The
Hmwwmkuwn% of the instrument was again checked using

Program amabe.ww The mnmwm scores were then mcmﬂwamm and

the data were wsmwwwma on the basis Om mean mnmwm scores.

The wMMOnsmmom monacwonmm for w=<mmnummnwo= in nﬁwv
.mwsmw necessitated two distinct types of statistical
analysis. The first three wmﬁmnvmmmm mmﬂnwwlmw to
differences in role expectations while hypotheses four, five |

and six werz concerned with relationships betwecen the con-

yal .

Spuck, ZOMmem. end Berg, Progrem Bigfact, op. cit.

muck, Progaram TATAT, op. cit. - .

w

\
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wwsmwww. the m:n,wpmnw ncmmnwo=m were no:omn:mh with Hmpmnm\rl

ships Umnsmms mowmnnm& onnmbwnunwo=mw <mnwwvﬂmw mm&.mmnm@&m:n
,xl\,

os,Howm,mxwmnnmnwosm.. It was wammrwrwcm that mnmwwwnpnmw

procedures were selected t&wn onm appropriate mon vamwwN|

ing the various omﬁmmonwmw of hypotheses and ncmmnwo=w.
The no:mnambnm of HOpm expectations were mamwaumn for

each of the four scales of the ULRA using mww possible

..no:vwdmnwosm of mnorvm. In order to give oacmw weight to:

each ﬁmmnﬁmn ircluded in the study, a mean responser was
. computed and used in each cnalysis involving teachers.

Mean scale scores were also used because the-nu

ber of

items in each scale varied. . ot

PROGRAM ST3TJIO3: ONE WAY .. was the annwmﬁwnww.

procram used to test the €xtent of-difference among groups.’

The mmBm.vwomnma provided n|ﬁmmﬁm on an independent group

comparison Lasis for The “t~values:

wp moomHme groups.
produced ws this manner mmnmn:wbma where awmmmmmbnmw existed
between nwm Hmmmo=mm=n mnosvm in nrmwn mxwmonmnmo=m for nsm

role om the znwn.wmwumnq An .05 level of mwabwnwnmbom was -

mmnmwamwmm mon all nmwﬁm.

m%vonwwwmm monn. mw:m. _and wrx mocmbn no mmnmn#w:m
what relationship mxwmﬂmn umnzmmb.nmwwo=mm=n group
diffeirences in mwinnsnPOﬁm and nvmpn ratings of unit

leader effectiveness in rerforming the wamsrwmwma role.

21
. _PROGKAM ST IO, -ONE WAY 1, The University of
Visconsin-liadizun, acadzmic Conputing Center, ww‘w.

87

v
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This analysis was also conducted on each of the four scales

om the ULRA. Each scale score was also correlated with an

o<mﬂmww effectiveness score. »bmwwwmm were nosmconma using

both mvmbmﬁ awmmmnmbnmw and absclute apmmmnonnmw in expecta-

nwo=w. Mean Hmwmo=mm scores for nmwnwmnv and scales vere

wmmvz mawwowmm.

PROGRAM STATIIB: Umavaw. a descriptive statistic

OOBMMMWH program prepared by wvm,vumwmawn Computing Center,
The c=w¢mnmwnw of Wisconsin-Madison, examined the strength
of the correlation between the two <wnwm&ymw.%= each of the

wmenbﬂmmw. A two-tailed test with significance of r at

.

nﬁw .om pmcmw was mcnm&wwwwmm for each oonnmwmnwo=.

.a nonnmkmnwo= was the statistical technique used tc

-

msawwum the wsowwpmnw asmmnwo=w. Pearson procduct-moment

correlation oommmPOPmbnm were obtained by cnuwrmwﬁm the

Utﬂyﬂn PROGRAM to establish the dearee of relatioacskips

existing Umnrwmb n#m wowmnnma organi.zational <me;U»mm

and mmnmoﬁosn on mwiowmnwo=m. J#m Pearson vﬂoacnn150nmnw

Bmﬁuou was chosen since it OObmwamHm mnncnw moonmw in

)oamcnwﬁ|o= and is cmcuwww more mcwnrwwm for continucts

P .

amnmd. Point anmnwmp nonnmwmnwosm were used to test the

relations ship Umnzmmb mxwomcnm to IGE noa)mmnm a:d agreement

e
- T

‘on mwmwonwﬁHObm. A n£03¢mwrma test with a wbmbwhwomboo
level of ,05 was again employed.

te

b N .
wwwovmwa STATJOB:DSTAT2, The cd»xmnm.f% of EVMro: in-
"ﬁwaon ic Compuating Center, 1572,

Madison,

3 .
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‘unit leaders and to relate agreement on expectations to

together with six ancglla;Y'questions,‘and'definitions were

presents the analysis of the data. ‘ o ¢

BEST COPY AVAILABLE

. _ a
Suinmary

This chapter presented the design and methodology of
the study. It was explained that the puipose of the study
was to examine.the perceived role ecxpectations held for

S

performance effectiveness. Six hypotheses were presented

provided for the major concepts involved in,thqlstudy,_

The procedures utilized in developing the survey

' instrument were explained, as were the tests of validity

" and reliability. Datt collected from principals, unit

leaderd, and ‘teachers in ten Wisconsin schools served as

.

the pilot data for factor analyzin§ the questionnaire items.

 into four scales. Program TSTAT was used tu test for

internal consistency of the instrument. . The study population
was outlined and the sample from which the study data were
collected was delineated.f-Finally, data tregtment techniques

employed in thé study were explained. The chapter to foliow

)




CHAPTER III -
ro ANALYSIS OF THE DATA

- This chapter wuow&nﬁw.m: analysis of theé data

rcported in five sections: 1) a Qmsommmwvwo prcfile of

respendents, 2) validity and Hmwmewwwﬂw of the instrument,

3) tests of hypotheses, 4) mxmb:mﬁMU:#om ancillary @

-
~ i

questicns, and Mv a chapter wcwsmﬂ%. -
Demographic Profile of Respondents -

The population utilized in this study Wbowsmon,ﬁﬁm
fifty~-two Wisconsin elementary schools nvmw had ‘implemented
the awuliiunit Bowm in the fall om.wwqw.. TWO. SCIovL s mwca,
lil.sukee were eliminzted from the population mm:om.mwmw.
were not oonmwmmﬂmmﬂooawmﬂwvwm to the other schools, ﬁeo
schools were eliminated Unnmsmmnoam person mmﬂ<om both as
vanowwwv and mdwﬁ leader, m:m.ﬁto movoowm.mwwwmw to
vﬂocwmm.mcmmwowmaﬁ Qﬁmm.mOH mwmwkmwmu nrmﬁmvw leaving
mownwcmwh schools from which complete data were.obtained.

The sample from mmnv school included the @nwbnwwmw~
one unit wmw&bn and htOmnmmovam who were randomly selected.
Th: gereral MznwwamHWOb.nchvamm mw these Qwoswm in re-.
mmO:mM:W.no m:w questionnaire, and data obtaincd by the
HmmmWanmH from ﬁﬁm.omwmhwambn of Puklic H:mﬂH¢MnMoz. was

analyzed to provide the demcgraphic profiie reported in '

- o~

this section, ) )
’ K4 . o ) g 41

{ Q
¥ ¢0
f _.

~

Table VI presents a distriosution of the school w»wu
nnwnwm.tﬁwmr participated in nwm.mﬁamw according to the
5:[&@& of mnommmmwosmw mnmmw.amﬁvmnm.nwm district emplored.
mwmﬂ%-mmﬂom:ﬁmom the participating districts had fewer nsml
200 professional staff Bmyrmnm..m fact which indicates .
that MUS-E is beirg wnowwma by both large mu&,mBmHH districts.
Zdwwm only mw<m,mwmnmw0ﬁmngwwowmn a wnommmmwonww staff of

over 600 members, tnose five districis furnished nine of th:

- L3

schools in the study.

TABLE VI -

b DISTRIBUTION OF  SCHIOL_ DISTRICTS ACCORDING
TO NUMBER OF VRCFESSICNAL STAFF

Professional Staff Freguency -8
o , .‘ - ~ -
Less than 100 ¢ IR 9 28.1
100 - 199 - ) t 7 21.9
200 - 299 - T 9.8
300 - 399 ° . 3 9.4
400 - 499 o 3 9.4
500 ~ 599 - 2 6.2 -
over moc. | S 15.6
. TOTAL 32 100.0

IC
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S,

group wbm total Wmmvosmm.

"of the total respondénts.

62 S : -

The distribution of respond nm.vk sex ww.ﬁnmwnnnnﬁ

in nmwwm VII. The respcuses arg’ categorized by referent
Almost 90:percent of the wnwbnwmmﬁm
were male, mbm over 90 wmnnmbnaﬂn the unit leaders and -

nmwnrmnm were female. Females, wnoocsnmm for over 70 wonnmun

&«

. TABLE VII
. - SEX OF RESPUNDENTS effEGORIZED BY GROUP,
umrocmzn«. mmmdmz.?mm AND TOT2L
i
nmvadmmsn. Male mmamwo. - Total Group
Croup 4 k] f i Respondents -
Principals. |41 | 89.1 5 | 10.9 a6
Unit LeaQers | 4 | 8.7 42 | 91.3 45
Unit .Hmm.oxﬁnm 6 6.3 86 | 93.5 .92
: 8 - -
TOTALS s1 | 27.7 133 |- 72.3 - ' 184 -

the nmwwonnmnnm.

.OUnwpsmm at least fifteen onmcwnm beyond the B. v:.

. -
Table VIII wnmmmsnm the wnommmuposww nnnwswsm Hn<mw‘0m

It was mocsn nawn.

and only 1 percent om rvm teachers and unit Hmmmmnm nosvwbma

" has less than a B. A., ~v mo percent 0m the nmmﬁosmmsnm swm

o

3) wvwnOkPEbnnHw 4 mmnnosn om the cswn leaders nsm 4 monnmsn

of ﬂvm unit teachers had OVnmpbmn ammnmn s moanmmu nwwnwocmv

. ncrne had earned a significant number of credits beycnd the

’

1) none om the mnwsnwwmwm

BEST COPY AVAILABLE.

TABLE VIII

. PROFESSIONAL TRAINING LEVEL OF RESPONDENTS

¢

. . \\ .
!Danaw.uu.,lbm 4) uwwno*wahnmww 45 percent of the principals
ra& earned at least Sixteen credits beyond the master's : .o
o ’ : ~
.degree. B

Principals .cnwn,ﬁmmmmna Jcawn emwwvnnm otal

Training bntoillmw 1) — % | T 3 mﬂwme

. Less than B.AJ 0 0 1 .5 1 .5 2
. B.A. . 0 0| 24 13.1 | €6 35.9 90
‘B.A. + 15 7 3.8} 14 7.6 | 18 9.8 39"
MA. 20 | 10.9 7 3.8 | 7 3.8 34
. M.A. + 16 15 8.2 () ) ) ( 1s
M.A. + 30 3| 2.6} o o o 0 3
Ph.D. 1 .5 0 0 o | 0 1
TOTAL 46 | 25.0 ) 46 25.0 | 92 50.0 | 184

.nﬁﬂwswmnnunMOE of the nmuwosmmbnm.

Table IX presents the number of years in nmwn#wsm\
The mnmnﬁmrnw u:m

K3

Unnnmsnumm of nuworhna\wnapswmnnunp<m years mnmmnwcsnm mﬂw :

nomonnom and ounoaonwuon by referent group msm nonuw. All

Anmmm0=mosnm nonbnmn nrm current year as a year of n%mmn.m:nm.

A8 mxvonmnm.\mbo Homwnmbn group tpnv the greatest number of
nﬁnnm of total experience was the princi wwwm. QObcmHmaww.
the unit teachers manifested the least number of years of . .

total nnm.nnwmsnm.q




TABLE IX - | . - oL e a | TABLE X

\ .
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A : .o s . T . s s
- NUMBER OF YEARS OF am»nzﬁn\woxujumaw.ﬁuoz EXPERIENCE . - oumawumﬁ.uoz OF UNITS #CCORDING. TO
- _ . ﬁ _ g o+ 7§ % . NUMBER OF :STAFF AND. STUDENTS
. Years-of " Principals | Unit Hmmm.wﬁm Unit Teachers aonww LT e — - 1 !
e . Experience |["f [ ) f 3 £ ) A . . o -} .| Para- |- % = |  Number
: : L - . g / _— . Groups SProfX 1 1. -, 1rdf. . S ‘of
: 1 ) : N P2 'staffy £l s | stagf|- £]. . % | students | £| %
1-5  Jio sé| 7 3i8| 31 \ 16. . : " N . o - | Less than .
: J ,“ 116.3) 48 . 1] o}  of* o |ir]| 238 35 | 3[,6.5
6-10 14 7.6 13 7.1] 28 - -15.21 - SS . - - i : . - g
: . : : o 2 |- 0| ~o0| .5 [:12| 26.2|. 75-84 4 8.7
11-15 8 4.3 4 2.2111 {7/ s.9f 22 N\ : —F : N
. , ‘ -\ .3 9| 19.6| 1.0 | 15 {-32.6[ 85-9. 7| 15.3
16~20 2 1.1 8 4.3| 6 3.3 - 16 . : = _ —
. - i - = SN B 16 4 / 15| 32.6] ‘1.5 2 4.3 95104 ¥ H,ﬂon.
~ 21-25" 6 3.3] s 2.8| 3 6| = - T - . —
- — — t -s 15| 32.6| 2.0 4] '8.7| 10s5-114 5| 10.8
26-30 4 . 2.2 8, {4 4.3 6 3.3 18 . £ , — —
bt . . 6 4] '8.7]| 2.5 o}: . o] 115-124] |- 4] 8.7
over - : c - - C Coe . — : I T - !
30 2 1.1] 1 S S 3.8, 10 7 or - : 12% ox s
— —r . R ©  more 3. 6.5} 3.0 2 4.3} more is5 2.6
TOTALS 46 25.0 | 46 25.0] 92 - 50.0 | 184 . D . T . . T
— 2 TOTAL 46 | 100.0 | TOTAL. [~ 46 100.0{ TOTAL a 46 | 100.9
. * n.muHm X presents the mwmﬂ.u&nnvos of the units in the -~ | - 1&5. 3.2 T . Mear -.5 ¥ean t105.7 -
< - L \ . . . )
study sample mnnonmwam to the sE_.vnn. of wﬂommmmwoamw mﬂu&n : o I . N -
. . . . * N ¢ . . ... .
members, wuﬂulvnommamwoauwa. and students uma»asmn to omnm/ SN | 1n Table XI data arz presented concerning exposure of
unit. The Bmg number of vHOmmumvoumH wgmm .-B.Eonm vas \ each of the respondent groups to various types of imservice ’
. .2, ﬂ-.m ng mon vunmlvnommmmwosuww tmu .5, uuxm ﬁUm mean |, ../ nnmwsu..sm. regarding IGE. ocmn..wu percent of the respordents
aﬁmvmn of" unnmmanm was 105.7. -(Interns. wwm»aaoa “to Eﬁg | twn,mh not exposed to a building orientation pricr to the
1 . g R
were listed mu mn.ommmm.mgwn staff’ B&uvoﬂm in nﬂ»m ngm. Em.w_mam.:nmnwos of IGE, despite the fact that the district A
R _ however, no interns were. included. in ﬁ-o study uuh.m.wo and . - had mwwmsmm & PACT mnﬂmmagn in which they committed them-
-~ only. five interns were ummwmamm tc the. gwnw ..gnwﬁwon in ‘the aow<0m to m.n.ocu.mm such ma ubmmuépom exXposurg. G.gm fact
e ] wwu.m.wm.. .E.m oconmhw vcwww\nmwnvwn ﬂmnwo mnﬂ all gwnm t,,mm } - .0?4 _.um vmﬂnvmwww mxv...mw.._mm Vw. staff turnover.) Hannmm.mvamw%. .”
. noavnnmm as 24. H\H when | full-time nwwn:mnw ton.w mmmwoamm a _ me are taking college courses in IGE-related concepts,
.wmw . rnvm...ﬂwsm of 1. 0; m:wwunw:.m ubnmn.ww. .mo. wﬁ.w full-time v&nml _Q:oamnnmnnn by wumAwn wo..oau responding pesitively to |
proc cumwoawum. m. - n_ item. - . .7 S . . R
Q1 - m b el a5~ . )
- . ’ | A F o
| o
~

E




_ : 44
% . . , TABLE X1
v . . .
L INSLRVICE SRBINING EX OStRE Om. whmwOw..Uwz.Ht .
TGO I.G.E. CONCEPTSE . . .
A s
g A - o |
J : — oo
Type of Principal] Unit Leaders Unit Teachers| Totals , MM
Training Yes | Noi Zes ifo| Yes No| Yes No MM
- v : . =
Bldg. Stafi : . ! . Wll
Orientation® .30 16 30 16 59 37]1115 69 MW
College Ccurse| 16 30 20 26 29 63| 65 118 -
— - < 2
Center SpOLSOXT _ ) ) “
ed Programs 22 24 i7 29 39. 53] 78 10¢ :
* Principzl-Unit ” . _
Leadex SOmevO% 37 9 24 22 - : - =1 61 3%
mxwonwmbnmm
Percscanel
vicrkshop m 32 i3 z7 19 26 66| &5 Y3
validity and vmwmevHan
of the Instrument - .

The wnvamnw opnwumm of the mwwon mnrm< was to establicsh

< the ooumnncor.<wryrvnw mbm HmhwnUHrwnw of nrm Humn1cam=ﬂ.

&

The vhoommcnmn urilized in establiching validity and nmwwmcw.wn%.

nommntmﬂ with the changes thar wvere made in the wumnncaman

>rior to oowwmonwou.OM n#w target data, were

Chapter II. After the target data were ooHponnma. and prior.

-to analyvsis, the revised instrument was again caecked fer

005amncon validity ond reliability. Data collected from the

- .~ .
‘

: matrix,

*mmonnmn in . -~ b

184 HmvaSQmﬁwm were sikjected to two computer programs:

"1) Program BIGFACT' anc 7; Zreorat 1 5TAT. 2

Validity L \

‘

Factor analysic was used to establish construct

validity for .the ULRA. Prograr BIGFACT computed means,

mﬂwnmmnm:mm<wwnwou. skew and xurtosis for each variable

relevant to tae study. It also computed a correlation

mw,thnonmnmm factor mztrix, an .orthogonally ro-

*  tated mmonon\wmnn~x~ ané a reordered obligue mHOumofwoa.

Both the orthogonally nonmnnm matrix and the ovwwocm mnos

jection were examined in establishiag/the construct <mwwmwnw

: of the instrument. ;

.

- /
" mxwausmnaos om the HomSme [~33

nts

an principal coxponeats

L4
‘colution Hmummrmm that nsm oo=mnﬁponm Hmmbdvtvmo ir. the

wwwor had osww wanHmHJ% Hmmmunom. Trie had not been un-

rxwmonmm mwnwm“005mnncrnm mmemwommm &Hoa a pilot sample 4mw

hE 4

not recur. er) constructs nrcm established had only condition~

nwm instrument had been mpﬂmnmm

ally been monmwﬁow. Furthex

kv the elinmination of mm<mnmw items ﬁnwon to the - oowwmonwou
of the target umnw,.wbm,wwo pilot mmswvm was relatively small
tsmb.ucmmmm by the number of items in the instrument.

-~

[ 4 L~
e “ Mumaﬁw a..mc=0w~ no:mum N. McIssac, Jr., and John A.
. Berg, Px  yram BiCFacT, the Universiiy of Wisconsin, Wisconsin
HSﬁOHEmnPOS Systens for Education, ?0<mavwn. 1972.

(4

Progran .mawdnlrbkdmm. ty of Wisconsin,

N_um nnis K. Spuc 2rogvan LSTAT

o
Loy
ErmOO%mHSNMHMW:CnPO SrsTols Lo wducazicn, UwomSme. 1971,
Y

« ¥y ‘
a8
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Because the factor analysis of the target mmnm.mwwwom.
to nno&...._nm the ,same: constructs as mu..m.ﬂrm pilot data, it was
decided no.nowmcnn a facter analysis on mrm noakumﬁ.mwnm. ’
The nosvwzm& mmnm.tmwm.msvumnnmm.no Program BIGFACT nm

extract a five and a four-factor mOHSRWOﬁ.vwmwﬁ on a

mmnﬂaHmn»on rna+rix when wum mmvmﬂmnm.nOHHmHmnwozm are be-
tveen variabies awlzommu. The matrix mxnnwnmmm by vﬂwznwvmwl
noamosmrw wbmwkmwm.twm submitted to a <mWMBNM onnuoaobww.
rotation and”an mvwwacm MHOummwwOb was vﬂomsnmm to Mmmcnwm%
distinct nwsﬁnmwm of variables. |

. " ne mocnlmmmnmﬂ mowsnwoz produced from the OOHszmn@
data was, mowwothm mxmawzmnwoz. determined to be Bonm
mwnnonwwuw%.wchm.nuu:.num £ive-factor mowsnwoz w:m was de-
termined to be more similar to the pilot Hmmswnw.ﬂ The item
loadings from nmm onnvouoamww% rotated principal factor
matrix are presented by factor in Tabie MHH. The HQOHmmﬂmu
obligque ﬁHoMannwon wmmmwzmm for the fifty-six items are
presented by factor in Table XIIT. | .

This analysis suggested that four relatively stable
: - ) 2
factors were present. Items and loadings on three of- these

factors ommmumwww paralleled the Hmwcwwm OUnmwzmm in nJm
vwwon.mncm%.. Thus the constructs of organizational relation-
m:wwww managemept cctivitcies, wfm instructional coordination
were WObmwnmhmﬁ.<wwwmmﬁmu. . . , .

The coastruct relating to unit renewal activities

tha€ nad been identjified ir the vwwow study rmﬂw a group of

i 45
TABLE XI1X
ROTATED FACTCR MATRIX
ITEM LO2RDING ITEM LOADING
2 .682 6 .276%
3 .416 8 .396%
4 .399* 11 .536
5 .465 12 .312%
10 .608 30 . .341%
13 .415 38 .580
18 .606 39 538
19 .571 42 .619
27 .358% 43 .490
29 i 44 .603
32 v .56 7 53 - .£29
33 .582 54 .452
37 .729 56 .597
4C -.559
41 .361%
17 .496
51 .672 7 .467 :
9 .409 =
14 ".566
: 15 .429
1 .582 16 .552
20 .436 " 17 .565
22 .625 -21 .4B1
23 .432 25 .405
34 .427. 31 . 605 ~
26 .683 45, .344%
28 .405 - 46 .583°
34 .428
3% .579
36 .466
48 .561
49 .470
50 .400 )
52 .365*
55 .420
*Factor Lcading .400
e

\
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46 s
,.evbnu X1I% : . - ; ~ items Hbﬁwnﬂ wbm mamct several new items. The common element
RECRDERED OBLIQUE PROJECTION LOADINGS . . of this new nhGMﬁonbnm.rdswnmﬂwv that the items related to-
OVER FOUR FACTORS AND FIFTY-SIX Hemzv . . :
A N o unit leader nmeRMObmSwmm with persvnnel cutside the mnwooww
N - It was therefore ﬁmmmoumwwm wo vamw this factor as extra- <
- Reordered: mwnﬁﬁn i . .Reordered mwnnmn - onowbwumﬂFOSU» nmwmﬂwosmrwmm. :The organizational relation-
Item No.. Loading Item Ho. Loading - ’ e
- : : mvww mwnnon tmm ﬁrmb nmwmvmwmm hbnnmionmwbwuwﬁMOSmH relation- )
37 - 1.000 42 ~ 1.000 wh ships. .
2 .961- 48 . .969 -] . . _ _
29 - .885 56 , ..E§99 MM It was considered desirable to . have rotated matrix arni : .
19 .832 53 < .838 = .
i3 817 : 42 .814 ’ mm obligue projection Homnusmm of .400 for placement of wbﬂwdvmcmw
51 . .816 39 _ 777 . = .
it . .738 11 .771 P items into factors; however, as menifested by Table XII, nine
18 .701 .38 : .590 - . ° :
33 K .678 8 : o .530 MW. items failed to meet this criterion. Hﬂmmm items were con-
4 . .604 54 - - ) .478"
ww .602 30 . .478 mw sidered cmmmcw and necessary for n:m study since ﬁbm% tmnm \\\\\\
.594 ) I .4C1 : .
hw - .582 - 6 . .3546% . tasks not van»ru d 'irn the pruiotypic role and were, ﬁwmhmmwwm\
: 4727 .
3 . 470 : p . . included in-the-analysis. Further, in mnmw%nwnm the corfion-
27 .463 26 ] 1.000 , B . -
ro 41 432 22 . .93 N ’ ality estimates 2f ﬁﬁmmn.w¢03m it was also mmvmmw:w that
1 " .917 o < - :
_ . 35 T .e68 while many of ﬂr: wfrnu nia¢ low leadings om\w wmhﬁrncaww .
: : : 48 .755 :
17 - 1.000 49 ) .703 factorizl scale, they were nonﬁnwvcnww\\05wd to one factor.
18 -980 - 34 . .634 | S - . .
15 .965 20 .607 i Cnly one item did.not meet ﬁrm\\\ba criterion when a re-
14 _ .828" 36 - .603 o L .
ww. .745 24 .571 : ordered oblighe’ projection \ww\mﬁomcnma frcm the orthogonally
, .676 23 B .551. . . . e
1 +660 55 . .537 , rotated awmwmw. Finally, some of tlic items were placed in.
a6 633 23 .498 . / .
25 .515 52 ©.479 ‘scales other than the cne they originally factcred to on the =
9 .502 . 50 . a2 L s ) .
., 45 : .474 o . - basis that their variance was spread among two or more scales
- .M ) . : “and a judgmental analysis called for placing thém in a new " T -7 |
*Factor Loading \.oo , scale. . _ ® $ . .
. . A . ) ¥ . K . .
. . . As a Homcpf ¢l these factor analytic data, it was con- . |
O - - R . cluded .that the tacks Novmnou tc¢ the unit ieader role - . |

-
-

- _ . consisted of fcur’ mnnwmmn wmnnmuoumwuwnm al nwwmnuoamSPQM~ A

A ) i . : : AR ' | ’ : |
H : 3 o : “ . . ! . A,

. . . o ] ) \ . Hlmx.uhf B - ,, L |

Nl

\
\\
|
I
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oMnuwlonmmLHNmnHObﬁH HmwmnHObm#umm. HnmnﬂcnﬁPObmH noonmvbmeOb

and Bubmmmamnn mnnnﬁrnwmm. HrmHmMOHm. the study hypotheses _

vers -=nalyzed on the basis of these four scales. Tables

X1V, ¥V, XVI, and XVII present the mwmﬁwlmwn task items and
ﬁrm mnwwm ﬁo waich mmns item was nmmwm:om..
The seventeen items describing the rsnﬁ leader's -

efforts to provide structure or channels for establishing
. . N .V .' - .
and maintaining relationships within the school that in-.

volve the unit staff or program are presented in Table XIV.

Since these tasks deal with relationships with vmﬁmo=mmw

within the school, this factor was labeled as intra-

organizational relationships. : . .

TABLE XIV . , L

INTRA-ORGANTIZATIONAL mhﬁbﬁHozmmHmm

Item Number Item

2 Attend all meetings of the IIC.
3 . . Schedule and chair unit meetings.

wmmow<m nﬂnmnmmnmo:ﬂw conflicts Cwnrwb the
unit.

5 ) Channel information from m.emﬁwmﬁ% of .

sources to unit teachers. s

10 : Schedule unit meetings for goal setting,
preblem solving, and evaluation. ’

13~ Cooperate with IIC members in coordinating
school-wide. facilities and resourcesi
oo . -

TABLE XIV Continued -

_INTRA-ORGANIZATIONAL RELATIONSHIPS

~

Item Humber Item

18 . Facilitate effective interaction between
and amonyg members cf the unit. .

evaluating, and inter—

19 . - Assist in coliecting,
T preting data nceded Jor instructional
wﬁvno<m§mbﬁ. .
27 ~Provide infcrmation to other units re-
gardirg mnoanmnbm practices.
29 _ Mmﬁmvwnmr with vnit staff daily time
schedules for pbmn1cnnw05mH activities.
32 . ° Organize unit staff so that each member is
’ mbamamg in wddMOJWﬂmﬁm nianmira, man~Tement
and instrociicpal activicies.
33 Take initiative in mzintaining unit
. . staff morale ‘at a high level.
37 . Pacilitate formal non%cupnmnFOG between
T "the unit and the iTIC.
40 Seek the advice and counsel of nrm
. principal in Landling mconan unit’
A problems.
41 _ Facilitate formal communication between
the unit staff and the principal:
- ’ //n ' - - .-
47 Coordirate the utilization of para-pro-
fessionals assignzd to the unit.
S1 Provide’individnal assistance to new and

beginning unit tecachers.

102 S

Table XV presents thoses items which outlire tasks the -

unit leader pzrforms in relating :0 perscanel cutcide the

.
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and community personnel. .

48

v

school. Accordingly,.the eleven items which factored into

this scale vere termed extra-organizational relationships.

Many cf nsm.wnmaw in this scale were factored into the scale

dealing with unit renewal following the ‘pilot study. ‘Inter~-
- v . -

actions between the unit leader and personnel outside the -

unit's building but within the schocl district factored into

this scale together with interactions between the unit leader

TABLE XV

-EXTRA-ORGANIZATIONAL RELATIONSHIPS )

Iten Nunber ’ . . Item

" . -

7 Meet informaliy with parents to discuss
v the unit's irstructional progran.

9 Plan with appropriate personnel the
) research activities for the unit., -

14 Provide for the utilization of consultarts
and resource personnel. :

15 ' Coordinate the use of specialized voluntecr
- community personnel to zssist in instruction.
16 Schedule the use of.special district facili-
ties, equipment and materials needed by -
the unit. -

17 Encourage parents-'to attend unit mecetings
or observe in tuc school.-

21 . Facilitate communication between central "
office personnel, .consultants, and unit
staft, . - PR

101

AVAILABLE

BEST COPY.,

EXTRA-ORGANIZATIONAL RELATIOUSHIFS

TABLE XV Continued

]

Item Number Item
Y : .
>

25 Provide unit stafif with information re-
garding advances in subject matier and
promising Mbmnncnﬁwo=mulhﬁnWHmem.

31 ‘Participate in the formulation of .
policies for implementing instructionai .
improvement- in the district-wide IGE
program. - : :

' 45 Assume responsibility for completing . .
routine reports. . . .
. &
46 Keep abreast of advances in ICGE throush

visits, conferences, and meetings. ) )

’

.Hsm thirteen items which HWHWHW to those mnmwdwﬁwnm.

" which the unit wmmmmhlmemOHHm «hat are directly related
to the Mbmnnconwou..m“._. program are presented in Table XVI.
This factor was labeled instructional coordination. Tasks
Hmwmnmm to management 0m.ﬁum instructional program are R

also factored into this scale.

"
o
VAN
Wl
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TABLE XVI i S o AR " TABLE XVI Continued _ )
. . : « L
INSTRUCTIONAL COGRDINATION _ , w . . INSTRUCTICNAL CCORDINATION
o > e A A — . - ) - . ’ -
- 3
A % i
> . . T
: - item . : Item Number - Item
Conduct demonstration ‘lessons for unit i . - 54 Coordinate nrm activities of special
staff members amwbm rew materials and . _ teachers in the vnit.
procedures. . . ’ . i 56 Direct unit staffi in writing or selecting
8 Coordinate the assescment of students in ' . Mbm#ﬂcnnwozww objectives for each stucent.
: the unit based on individual objectives. )
11 Coordinate the assessment cf -children's . - i . :
¥ characteristics prior to initial grouping.- Tasks descriking managerent activities which the unit
12 nmwoaambm the curricular areas wm be in- leader performs are included in Table XVII.- These are )
ed t n . .
MMMMOHmn into the IGE model within the tacks which zozwu bonawwwu be the responsibility of
30 Alter c&wn plans and prozedures wken . . the building principai in an mwosmbﬂmnw school onnmuwumm
i indicatcs suc? need. . 0 . . .
" m<mwﬁmnwo=vw= 1e ¢ ca a Wﬂ@ on a mmwwlno=ﬁmpnmm classroom basis. Hﬁmﬁw in this factor
- 38 Take the initiafive in developing new , fne - .
: instructicnal procedures Swnﬁms mso unit. deal mﬂunwmlnmww% Wi ith budgeting, reporting, staff S
_ 39 Direct unit staff in wmwmnnwsm or vnovmnwsa, perxsonnel, and pupil personnel services. The fifteen
- written behavioral objectives for eachk o ] . . . f
5 curricular mHmmH J . : tasks included in this factor were termcd management
" ’ . : R S « . -~ :
42 Make certain that each child is engaged in : activities. . . . . -
appropriate ore-to-cne, small group, class ' T : : - . .
.mwNo.on.ﬁmnmmpﬂﬂocw activities. . TABLE MVII .
A3 Participate in establishing a system of ) . o T : v
- reporting that involves teacher, pacent ) ' - o xwrvorvnza :(HH<HHHmm. . S
and child. . ) : . ’ . : . ~
. - - Y « o - - 3
44 Direct the mainrtenance of systematic - . - .
- instructicnal reccrd keeping mOH monitor- . . - - : :
. . i
AR ing student progress. ) Item Number : Item
: ¥ . - . . —
* Ss3 Assist unit teachers in the asscssment . : ' : ;.
. and modification of student bzhavicr . ’ L Evaluzte paraprofessionals assigred to
. . pattéras. . © the unit.
- - Py - - - . .
/ : . ' . 20 Conler prOuawdwK tP*J unit starf members to
' . 5 ) discuss ways of improving instruction.

07
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| . . TABLE XVII Continued

MANAGEMENT ACTIVITIES

%

-

=

Item Number ! Item

N

-

BEST COPY AVAILABLE

!wwnnwnwvmnm in the selection of professional

22
staff assigned t@ the unit. A
o 23 Provide for appropriate briefing of
observers. to the unit. =2
-7 Coordinate the development of the
instructional budget for the unit.
26 Coordinate the placement and supervision of )
) student teachers or interns in the unit. - :

28 Establish workloads that utilize the special

interests and abilities of all unit staff. .
- 34 Conduct wnmnw<wnm activities for rara-pro- .
fessicnals wmnwmbmm to the vunit.

35 vwnnwnwvwnw in the selection of nonpro- . ~ .

,u . fessional staff assigned to the unit.
; .o 36 . Recommend special resources and personnel *
. : needed to ‘accomplish the unit's instruc- ’
tional task. S
48 Participate ‘in mm<mwovwsm the school's in- -
: service teacher education program. ‘ -

49 Observe on request the instructional presen- .
tations of unit staff and vno<wmm.mmmnmwnw )
aimed at improving instruction. - Co :

/ 50. Coordinate resedrch activities within the unit.
- N -« ’ X ) .

52 Hold the unit staff accountable for student-
achievement. : wv

55 Participate in developing the building plan’

for interns or student teachers.

o a8

o total, and choice distributions for each item. .
0 . -

Reliability

3 was again used o estimate r-liability

Progran TSTAT

based on the alpha coefficient of -irnternal consistency for

the mwmnwrmwx jtems and four scales of the ULFA as
established by Program BIGFACT. In descriibing Program TSTAT .
. B . . .

-

Spuck wrote:

Program TSTAT provides a <mnwmk% of item

and scale. analysis for forced-choige and right .
wrong answer scales. Incluéed in the program
out-put are means, - etandard deviations, and
alpha-coefficients of internal consistency for
each scale; and means, standard deviztions,

correlations with scale, correlation with 4

It was considered important to examine NHMVM|nonmmwnwm=ﬂm

‘of internal cornsistency for each scale, item nonwmwmnwosm

with scale, and jitem correlations with tctal for the purgose

of this study. Spuck has indicated that alpha-coefficients

.vmwot .50 are of questionable reliability, those between ; o,

reliability for the early
] : = -
and those above .70 have a high degree

which TSTAT

.50 and .70 have sufficient
stages mm Hmwmwnnm.
of reliability.> A review of several studies -in
was used and a disc 2 with committee advisors indicated

that a correlation of » was dcsiratle for individual item

* . .

umvanx. Program TETAT, op. cit. . . |

. 4 . . : . |

- Ibid. : ‘ ¥ . L
mUOﬂ:wm.t. Spuck, Techrnical Kenort: ‘Item Analysis and

Podhust sy

mmHMQVMHMmM‘wmmomnam:n of Scnool
#Wisconsin, The Universiiy odi wisconsan, waqwu

“EeAtiment lnoex, hadison,

as
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PEA et provided by ERIC

Q

E



. 0 ' correlations to total and .40 for items to scale. The follow-

ing criteria were established as desirable based on this

| A information: : - . N

| 1. mb.uwwrmlnomwmmowosn for each scale > .70
Coe 2t a correlaticn of the item with nowmw score = .35
- = .40

: 3. a correlation of nsm item with scale score

An wwmwwunommmwnvmsn represents the correlation mumoonmm

-

from one test Hnmaflﬂnv all other test items in the same
domain. Mawwnunmwww. the alpha-coefficient is nosmwmmnom a
oowmmwowmsn of Hnma homogeneity in terms of wntm measuring
the same construct. All alpha-coefficients for each of the

. | mnmwmm.ws the ULRA and the total instrument &xmmmmmm”ﬁwm
onwnnmwm estabhlished by Spuck for highly reliable inctruments.

These data are presented in Table XVIII.

Ty

: . TABLE XVIII
. . I R
COEFFICIENT ALPHAS FOR EACH un:ymwow.

AND FCR ALL IT=MS . & .
T P Y scale. ( R Coefficient Alpha
" Intra-Organizztional Relationshigps S . .8709
- L Extr: -Organizationai Relationships . .7149
Instructional Coordination . .- .8163 -
Ry * Management Activities . «8370
o . TotAL . . .9259
. MWw :
» - :
. . - . . S -

wxmshbwnwoﬁ of the correlations of item to total. re-
vealed that mocﬂ.wnwaw did not meet the criterion of .35.°
Despite low correlaticns these items were retained since,
in rsn opinion of the Hmwmmnnrmnw they were important to
the study. Two wnmaw failed to meet the criterion of .40
correlation with wnwwm. however these items werz also re-
tained because of their importance to the study.

These low nonnmwrnwosm were not rsmxwmnnmm since the
criterion of .35 and .40 were stringent when censidering
that wnan had already been factored into scales. MﬁHﬂWmH. »w
the data on which the correlatiorns were oosvcnmm ware
skewed, a mwnn t!wnr mmnnnmwww«mnhwlcmnmm correlations.
The item number, scale, correlation of the iten tvﬂr the . .
total, and correlation of the item with w&n scale for eack
of the mwmnw|wwx wwmam in the ULRA as produced by TSTAT ure

shown in Table XIX.

Q
IC
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TABLE XIX - e»wrm XIX Cortinued.

#5

ARALYSIS OF THE ULRA BY PPOGRAM TSTAT ﬁOW
HZUH<HUG>P ITEMS OVER FOUR SCALES , -

¥

ANALYSIS OF TiiE cvw: nY PROGRAM TSTAT FOR
HZUH<HUd>b ITEMS GVER mocw SCALES

Item - Scale . OOHHﬁMNHMOW . Cor tion

BEST COPY AVAILABLE -

~ Item : ' Scale Correlation Correlation
No.. . : (total) . Amlmwmv . . - - cal .
W. . \\\\\\ ) No. , (total) (scale) .
| 1 ~ 4 . \kwwmm» . .5396 -
2 1l . .4075 . .6488 4 - 3 - .4971 . . -8137
3 S 1l \\\\\\\\‘ .wwmww .4192 ‘ -45 2 .4228 .4844 .
4 P U= .3510 - , .4464 46 - N -2 .4933 .4991 .
5 ~ Tl .3743 .5212 ’ ) 47 Lo "1 .5560 .5856 .
- 67 -3 .3829 e . .4574 , ) £8 - 4 .5085% - -628B8 -
7 -2 .3736 .4890 - .48 4 .4393 | .5965 : :
8 3 .4705 .5486 . 59 4 .43€2 .5451
9 2 .4170 4617 - 51 1 .4625 - .6549
10 1 .4505 ) .6109" - 52 4 .4266 .5e72
11 . 3 .3072% . 4965 o : 53 3 /wﬁ.n./ .6276
12 3 . .4297° .4820 v 54. 3 471 .4954
13 . 1 - .4209 . .4812 55 N U .5598 ~ . .6432
14 2 3629 o .5140 . 56 . 3 T .mmaw / .7013
15 2 3017, - .5250 . L : SO
16 2 .4896 . .6492 S :
17 2 3680 - .5247 : * .35 . .
18 1 - 7.5057 - - .6554 g . k% .40
19 1 -~ .4430. . .5818 - :
20 4. s .4024 .3938%% : .
21 2 - .3325% . .4266 . T . TSTAT was also noavnﬁoo on nwm mrmmnnw<m=mmm Hnmﬁncl
22 -4 s .39C8 .6001 . ]
23 4 . . .4410 - .3953%% : went using the same mnmwmmhv mxmavsmnvos of these scores
24 & .4930 .5670. _ , :
25 2 .4251 . . .5118 . revealed that all vnoao exceeded the desired oonnmwwnwo:m
26 4 .5043 .- .6548 - : 7 -
27 1. .4155 .4431 : both with scale and SHnr total. Alpha coefficients mon
28 4 - } .5541 : .4969 . -
e 1 . .4229 . ~ .6684 - effectiveness werc higher for all scales and the total
30 3 CF .4966 : .5018 ) ) ﬁl) .
31 2 : .5538. .5183 > in&trument than they were - ectations. These results:
32 - "1 ’ .5113 - . +.5869 . . . ’
. 33 1 ) .4435 . .6092 . are presenued in .appendix E. ..
- 34 N 4 .4795 . .5777 . - -
35 . 4 .3614 -5321 B _ SR ) N -
3¢ 4 " .5354 : - .5563 . . Tests of n#o Hypothteres . .
37 . 1 i .3875 .- .6251 ; .
38 3 5228 " .5529 . Six hypotheses £mnm monau»mnmm for w5<mnﬂ4mnnwos in i Y.
39 . 3 . 5135 ’ .6200 ’ X L . |
40 1 - .4315. . .SR87 this study. JTn this section the r mof:wmom are restated m:m ) |
41 1 .552¢ <4589 | : . : -
g 42 3 .4994 ) .6411 a mwmncmmvo: of finiing=r Lo tinca: to each is wnnwcm@w. ,
4z 3 ’ 4573 . . «5ES3 : . T - " _ : |
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The first nrhmm,vwmonvmnmm. as stated, were:

mkbonwnm.m One: There are ao.mwmawmwombn differences

UonSmmJ vwwanvmmwn ané unit leaders Nmmmnmwam role
.mnmmnnwnwcum held mon tkhe unit leader in con-'

\\
m:nww:m ::wﬁ mcannwoau.

There are no mwo:wmwnman mwmmmnm:nmm.

3

between vﬂuarwwwbm ard unit nmmnvmw. Hmmmﬁmwsm

role expectations

Hypothesis Two:

neld for the uni  eader in
conducting unit functions.

Hypothesis Three: There are no significant differerces

between unit leacders and unit -teachers regarding

role: expectations held- for the unit leader in
conducting unit functions.’ S .
The ﬁv1mn threc svaﬁwbmmm were nmmnm& U< amnmnaw:wzm

the mw:bwmwnwbnm 0m the mwmmono:nm among and between the

mxwmnnmrw0= scores of the vﬂwavwamwm. :an Hmmmmﬂm. and

teachers mon cach of the fouar scales of the cﬁwv. Cne-wayv

mﬂmwwv.m om variance was the statistic employed for mrwawawsm

mEo:m group <uﬂwnanm and t-tests were :mma to determine where

—

me:meuwdn differences mxwmnmm hetween mno:vm.

The analyscs of <mnwm:nm resulted w: F values that

were si ﬁwmunoun for the scales mmmwwsm twnv HanHNIOHmmawuml

tional 3 an,uamSHMm and wﬁmnurnnwoamw noonmw:wnmo:.

Table XX presents the ¥ values and nvmwn level of

significance by scale. The group means of all possible

combinations of grcups in the &vwo

sczles that prcduced

, ; ) mwmmMmMnman ~
Scale - . F-Ratio Level .
Intra-Organizaticnal Relationships 4.107 " -019% 1
_ Mxﬂnwwonmmawumnwoumw wﬁwﬂnwo:mvﬁvw wauﬁw\ 283
HﬂmnncnnM01nw Coordination 10.250 .000%* '
mmnwomSman Activities - . . 2.447 .090

significance.

53

mwm:wmwnmah.w,<mwcmm.£mwm also tested for between group

significance using t-tests. These results are presented

k4

in Tables XXI and Nwa.

TABLE XX

‘P VALUES RESULTING FROM ONE WAY ANALYSES OF VARIANCE
OF THE EXFECTATIONS SCORES OF THE FRIXCIPALS, UNIT
TEACHERS AND UNIT LEADERS BY SCALE -

*Significant at the .05 level
All £ tests performed on 2,135 df.

Table XXI demcnstrates that a statistically signifi-
_ . .

.

cant mwmmmnmanm existed regarding the expectations held by

principals an3d teachers-on the w:nnmuonom:wumnwovww Hmwmqwon

ship scale. ' Therefore hypothesis nurber two was rejected

_for the irntra-organizational relatioxzship scale. ¢t should

be Pointed out, however, that the difference in’ the means

of the two groups was orly .17 and, therefore, the difference,

while statistically significant, may have littlce vpractical

IC
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54 . . .

Hmhﬁw V%H

T-TESTS OF Q”OCM MEANS FOR INTRA-'
OﬁanHN>HHO7&b RELATIONSHIP

'SCALE -
Principals Unit Leaders Teachers
Principals ) 4.65 1.506 2.865%
Unit Leaders «wv .09 4.56 . 1.358
Teachers ' .17 - ... © .08 4.48

.onpnnnur Values: 2.014 @.05— : . o
s 2.690 @.01

<mpcmm mvo<n mwwmo:mu are t values.,

Diagonal values ar e group means. -

Values beiow diagonal are &wmmmnmbnmm in means.

70wm.

-Tehle XXTI indicates that both principals and unit

leaders ané principals and 0mmnbmnm differed significantly

.

mew1mwsn the expectations n#mw uoH& for cswn leaders on

the-instructionz” :oordination scale. ‘Therefore hypotheses’

one and two can be Hmumnnm& for the wsmnncnﬂwosww noonmvbmnwos

scale. m&wOnrmvom one ‘and two must be accepted for the

Hmjwwbwnm scales and hypothesis =c5VmH n:nmm must be

mnnmwnma mon ail scales. It mrocpa be bonm& that a sig-

:»mwnwﬁn t cerm (2. vav was Hmswmmwnna vmnfmms Py 1nwwwp

4nd unit leccer differeiices on expectations fox nvm manage-

=5 mﬂmww despite the rnnn.ﬁmW4my

mAmnmenmsn
h’ﬂ .

. ’ -

Analyses

were also perforwed on an itenm nwww“\wmvw between and among
groups. Thuse results are preseste by scale. in Appendix 7.

BEST COPY AVAILABLE

¥ <mwco was aaﬁucma mo» m?OJQ aroup mwmmmrom_ s

. . 'r. ' TABLE XMII
T-TESTS OF GRGUP HEANS FOR .
INSTRUCTIONAL COORDINATION - ) -
) SCALE . .
: )
i Principals Unit Lecaders Teachers

Principals - - . 4.39 3.503% 4.236% :

Unit Leaders qwm ) . 4.10 .732

Teachers .36 .07 4,03 |

.

*Critical Values: 2.014 2.05 : :
' 2.630 2.01 S . -

Note: Values above diagonal are t values. . *

. Diagcnal values. are group means.

. Values below the diajonal are differences in means.

oonnmwmnwoumw msmwwmwm was cconducted in order teo
&onmﬁsvsm wum relaticnship beti-een mm1om3m ¢ on m%monﬂonwosw -
and Hmnwbmm.om.wmnmonﬂmsnm mmmmnnw#mnmmm as sought by

hypotheses mocnm five and six. The degree oif linear relation- -

ship Umntmms two variables ‘is mxwﬁnmmmm by z Pearson

wnomcnnlaoamdn nonnmpmnwos coefficient which was the method

~
Htﬂ\ddﬂdlﬂdﬁ&?mm a Ua<mnwmwm sonzmd
: i
mwmnnwvcnwos mon the variables msm has a UW\bmvn t distri-

employed wmnm..

bution. eum vmmzwn+=m r -was noanwnonmm\hwm:-n,nosr when

- the’ nnwnwnwL value exceeded .222 os“NMWHm of r with af=44..

mkconwmmwn Fouxr: Hdmhm is no mwmwaHGm relation-

.

oS

= : ship between principal andg csww leader agrecment

on wxwmnnmﬁwo:m held for the unit lecader's role .

‘.;|"_.\

Aruntoxt provided by Eic:

E\.

. Lo
- »

2 4
]




AMV o ard WHwbﬂMva.m ratings of the unit wmummn.w

@

-

TABLE XXIIX 7 -

Gn

performance efiectiveness.
nowwmgemoz oou.,m.man TS FOR THE nozcxcmznm OF' EXPFCTATIONS

IELD BY THE waZOHv?Fm AND UNIT LEADERS AND THE PRINCIPAL'S

The data for ﬁmmnuJ this hypothesis. anwcamm two .
& _ RLTING OF UNIT H.mu..\.rw S EF wmnzuﬁy_mom v .

agreement ooonmm. esm mwmbma mwmmmnmbnmm between principals. ‘

aad unit wmmmmnm cn mmnﬁ of the scales was nonnmwwnmm with - -

principal's Nmnwbmm of the cnw? Hmmmmn s vamonambnm Scale - . o r r
. (signec) {(absolute)"
effectiveness for each scale. mpbnm mwm:mm mwmmmnmbnmm :
o . -, Intra-Organizatioral Relationships 217 -
can be‘'kboth womwﬁwcm mba,ummmnw<m. it was expected that e : v. .21 -018
] B . ] Extra-Organizational Relationships -
these scores would be sensitive to the distribution of - : nenp - 256 -122
: . Instructional Coordination’. .105 - 082
responses abhout the midpoint. . o - - . .
: ’ . - T Y. Management Activities -175 047 —
The second score was the absolute difference betwecen S : % . °
e . s . o o . : . *Significant at .05 level - : 1%
principals and unit leacers on each c¢f the scales which C
. B - ' . -
.o . - . R B at
represents the magnitude of discrépancy between the two o Hypothesis Five: There is nc significant. relationshiv

without 103w4amnw.u the mwmu Absolute awmmmnmsnomfﬁmnm

between unit teacher and urit Hownah agreement

also 00n10+wnmm rwr: vnwbnwvww s ratings om nwm unit Hmmmmn on mxﬁmnnmnMODm held mon thé unit leader's role *

vamOHEmbnm nmmmnnw<m=mmm for each scale. and unit teachers' ratings of the writ ieader's

b.wmmNmon vnomcoﬁlsmam:n nOHHmHmnwmj was computed - - w N .vmnmonaubno mmmamnwcmbmmm.
" for each of nrm eight no%wamnWOﬁm.om.<anmv~mm mdm_nmmnmmJ . . A m Jsm nmnnw:m Om nSwm,swﬂOﬁﬁmmum noanwmrmm of correlat-
moﬁ significance. The resulting nonnmwmnMOS.nowmmwnwmmﬂm_u. . | ‘PJQ vonr the absolute and mwmbmm differences hetween the
are presented in Table XXIII. zorw of the co:xfficients pro- . . orﬁ;onmnwo: wnwnmm of unit leaders and the mean oywmnnuntos

duced using either the signcd Jifferences or the absoliute mornmm Om,nmsnsmno with nmmnrmn ratirgs om unjt pmmmmn:mmq

n»mmmnmbmmm mxommmmw.ﬁsm estabiished gritical value om..~w~. R hOszbnm.m»mmnnw<mnmmm. ‘Again, the correlations were nommnnmm
Thus, the null hvpothesis was mnom:nwa and it smm.no=w~cmma ..”u , for cach momwm nmwwo vonv.mwmbnmAbbm &vnmwcnm mwmmonmsmom. Jﬁwm
that tlkere wuas no wwmmnponmr .F in 2ither the extent or the . s \\m mum:ﬁ nonnmwnnVOb no>mhorpmbnw m»omsnmm from this wnwwwmhn w.‘MA .
nature of principal ard ;nwn leadc: mahmmambm on‘mxvmnnmnmosm. . are v‘ommbnnm in ewwwn X\1V, zosm wvere mocbm nc fe mpmbrww mﬁw T
and the vxwunmmmwtm‘nmwwna cf the unit lecader's perforrance . mn 4v¢ .05 level: - .‘- . - . V K

effecctiveness.

Q
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TABLE Nxa: , =

oy,

CORRELATION CCEFFICIENTS MON THZ Crmzcxhﬁm CF ﬂxﬂmu4bﬂHOZm
HELD BY THE UNIT TEACGHERS AND LIT 1ZADERS AND THE UNIT

 TEACHER'S KATING OF HE UNIT LEAULR'S .
: EFFECTIVENLSS : ’
. Scale ’ . L r r
/ i} : (signed). {absolute)

1

-.061

anwm10nmmnwwmnwobmw Relationships !.owo
L ,mxdﬂm|0nmmbwnmnw05ww Relationships .025 ~.043
Instructional Coordination* ~.178. -.193
Management Wan<anmm -.153 - ..wwq
»mewawnmbn at .05 level-

”hw There a3 no evideace Llat a sign’. rkrmbn relajgion-
mrwm existed Umﬂtmms\nmwnrmn and unit leader agreement
on mxvmowmnwobm and mﬁdmmasmmﬁ nmmuuwn ratings of uait
Hmmamn effectiveness as wOmn Hmnwm in rwconromwm.snadmn

five. nosmmncnbnww. nwm bcww r%oonwmnpm was woomvrmu.

Hypothesis Six:

between principal and unit teacher agrcement on
- expectations vowm,mbw the unit leader's role
and ﬁ:%wn mean ratings of the unit .leader's

- AS
performance effectiveness

'

mwmoﬂianm numker sid vas tested w% nonnmwmw»nm the

following data:

\

There is no significant relationship _

' BEST COPY AVAILABLE

.

”nmﬂpnmm ~£ unit leader omanWsznm effectiveness.

1) the signed difference between expectatiom scores
of principals and unit teachers and their mcan ratings of

the ﬁbwn.wmmnmﬂ.u performance z2ffectiveness, and,

~2) the absolute difference between expectation
scores of princvipals and unit teachers and theiremean

mbmwwmpt

- 5

was oosnsarmm for each of nrm nOLn scales of the ULPA. Mean

"scpres of teachers smﬂm mmmwv used.

The analysis yielded no correlaticn coefiicients
o
which were. significant at the .05 lavel as shown in Table XX¥V.

Since no basis was found for assuriing that a significi3nt

nmwvnwosmrww existed between principali and unit teachexr

congruence on expectations and their mean ratina of unit

the null hypcthesis was

leader performance effectiveness,

« . e

accepted. a

. TABLE XXV

CORRELATION COEFFICIENLTS FCR Hmd CONZRUENCE OF EX¥IZCTATIONS
HELD BY PRINCIPALS ALD UNIT TEACHERS AND THLIR
MEAN NVHHZOO OF THEE UNIT LEADER'S’

EFFECTIVENESS (I\

,

Scale r r
. {siyrned)’ {absoclute) 5
/.HanwmlonmmSMnmﬁwosmw Relationships .011 ) -.103
Extra-Organijzational Relati-nships 117 | -.248
Inst: uctioral nmmnumzwnwon .26 .221
3mu;mmaonn yonwcmrwﬁw . D43 . 056

pmvmaprvrmzf &t .35 level . T -

e -

)
;

l C .
Full Tt Provided by ERIC.
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Corrclations werc also computed betweer agréemeat on

<

wanrwnuonw and overa u mmwmwnw<w5mmm.ﬂwn»=mm for all

The effectiveness score

..mvwmpvww nonvwswhponm of groups.

used ir these nonnmpmnwmam ﬂwm.ma experinentally independ: r.

. 3 Smmﬂcnt ovnnwsma by mmrpdm each of n&b HmmwOSQOJn mnocwn no
Ay . . . o . 4 3 EY
R . rate the o<erHH mwmm)nw<m=mnm of . rwm unit leader in

' iz -

’ L : . kS

.mmongwdm unit functions

c.it . 7ables YXVl, XXVII, and XXVIII,

These results are presented
; L

Only two coefficients mxr

ceeded “he critical

. T U ' 'TABLE XXVI
©. 0 * coprenNiox COSFPICLENTE

- & HELD BY L PPiINCIPALS

-~ XTIl CT

prdeem  pieem o

aldri. Javad

< ‘.

<

o . . support for accepting hLyvpotheses four, five, and six.

NSRS

ﬂOﬂ 1:m CONGRUENCE CF, meﬂ)HbiHozn
5D UNIT LEADERS AND THE PRIGCIPAL® m
LEADEKR'S Cernﬁﬁr anmneh<m2mmm

value of 292, thereby vﬂo<wm»=w additional

| L " Scale

r
{signed)

S 4
tabsolu

te) .

\ Iatre-Orgarizational Relationships

Extra-Organizational Relaticnships -

Instructional noonawzmﬁwo:

. Managenent vo.wsw ies’
. - *Sighificant ot .om level

- ., . -

pwwwm
-.125
-.153
-.385%

%

~-.101

. 080
-.053
~-.121

Pl

)\V
P ol

“

- TABLE XSVIII

Oowwhﬁva04\norMnHn4mmﬂw.MO& nvrv
HELD BY PRIRCIPALS AND U.iI

0070
TRXACI'ERS AND.
MEAN RATINGS Om,lmr NIT LTATE

R'E OVERALL

3 //.. A
. s )
. N “~ ; ‘
.... * ( s ~ R < UQ
’ e . @
2 - . - & + f/, - '
ThELE x%fhn
OQN”UL>HHOZ TOEFFICTENTS FOR Hﬁm QOWGRILNCE OF MVMﬂOHWHuorm
HEi,» BY THT ©UNIT TEACHEXS AND UN1T LEADERS AND ULIT
. SEARCIHFRS 'RATINGS OF THE UIIT LEADER'S (*bxybb
. . wmmrnau<nzmzm .
- .. s . s - ) ) G
fcale r r
{sigred) ADUmochmv
. .d - N
.HbﬂﬂﬂiOH@Wmemnwoan wmpmnwo:msMWm -.006 -.055
vnxnﬂmcowmbnmnmﬁ»OBNH memn»Oﬁmume .251 .014
Instructicaal Coordination N ENTE -.295%
Management Activities . -.141 . ~.080
_“*Significant at .05 level
w . - . \\

muanﬁ OF TXTECTATIORT
._:h IR .

[

 EFFECTIVEIKZSS
- ~n,
. . 7
Scale - . r - r
: - - ’ (signed; (absciutce)
’ ~ L~ ’ .
Intra-Organizational Rolationghirs -.017 -.139
Extra-Or-ganizatioral Relationships .G09 -.156
Instructional Coordinaticn .. ~-.156 .031
Managem:at Activities -.257 .097 "

*mwmm»mwnwsn at .05 levazl.
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*A revezlinag aspe~t of the m:ww:mwm of the data re- -
garding 21l six =<wonsmmmm no:cmh:om ‘the nature of the

wwmﬁnwvanOSm of the <wnuwbwom Pb<owcmm. wcmwesmmm to the

‘BEST COPY AmeABL_E :

<

ULRA by all tnhxree wmm001005n ahocwm were skewed in a Uworww

‘-~gitive &wwmnnvou. .‘m.. ali mnowmm nm:mma to perceive the

tasks wu‘vmwwm *absolute’y musi” for the suwn.wmwnmu to

perform. Moréover, nmmw tended Lo rate the unit leader as

3

[
:mnnmnnmc.s in mmHmOHaM:o vsma.;‘avm fact that www nrhmo

.//Mmmvﬁ\\mwM\mhbtwm\zmﬂm noauwmnmnw and mawuwnwn in ﬁvmvn

.

respor.ses justifies the vﬁmﬂunamSﬂ as wno<vmw:m an mmomﬁwwm

|

.amNWCN\ of the urnit Hmw(mﬂ.ﬂowm.

®
zonm. however that the m#mﬂmm mwmnnwvcnvoum observed

tend to lessen the magnitude of oonnowwnvou w:m mOumwvwc .

‘

also attenuate differernces in Smme.. Thus, Hn mnwntm:nm

a

smm been nmvwﬂmmmm so that nnmncnbnw distributions bhad vmm:
more . kaBnn«vo about nrmwn awmwOHunmm thegresulss avmwn have -

been acwnm different. In wwnnwwcwwn. the wmmcavnwou on . -

:onawwrw mon nmmnu:wXGONanwnvoam was wrong, and nscm the

Nmmﬁwnm acmn be viewed with nwcrwya. mw:nm thir wmmmnnm both

,

the uumawncoa mﬂm uvnmnwvo: of nmmcHnwnm oommmvowm:nm. evmnm|

- Honm. it seens m<wmm:n that Bmmmcnmn by the wamnncsm:nwnwo:

used, there was uo.mvmnwnwnm:n ‘relationship between agrzement:’

-

on expectaticns held for the unit lecader role and subseguent

effectiveness

=

ratings of vrit leader performan

/-

Ancillary ocwmnwonm .

It was postulated tha. _everal nnwmbwmunWOan

factors might influence the extent of agreement on Mxvmnnw: "

_ nwtam which various nmnmﬂmbw groups toawm.sowm.non the unit

hﬂnWﬂN role. Therefore, mwnw vere also gathered to ascertain Lo
:&mnSMH‘On not m_vwmbwnwnwsn nmwunwo:mmmm existed v@nzmmb.

the following wbmmwwammbn variables ard referent group

agreement on yole expectations held for the unit leader in

.nommannwsa mﬂwn functions: ‘
: a. mwuo of the wQSOOw system
- b. number of teachers in the unit
c. age span of mncmmanm in the urnit
Vo d. number of students he unit
. e. salary of the unit How er’
f. exposure to I.G.E. concepts. .

Fellowing preliminary v:wwwmwm of the available data, 1t was

conciuded that tlic information relating to salary of unit
leaders was too incomplete to be used and the salary variable
-

<
was therefore eliminated. Specifically, inspection Omuﬁ&m -

N 9 . N
data revealed that twenty-two 1nit leaders were provided

no mmnwnwo:ww salary. Those nonmwchnm additional mwpmn%

-

nonnwcmm yearly amounts <un¥w:m mnoa $806.00 to $4B7.50.
. Eightcen unit lcaders were wno<,umm releaseG time for per-

forming unit fcnctions. The maocsn of time available varied

< . N

“ <

S8ize of schcel m%mnma was smnmunmm by the number of

: «- £ossional

.mnwmm menbers emploved by the district exclusive

of central officz -ersonneij. ' Exposur.c to I.G.E. concepts in-

clude attendance at Ucuumw:m.onmﬁbnmwwo: S%vwwwovu.

bes
b Y
£
v
|
IC
AT

Q

L4

r

from "an occasional hour" to two hours nmuww. . . .




attendance at wnwso»wmwlclwn leader workshops and/oc

experienced person tonwmwoww sponsored by the R & D Center,
= Al

/ Y
A

and completion of ccllege nocnmmw,wd.Hmn.\\
Correlations tmnm4ounnunmm twnmmwrmmm selected
organizational variables and: 1) nwm‘rvmowcnmAmMMmmnmbowm I R
Umntmmn principals and unit leaders c¢n expectations, . .
2) the absolute mwmmmnmbomu Umntmms wnw:nwwwwm usn,cbwn
teachers on expectations, ané 3) the wvwowcnm.mwmmmnmnnmm.b
between unit leaders and unit teachers on expectations..
Correlaticns were computed mmn each scale of nsm ULRA. Thes:

results are reported in Tablec XXIX, XXX, and Nxxnﬂ

As the data in the nmwwwm\c

- .

expectations between wnw%mwwmwm and unit leaders regarding ~

ECTEb ORGANI ZATIONAL

/
X

7

'VARIABLES AND THE CONGRUENCE/QF EXPECTATIONS HELD. .

the extra-organizational relationships scalie was significantly

aonnmwmnmmtwnvwmnnwowwanOS»smUcwwmwbwonwmsnmnwobwnwon
e

to implementing IGE. No onvmm.mwmbwmwowbn correlations

TABLE

were produced by this analysis.

Summary .

The results obtained from analysis of nmmW\@wnwwnom

N COEFFICIENTS FOR SEL

CORRELATIO

from,forty-six principals, forty-six unit leaders and rinety- Lo~
two unit .teachers nmwnmmmaﬂwnm.monnwlmwx Wisconsin elementary
schools were reported in this clapter. Data were analyzed on

the basis of the four scales of the ULRA produced by facter

©

‘www,mwm. A ﬂ@dommnwwwn profile of the .respondent croups"

wou sresented.  Moasures used to esteblish the validity and
reliccility of. the incstrement were cdiscuszced.

-

\

Activities.
0 037 "

-.131
0234
C-,151
.177
-.038
-.122
.232

Management

Instruct.
.047
»094°

-.138
.227
-.066
.068
~.103
-.053

Coord.

kelation.
-,203
.148
.098U
w165
-,328¢*
-.132
~.133
4133

/
/
/

_Intra-Org] Extra-0Org.

Relation.
. 055

. =.074
. =.015
-.102
-.023
-.156

BY PRINCIPALS AND 3y.T LEADERS

'

Gourses
*Significant at .05 level

L

Principal~Unit Leader Workshop ~.026

Size of Ristrict.
Teachers in Unit

Aga Span pf ftudents
Numbec¢ of Students
Building Orientation

' Experienced Person Institute
I.G.E.

Aruitoxt provided by Eic:
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' TABLE ‘X¥X ' , .
© CORRELATION COESFFICIENTS FOR SELSCTED ORGANIZATIONAL
VARIABLES AND THE CONGRUENCE OF EXPECTATIONS HELD
8y PRINCIPALS AND UNIT TEACHERS

Intra-Org. - Extra-Org. Instruct, . \ Management

. ’ Relatisn, ' kelation, ‘Coord. Mctivities
Size ol District . | .13 - -.052 o 246
. Teavhers in Unit ’ -.038 i -7 098 -.011
Age Span of Students - ..126 | -.000 - .043 -.008
tmmber of Students | ' -;poz -.116 CL 017 -.185
Building Orientation -.071 . =194 o7 ©.143
Experiénced'?érson Institute -.109 :~;095 «153 : $229

‘1.G.E. Courses -.009 026 .57 . - .034

P ' *Significant at .05 level

e _ TABLE XXXI

CORRELATION COEFFICIENTS FOR SELECTED QRGANIZATIONAL
VARIABLES AND THE CONGRUENCE OF ZXPECTATIONG HELD -
BY UNIT LEZADERS AND UNIT TEACHERS3

d

¢ Tntra-0rg. " Fxtra-0rg. Instruct. Management

Relation. kelation. Coord, hctivities
size of District . -.051 .04 072 - ~-.088

“s  Teackers in Unit ' 259 080 .043 .100
Age Spzn of Students ,09% -, 041 .048 .010
Number of Students .058 163 . =.104 BT
suilding Oricntation 2080 : -.004 -.217 .103
Fyperjiecpced Person Instilute -.079 -.005 & ~,002 ' -.203°

Yo+ T.G... Courses : -.073 .015% -.008 .000

*significant at .05 level

/ ! ' 5 ‘,'010)

’

+ﬂﬂ
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Six operational null hypotheses were tested~by

analyéis of variance and correlation statistiéal techniques.
-

All hypotheses were accepted with the exception of hypothesi

number one as it related to prlacxpa‘-un‘t leader expecta-

organxzatxc -al variables and the extent of agxgamenf on

'expectaglons.held by principals, unit "leaders,/. and teachers
'fo; the unit 'leader role. None of the variaples manifested
a sighificant felationship for more than otle scale.

Chapter 1V w;ll present a summarytof the study
‘and discuss the findings,.conclusions, a%iﬂirgliggﬁiggs“Gf‘

the study, ' \ ' S -




CHAPTER IV -
SUMMARY, FINDING3, CONCLUSIONS

AND IMPLICATIONS- . .

_This chapter noumMWﬁm.om three sections. The first
seclion contains a summary of the study as presented in the

first three chapters. The seccnd section presents a

discussion of the findings of the .study- and the conclusions
w:mn may be @stn.mmna them. The chapter concludes with a
discussicn of tic Mﬁwwwwmﬁ»ouw for practice mmnhmcnnwmn
res=arci. ﬂvwnw may be sugyested from nﬁm results of this

study.

Summary
This study was designed to investigate the perceived

‘role expectations and performance effectiveness of the unit’

s

ileader in conducting unit functions.
v ¢ i
study was twofold: 1) to determine the extent cf agreement

The purpose of the
between principals, teachers, and unit leaders regarding
expectations held fcr the unit leader role, and 2) to

cxdmine the relationship between referent croup agreement
or role expectationz and performance effectiveness ratings.

It was hypothcesized that there is a.positive relationship.

between agrecment on role expectations and subseguent ratings

v

of perforrance efiectiveness.

63

Anvwwnoﬂ I vwmnmn the study in %wwwonwnmw perspective
by tracing the antecedents of current wﬁﬁmamﬂm.ﬁo cnnrwwm
the mwoam:wmnw school and individualize instructicn. The
components of wb@w<wmlmwww guided mncanwo: as proposed by
the Wisconsin R & D Center were vﬁmmm:ﬁmm as a total system
of education. The unit Homnmm £mmvnmmn&nmm as a focal
position wm the ZGmwm organizational mﬁﬂcmﬁcnm. Research
studies dealing with the MUS-E structure San reviewed and
discrepancies Umﬁtmm: prototype and vHNWﬁwnm were noted.

Due to <mﬂwwnm.nmmnnwvnwonm and definitions of the unit
Jeader role and the paucity of empiricail mnwnwmw. it was
. considered mmmm:ﬁwm« that empirical rescarch be conducted

-Srwnr moncwmn on #wm.c:%n.wmmaon role.

Social systems theory as mmmvnmm.no education ty

ﬂownoum and mnrm.smm defined and vnmmm:»mmmwm the mvwommnwnhw

i

base for ﬁum study. Previous research siudies of role

expectations and mmmmnnm.&m:mmm~ as well Vm.wwnmhmnCHm on
social systems theory, demonstrated the utility of the
social. systems model for undercstanding aad assessing

behavioral outcomes in terms of effectiveness and écfining -

P - . - T -
réles in terms of expectations. ) e

=

.
.

Through the use of the social systems mol=l, six

hypotheses were formulated for investig:zuing diffcrernces
betweer reierent groups Hmmmnamnm role expectations and the
relztionship betweon agreement on expectations and sub-

sequant ratings of prerformance effectiveress.

Q

The relaticnship

JAruirex providea by enic
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64 . : : ' ./
between selected onmmnwuwnwormw.cwhwmvwmm w:m.mmnmmambn on
expectations was also investigatcd.

Chaptexr II presented the Nnnwmb and methodology of

the study. Tke study sample consisted of 48 principals,

\\\\hw\¢HWM\Hmmmmmmwlwbm 96 teachers who represented the

population of 52 Wisconsin elementary schools that had

implemented IGE in the fall of 1971. Unit leaders and
teachers were randomly selected using nOlwcan capabilities.
Pata were gathered by a surxvey questionnaire which was

mailed to the wnwﬂnwmuw of each building mbﬂ return=ad upon
completion by each individual. '

. The Unit Hmmmmn.wowm mrmmwmwm fchwuu Mamwncambn was
mm<wwommb and pilot tested by the Hmmnmﬂnrnn.mnwon.no n#m.
collection of data. The ULRR nO:mwmﬁmm om 56 statements of
tasks which the R & D Centcr wnonow<v%n podel and |
annnwnwanmnm Mbmwnmnmw were representative of nWmWW per-
formed Um rbwn leaders. The wvmnhlambﬂ was tested for
<wHM&MnW and reliability-and factor analyzed into four -
noamnncnnm.. Each respondent group was asked to Mbmwnmnm.
how important each of the tasks were m:& then to rate the
unit leader's effectiveness Ms‘memOHBMum them. mmmr
respondent twm also wmacmwnmm to provide batkgrqund

infoimation.

. Chapter IIY presented the analysis of the data. A
demographic wHONMHm vvac provided which included background

inforastion for all respondent groups. . Differences among

133
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~ B

Hmmcoznobn groups in role exptztations were mbmw%nmm cmwuw
onmltm% mﬁﬂwwmwu of variance for =2ach scale of wrm ULRA.

T ﬁmmnm were vamOHjmm for each scale between NWH possible -
nosvwbmnworm of groups when the f value mﬂoacnmm.vw
analysis mm <mnwwbnmva0dmm.mwmnwmwnm:n- .am.

The Hmwmnwommﬁww.antmwb.nﬂw mxnmbw of wmnmmambn on
expectations and ratings of performance effectiveness was
‘tested by means of the Pearscn product-moment nOHHMHmnwou
nbmmmwnwmjn. Pearson wnomrnnlsoamsn correlatior zvm also

used to test the memnwo=mrwv between mmnmﬂgmbn.oz expecta-

—

tions and selected organizaticral variables. Point bi-

serial correlation was the statistic used to test the

1

relationship betwern agreement on expcctations and

exposure to IGE concepts.

Findings and Oosowlmwosm
This mmnwwon.nonﬂmwum an m:mw%mwm of the resulic
ovnmwbmm and the conclusions that may be mwmta mﬂow the
tests of the hypcthecres and ancillary &cmmnwoumAwowmm for .
the study. H%m mwonmvwmwnw level for all anﬁm.mM
statistical mwﬁ:wManunm was mmnmrvwmrma at .owm
. The first hvpothesis stated: "There are no sicnificant
mwmmmnnuwmm ketween principals and unit Hmmamﬂm.nmwmﬂawuc
Howm expectations heid %or the unit leader in nmuannnwﬁm

unit functions.”™ The bypnthesis was partially rejected.

One~way analiysis of variance produced a statistically

significant T valuc zmong groups fur differences in the

[

MWMW,B

b

Q

Full Tt Provided by ERIC.
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EXVECTATIONS

MMN

PSN

" EXPECTATIONS

Rz

AN

PSN

20.

- 1335
TASKS

Teach or be directly involved

. with children at least 1/2 time

-21,

22,

23.

Assist in evaluating the
achievement of schoolwide *
ohjectives, :

Plan with appropriuate personnel
the research activities for the
unit,

Keep abreast of advances in IGE
tnrough visits, conferences, and

‘mcetings,

24,

25,

26,

27.

23,

29,

30.

a..

Ja2.

33.

34,

35.

36.

Attend all meetings of the IIC,

Recommend the cur;icular-areas to
be incorporated iato the IGE
model within the unit.

Encourage parents to attend unit.
meetings or observe.in the schooui.

Hold the unit sta:f accountable
for student achievement. s

L ) )
Seek the advice and counsel of the
principal in handling special unit
problems, 3o '

TASKS

Facilitate.communication Letween
central office personnel, con-
sultants, and ‘Tit staff.
Coordinate tha acstivities of
special teachers in the unit.

Recommend special resources and
personnel needed to accomplish
the unit's instructional task.

Meet infotmally'with parents to
discuss the unit's instructional
prograr,

qubeiate witn IIC members in

coordinating schoolwide facilities

-and resources,

Coordinate the placement and super-

vision of student teachers or in-
terns in the unit,

Provide i{nfoimation to other units

and schools regarding promising
practices,

Assist in collesting, evaluating,
and interpreting data needed for
instructional improvement.

| &

EfFECTIVENESS
E NEI I
EFFECTIVENESS
E NEI. I
} e emmme s

VI
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. MMN

BSN

'EXPECTATIONS

PS

MM

PSN

37,
38.

39,
40,

41.

A\l
32.

43.

T M.

45.

46.

47.

48,

49.

50.

51,

52,

TASK:

Establish workloads that utilize
the special interests and
abilities of all unit staff.:

. confer informally with unit staff
members to discuss ways of ’
improving instruction.

Channel information from a variety
of sources to unit teachers.,

Orient unit teachers to school and
district policies and procedures.

Observe on request thé instructional
presentations of unit staff and
.provide feedback aimed at improv-
ing instruction,:’,

Ty
_Conduct demonstration lessons for
unit staff members using new -

_materials and procedures.

participate in the formulation of
policies for implementing instruc~
ticnal improvement in the school=
wide IGE program. !

Make certain-that. each child is
engaged in appropriate one-to-che,
smill group, class slze or larxge
‘group ucqivitics.

BEST COPY AVAILABLE

" TASKS

Facilitate formal communication
between the unit staff and the
principal.

Take the initiative in develop-
ing new instructional procedures
within the unit.

participate in developing the
school's inservice teacher
education program,

Alter unit plans and procedures
when evaluation indicates such
a need.

pParticipate in the selection of
professional staff aspigned to
the unit,

Direct unit staff in selecting
or preparing written behavioral
objectives for each curricular
area.

Coofd!ndte the assessment of
children's characteristics prior
to initial grouping.

Develop rules aml regulations for

the day-to-day operation of the unit. -

1389
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EYPECTATIONS TASKS - : " - PFFECTIVENESS . .A}* :
AL PS , MMN  PSN AN " ' ' B NEI' 1 VI 4@

.. Facilitate effective interaction

\
. 5
bectween dnd amony members of the - . %«\\

|.#

— — —— ———— —

unit.

a -
3

"~ 54, Coordinate the assessﬁent of
- .students in the unit based on
individual objectives.

, ) * . 85, Schedule and chair unit meetings.’

.56. Direct unit staff in writing or
gselecting instructional objectives
for each student.

57.° Establish with unit staff daily
time schedules for instructional

) activities.
. Y ) . ) .
58. Provide for the utilization of : : .
consultants and resource personnel, ‘

59.. Assist unit teachers with instruc- .
’ tional activities, matérials, and
pkocedures when requested.

60. Secure unit staff compliance with g
established school regulations.

61. Schedule the use of special school S |

‘ ‘facilities, equipment and materials - - '
needed by the unit..

. . ' ' /

EXPECTATICNS - " .TASKS ' "+ BPFECTIVENESS .

€2. Participate in est&bliahing a
*  system of reporting that involves
teacher, parent and child._

MM PS MmN PSN " NEX v

I

| &
|

63. Coordinate the initial and sub-
sequent regrouping of students
" based on reeds, interests, and
attainment of objectives.

64. Participate.in the selection of

nonprofessional staff assigned -
to the unit.

140




’ . : : GENERAL INFORMATION DATA SHEET

_ : R _ : - . UNIT LEADER

OVERALL EFFECTIVENESS

PLERSE FILL IN THE ELANKS WITH THE APPRCPRIATE INFORMATION:

PLEASE INDICATE THE LEVEL OF THE CNIT LEADER'S OVERALL EFFECTIVENESS . : “1. pate of Birth (Day-onth-rear) -
IN CONDUCTING UNIT FUNCTIONS. (Circle one} — - ; >'s - .
A. The unit leader is VERY EFFECTIVE in conducting unit R 2. Sex Male .Ev Female (F)
functions. : ; ) 3. Professional Training Level ’ .
. . : -~ s an BA, BA, Ba+l5, MA MA+16, MA+32 ’ . *
B. The unit leader is EFFECTIVE in conducting unit : . Less th . BA, . MA, .
= functions. : : - ) 4. Total years of teacning experience. A
: : - - i d is year ’ . L}
C. fThe unit leader is NEITHER EFFECTIVE NOR INEFFECTIVE . : (Do not include this y ) . .
in ,.n.oamcnnvs.u ..c.:vn functions. : , . . , 5. Total years of teaching experiente in present district. -
: . . . . + incluée thisg year - )
D. The unit leader is INEFFECTIVE 1x conducting unit . . - (Do not incluce <.m v .
functions . J . ’ 6. Total number of professional staff in your unit.
. . — i +
E. The unit leader is VERY INEFFECTIVE in conducting unit - nmsnmcm..w yourself) (Include only mcu..“_. time people)
functions. S Lo T 7. lowest age/grade of students in your unit.- .
s o ’ ‘ . . . 8. Highest age/grade of students in your unit.
. . . . g. Total number  of studcnts in your unit. -
10. Number cf paraprofessicnals in your unit. i .
. i {Indicate by fudl-time equivalency-for exawmple, if , ,
X , Yyou have onc aide that. works full-time ard one that.
° W works half-time entcr 1-1/2) :
‘. Il. How much more pay do v.mc receive in your regulax ﬁo:nnwnn
w for serving as unit leader than a teacher with egqual expcrience
. = and preparation? :
= . . . .
. . . ~ 12. How mary hours per week do you have on the’ average for
- : o : - performing unit leader duties? ’
— : . . . - ’ |
m - . 13. Have you particivated in a 5-day institute for experienced W
v \sc,wnwuc:wn personnel?
’ .W. ’ ="' 14. Have you participated in a 3-day workshop for building
. - principais and vuit lcadexs prior to starting out as a MUS-E? L .
/, . 15. Have vou particigatea i a workshop cf )-S5 cuys duration for :
- , . T, . ) . the entier puisiing ctufl zr:or to starting cut as a MUS-E? -
- ’ B : R 16. Have yoz taken a.ccurse m?uw.wum with IGE/MUS-E on a cocllone e
- campus? R 7 |
37 Have you particirated in 5ot orher orvar..eJ frocram 6r activaty .,
. . i v to boCr o .avalics with tne Ceator's rote des srapticons {or ”
. i ' ) . - gynit Jecdwxc 2 Toaevioe a [ P L N
1 ’ . : . ' . L
~q . . t. S A |
. Ly - - ’ . . . . aleted |
. . . -
kl
|
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cxpecta.ions nwmk hald for the unit leader in performing. - ) . : The fourth hypothesis stated: “There is no

tesks related to intra-organizational chwnHObnrwvm and - significant relationship betweer principal .and ﬁuwﬂ memmﬂ
- instructional noon&wnmnwmb. mcvmmaﬁmsn t tests produced . . agreement on expectations held fo:x the anit Hmw&mc.m role
) a statistically significant mwmmmnmbnm ‘between principals K and vﬂwbowwww.u ratings of the unit Hmmmv1.m wmmmOHmerm
L. and unit leaders for tasks Hmwmnmm to instructional ] : o mmmnnnwlmmeMnm eww wmwomvmmwm was accepted. Correlational
| coordination. ) . analysis twm.nommznnmw using both signed &nd absolute -
. . A . ) )
| The second SNUOnsmmwm stated¢: “"There are no ' i h mMmmmHmbnmm.wbmmxwmnwmnwouw mbm vnwbnwwmw ratings of unit
v. : mvmbvmv(mbn differences Umnimm: vnw5>wwmrm and unit nmwowmtm Hmmmmﬂ effectiveness in vononshbm unit mﬂbnnHOSM.. These
- ‘ragarding HOHM expectations wmk& for the unit Hmmumﬂ in mbmw%mmm vnoucomm no correlations that exceeded n&m critical
- conducting unit functions.” The mmnoum hypothesis was partially value necessary for significance at the .mw level..
rejected.. The analysis om.wBOSQ group mwmmmnmphew in . ; . Hypothesis number five mnwnmmu *There is no -
expectaticns produced mwmu.mvnmbn f values for tasks per- ) @ : significant relationship between cbwn teacher and unit
N formed by urnit Hmw HMM which Hmwmnmm to intra-orqganizaticn al \\ } Hmwmmn agreement OD oxvmonmnwnbn held for the unit leador's
relationships and instructional coordinztion. Subsccuent . role and unit teachers® ratings of nrm unit leadexr’s
t tests manifested mwmbwmwowan mwmmmnmlmom between - wmnnﬁﬂsmsnm,mmmmnnwcmsmMMJn The hypothesis wzs accepted.
mnwbcwvm»m and’ cbwn teachers for tasks related to Hbmnncn , . Correlation of agreement on expectations betwean unit .
: nvmvmw noonowvunHOS and vbnnwlmmambwwwnHOSmH 1mwwﬂvo=mrwmc. . . leaders and unit teachers and unit teacher ratings of unit
‘The third hyrothesis mnwwmm. "There are ro . leaders® performance effectiveness produced no statisticaily
S— umbwmwnwb\n differerices between E.Z,n leadcrs and unit mwmbwmwnwbn .nonn‘mﬁwouﬁ- Again, both the sicned and
nmmv:mrw ﬁmmmnavbn Howm mrwmnﬂwwwOSm held for the unit : absolute mwmmmﬂmbomu in mummonmnPOJm were usad in computing
waamh in corducting unit functicns."™ The deon#anm ras . : OOHHmenHOSM. ) ) .
. ) wnnmwno&. ?gain, the analysis OW among-group differences Hypothesis number six stated: “There is no |
C in expectations wHomsnmm mwmuwmwnwbn £ vaiuves for nwm intra- ./. - significant relationship between prigcipal and unit teacher |
organizational HmwmnNObm:Hmm m:o p:mrncﬁnw04r~ noonmpawnwcu agreement on expectations held fcr the unit lcader's nﬁwm
o . manom..voso<mH the mcvuuwcoww t tests produced ro - . and their ﬂmmm ratings of nrm unit woum%w.m perfcrmance
significent differences irn mxﬁmouewHOum batween unit.© S effectivencss.” The hypothesis was acz septed.  Corrziation
leaders and unit tcachers. . . -
. . ) ol e .
m. e S - . . . uﬁnm.a.
N BT o o _— Rl o
: - ] i o

.\')

-
.
Aruitoxt provided by Eic:

E




70 . . . .. . . s
A. N . \. ! .

v

‘of principal and .unit teachexr Bmwu wawbmm of the unit leader"’ m

performance effectiveness with vnwaowvwv and unit teacher

agreement os.mxvmonmﬂHOSm.mmmwmu nf wnomcom m,oonnmwmﬂPOﬂ
that exceeded the a«wawomw.dwwmm for any Om”wvm.mocn scales -
of the cﬁwv.

OonnmwmnPOSM Umﬂsamb mmnmmﬁmﬁn on mxmmOﬂmnPOSM and
a single independent nbcmrnm of o<mHmHH mmmmOﬂw<mdmmm produced
a significant, correlaticn bztween wnwbowvww mbm unit leader

@

. signcd differences in wonmmﬂmbﬂ for tasks relating no
Eb.momambn wonw<knuwm and vnwzowvmw rat? bom of the cn
leader's o<mHmHH effectiveness. A mwobwmwomun oonanmHPOb
was also Bwbwnmmnmm between nmmovmn ard abwﬂ leader.

abzolute differences in mmnmmmeﬂ on uxvm04wnwo=o for tasks

related to instructional oooHawﬂmnHOS mba teacher

-

.of the cn,n Hmmamn S- o<mHmHH mmmwonv<vwovm.. -

zatings

-Correlations compuated ketweer independ=nt variables

relating to size of mnrooH system, number of mmmowoﬂa iu
the unit, age span of students in the unit, and number of
students in ﬂrm unit, and referent mﬂo:v manmmamww on rolie
mNOnOﬂwnwosc foiled to vnomcom any mwmnwm+wowww< mwozvmwor:n

wmhmnmbr group exposure to IGE oo=lmmﬂn was

<waWm. wwmo

ccrrelated £Hﬂ3 extent of mw»wa?mbv on role mxvnﬁnmrwozm. . :
and

Frincipal ¢svﬁ leader agreement on role mrvmonmﬂHOSm

oy

-~

mxnnmlaxmwzwnmﬂvo=w~ relationships scale was o

e

correlated with parts nwmmn on in a ocwwmwbm

regarding the

".

sioni

.

“icantly
orientation held .for 211 mnemm 30#&%&3 wﬂwon to quwmabbnvsr

IiGL.

BEST cow_mm,\um

[

It can be cornicluded from an wumv%mwm of _ze data

n:ww referent group and mmdmavmnonvn»o 1s of unit Teader

role expectations were consistently similér. The

assumption that the vnwnowwmw Hmwmnmbw.mﬂonvm in the
MUS-E differ as to their expesctations for -the urit leacer's
role was not verified@ by the study. ;

While differences did exist between vnwunwmwum -
mﬂm unit meQMHm.HmomHmwnm instructional coordination
tasks and between principals and teachers regarding

intra-organizational and instructional coordination
. . -
tasks it would appear that these differences were pri-

marily due to a lack of mutual understanding regarding

the tasks the unit ivaGe: should be expected to perform.

This lack of common corprehension of the unit wnmmww.w

Howo may be a reflection of the differing pature cf the
HQ@@Obmmbﬂ groups in training, experiernce, ubm oriencatioun.

a:n fact that ﬁnwbnwvmwm differed from both unit

leaders and teachers regarding mxvmﬁﬂmnwouw for instruc-
tional tasks suggests that this area is in need of

further clarification. While the znalysis of differences in

expectations provided evidence that significant differences

existed between mx:oonwnwoum held by princivuls and unit

nmm&mnm maﬂ principals vdn unit tea~hers

for =zeloctod tasks,
‘I"!lv 2 ..

bo mw1=wmwomun diif:rences werc preoduced beticeen unit

’

teachers and unit wmmamﬂm. This may he wﬂﬁpwwnmm by the
) . )
that the relatiornchip fhich 2asts Xelween unit

fac:

Q

IC

E
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. investigation, it cannot be assumed that there is a

L

teachers and unit legders is different “rom the relations °

mrww.srwmv\MWMan.Umwﬁomn principais and either of these

s . o

groups{

On the basis of nmm evidence produced by this

significant relationship between the extent of agree-
ment. on expectations for the ‘it leader's role as per-

and unit leaders and

—

ceived by principals, teachers,

- teacher or principal ratings of the urit wmmamNﬂM.mmmaonw4ml44

ness. TLis may mean that ra?ings of unit leader performance

effectiveness by principals and teachers are based on .

factors other than the extent of mchMWMMM/d” expectations.

Whilec the prescnt study suggests that existential ]

@wmmmnmsomm.umnsmmu principals, unit leaders, and unit.
teachers regarding bbwh meamw role expectations mnn
EMSMBmH..mcou.awmmmnmbomm may exist ir. the: wnnﬂmomwnwcm
OH.OOBBCSMnmanm dimensions.

In any case, failure in this Mjwmmﬁwmmnwon to show ~—
a significant relationship between agreement oa expecta-
tions and ratings of performance effectiveress dces not

provide ccnclusive evidence that _no significant relation- .

ship exists. The results cf other investigations, as

well as logic, mcwmamn that such a relationship oomﬁm

1

exist. The fact that the effectivenesz instrument used

in thic study produceda a consistently hLigh level of effectiveness

A

. 11

and a2 small variance ?m% indicate that the MbmnHaEWSn mwa
not provide a sufficiently precise measure of the effective-
ness of n:m ubwﬁ lzader's wmﬂmomgwuom. Perhaps, if more
were known about the nature of mmmmoww<056mm. then the means
of measurement nﬁrwa be improved and meaningful nmwmnMObv

ships might ke revealed in subsequent investigetions.

The results of this study suggest that the organiza-

.

tional variables related tc listrict size, number of
tezchers in the cmwn~ bcﬂumn.Om students in the unit,
and age span of students in the unit are not related to
Hmwmnmbn group agreemeint on expectations. zowwocmn. the

findings revealed that tlhe respondents'® exposure to
preservice and inccrvice activities dealing wiih IGE con-
~ : . -.» ‘
cepts was not related tc agrecment on e:pectations.

Social systems theory, which was used as the

theoretical basis.for this study, was suppozted V% the

Variances were not found between

respondent groups in perceiving the unit leader's role:

results of .the study.

nvonmmonm. according to the model, there would be high

ratings of unit leader effectiveness. This investigation
dia, Mb&bm&M find that Hmmwmwbn groups agreed on unit
leader role expectations and that they tended to rate the
cbwn leader as beinc effective in performing those expecta-

nwonm. Since agreement on expectations for a focal role

o aas
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72 .- -
~. . e b\.\llus ,
influcnces mﬁUmmmcmsn J:.L.:om of memonambom 2 :\nmonb.mamvm

as r\monuomwwmn in this nmmﬁ»no# n:m model. pre

<X

oswﬂnnmnwOﬁw to mmmmnnw<m behavior appears no\uw<m

verified.

The conclusions that were drawn from the study

mno# which ﬂ:m.mwawwm.tmm.mnmtﬁ. The conclusions ora als

s

Hwﬂwwm& by nrm use of self-r-port instruments which ar=

vmhonmnﬁmw as opposed to ‘direct ammmﬁnmm., The oosnpcmwowm

|
are further limited by the fact that the - w:mngm:n cnmm
o cnllect the data was not standardized and rwmnmmonm

wn 35 more mwmhwozwn to mmomnnwwb 4mww&wnm and Nowwwvwwwnm

mmﬁwamﬁmm. Random and m<mnmabnwo errcr in Bmmmﬁnmqmbf mcm :

to =o=oo=nnowwmn nmmn»:w ccrditions mann=¢1 limit ﬁxw

oouowrm.osm. mwsmwww. w:ﬂ rpretation of the mnsm%

findings must be constrained U% the mmnnoh to which

acceptance can be awnm\wM the assumptions cb&onwmwzm bothn "
the statistical procedures and the theoretical ﬂHmSmsonn

. R . - . . .
mbwowmm..\\\ ' . ;
-~ . ) R . - o Py

-

\\ Havdwownwosm for Practice and Further mmwmmnow
0W%m~=n¢ from the sample schools to warrant stygescing ﬁzmu

~
‘following implications for practice and £

’

i
]
A
| W
Despite the foregoing uwawnmnMOvt. m<~ma=om has Ummd.

further research.

- . . . . ‘ b .
This study hLas revealed that the e pectations held :

“

for unit leaders by principals, unit teacher's and unit

leaders themseives are fairly ooumwmﬂomMMh

*in mxmmOﬁmnwosm wua ‘ates that the ULRA has Uno<tnnm a use-=

This consistericy

//l&d*lmﬁhlmhnbhmhm\Mwmm:nm of the role of the unit leader. ra :

e&onmmono. wn zocwm secm ﬁ:mﬂ efforts should be. under-

_taken to consider tasks nowwﬁor to intra-organizational
relationships, extra-organizational relationships, -
w:mﬁnzonwosmw ooonawsmﬂwos and Bwumumam:ﬁ mowwdpﬁwmc in

the nnmwswsm.om.cswn Hmmmwﬁm. Hnn~rmn~

jok mmmndpvnwoﬂm

.

_of cswn leaders cculd ke develcpzd :mwnm ﬁwm ﬁmmw wnmsm

of the ULRA which would muceumm assistance in ﬁTm

~~

c mmumOﬁwos. justification, »ad utdliz ation of cdln

a

leaders

in ?:wﬁwcswn mwrﬂmzrmww nwoo» ﬂuumwwws the task itemrs

can be used as m.ﬁnmmcnc ayainst which the performance

%S

effectiveness of unit leaders can be judged.
The instrumwent developed to collect Cata for

' mnca% included several tasks ;vunr were related to %v:wmml

amar m00»<wﬁwom.. stw of these n;mww vere not w:nwﬁfmm in
?/ \

the V10ﬁ0ﬁ%ﬁwn role of the unit lcader as chﬂqowma b the ‘
' o~
since m ci

e

R & D Center. liowever, c;wr leaders, mbm

ﬁ:wn
werce Psnwcmbo in ?ro Jomain of the unit leader role it £ocwm
seem wouwomw to suggest that the prototypic role of nso -

unit leader shouid bgc crevise3 in light of this information.

o i)

_oamo -

IC
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Several questions for furtl¢r research have been
’ s
xaleed by this study. Resea ers concerned with IGE may .
flnd the.following queattons of lnterest.

' k. Wwould a sample which co%ared a larger geograph;o B
area have produced the sane extent of - agreement regarding
expectations .for the unit leader roleéﬂﬂimplied'in this *
reco'r'ne.ldation is the r.efineme):t of the instrumentation
and a rearsessment of the scales which have been esta llehed..
2, Would data gathered to determine the actu?l

decision poipts in.the multiunit organizational structjure
[ ot

have zubstantizted the fact that unit leaders make dedrsions

reqarding'the tasks investigated hera, or would these be ©
o v R R '
teund to be decisions made by the unit in a participatery

decision-making process? ‘ -

.t 2

3. V¥hut are the differences betwecn the ideal a«
actual‘role of the unit leader as v1ewed by various referenL.
groups, and what 1s the relatlonshlp o£ this differcice to
subsequen* ﬂffectlveness ratings?

-4, Does extent of agreement on eXpectatLOuo ‘for the.
unit leader role relete to student achievement, climate of
the unit, utudent morale,'and ofher output variables?

&. Mt is thy relaL\onsh;p between the type of
lvader behavior demonstrafed by ‘the unit leader in perform-
ing nnlt functions and subsequent ratings of unit leader
effectiveness or the satlafactxon level of unit staff?

6. -1n whur vay wou'd fulfilliment of ldentlfled

peruoral necds bdb&»dn(lnLG the eapectations of the unLt

leader role as dcfgngd Ly the tasks. in the four gcales of

- gJi- )
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‘the ULRA? (It is assumagd tMt the tasks of fho Us.RP cdulu .
o " be uéed to obtain a meésg e of personality needs of tﬁe unit
leader by changing the insgrhmcnt prompt to: “To what
‘extent do you need, like,'want e WM

0 '7. In what way would personality varlablnv'o“ unit

nlcaders, such as, achLGVement drive, upward molelty, and
h0¢1a1 abllity, be related to Qutcome Vuxtables such as
E(udent achievement and morale? ' o

8. 1In whaL way would a measure of 'ﬁtcxpersonal
behuvior.regardlng unit personrel obtainec by an 1nstrumcnt

such as FIRO-B, be rolated to prolduction,. .orientation, an/

'ln[ormalxty7

.

"9,  uhat is ﬁhe extent of complementarity between
the priqcipal and the unit leader role in a unitized '
elémentary scheol? '

10. is the relationship between extent of agreement I
on expectapions'and degree of effectiveness linear ornr
curvilinear in natuce? . |

11; Doeg consensus regarding~expectati&ns held for o
the behavior of the unit leader increase as thé'ncmbers of
the unit interact over a long»r period of time? \ v

| 12, Which vcnles of the ULRA congribute more _ :
‘ _sign*flrantty than others to the OVQrall ULTforndﬂuC v
l effectiveness rating given unit leaders by reter ent \\-
groups? .Such a qucstion could ke invertigataoa throug! o '\

. ’ \

the uee of multiple reqres?ion.analysis. !




BEST COPY AVAILABLE

14

13, Would data obtained by prélonged-obseryation
of the unit leader in a job performance setting_sub' .ntiate
(\/the tasks developed by the ULRA? | |
In conclusion, it is the author's hope thg; this
study will provide gveater insight into the nature 6f:'
the unit leader role and that it will encourage other
researchers to investigate with greater precision those

questions raised by the study. »

0
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e : _ UNIT LEADER PANEL QUESTIONMATRE
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THE UNIVERSITY OF WISCONEIN
MADISON, WISCONSIN 532705

.-

The School of Education : .
bDepartment of Educational Administration

WARF Building, ' ,

610 Walnut Street. :

October, 18572

bear L. :

a
Ve are presently ceveloping a role instrumcnt which will measure
expectations and effectiveness of unit leaders in perficrring unit
functions. AS a reccgnized expert on the unit Ie~~er rcle, ycur
assistance is teirg requested ir validating rcle items. Would you
please evaluate the attached listing of role items using the
fcllowing code? - ° :

item wm,mnnmvnmuum as stateag
. < . . > .
item is not in the univer3e of unit
leader xule . .
item is in the uriverse, however it is
not logically stated or is uot in
agreement with other items.

Please. feel free to chinge statements. Your assistance is akso
regquested in. adding appropriate statements nct presently inclulded.
vamw you for your interest and assistance. ’

Sincerely,

James M. Lipham, Profescor
Educational Administraticon N
University of Wiscornsin

Madison, Wisconsin 53706

608 263-2713 .

Terrance J. Sheridan, Researcher
Educaticnal Administration
University of Wisconsin

Madison, Wicccnsin 53706

603 2€3-2733 :

°
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czHAHM:hmm.mObMHﬂnxm . .. . Hm.noowohmnmt»n&M-n 5msvonm wJ OOONdemnwam mn&OOwtwmm
o . - . . A , facilities and resourcus.
1. Oversce the utilization of paraprofessionals tg tie unit. ] ’
: .. . J R L Lt B 19. Facilitate formal comaunication betwecg the unit and the
2. Participate in the recruitment and Selection of professional : 1IC ~. .
mnmmm assigned to the unit. . : SR . :
) . : . ) 20. Develop procedures for the collection of milk and lunch
3. Seek the advice and counsel of the wnwsnwwww in awbawwnm money in the unit. . . .
special upit problems. - M

21. Estal h workloads that are eguitable for all unit staff.

22. Schedule and conduct unit meetings.

—————— —

evaluation indicates such a need.

23. Provide for theé utilization of ccnsultants waa resource
‘personnel. - . . .

—. . £, 1Insure that planc and procedures are altered when

5. Participate in the formulation of policies for implementirng
*  instructioral improvement irn the_ schoolwide IGE program.

24. Obtair media, material and mcmwwwmw nceded by the unit
staff to conduct planned instructiohal activities.

~

2S5. Handle discipline problems referred by unjt teachers.

6. Mmtmuwwmw with unit.staff daily npam schedules for
sznncnnwo:mw mnﬂw<wnwmm.

7. Direct the amcmHOGSQ:n of the instructional budget for
o the unit.
. B A . . . . 26. Channel inforration ¢+ urit teachers from NDVWNwmn%
8. 1Insure that effective interaction is maintained hetween . of sources.- .
. . ' . .

P ) and among members of the unit. : ) . . n

BEST COPY AVAILABLE -

2 - 27. Make arrangements ¥  field trips: ,. " '

9. Iatroduce new or rnovel measurcment and evaluation toois - - . .

and procedures in the unit. Lo : 28. Insare that vcmicnicat:on is wmaiatained between central

L L . office personrel, various, consultants, and the unit. '
_ 10. Assume leadership in interpreting the schocl’s progran . - - .
to the community. : : . ._____ 29. Provide unit staff with infcrmation regarding acvances
. . T~ . . - . in subject knowledge and UNOJVmw%m instru~ticnal-materials.
11. Dire-t unit staff efforts in preparing written kehavioral . ' Te .
- - objectives. - . ’ . - ) 30. , Take the wnwmn»4m in developing new instructional
. . . i ©  procedures\within the rnwn.

12. Develop.2nd implement with other personnel ar inservice ’ . ///( .- . ] .

teacher education program for the unit staff. . ~ 31. KXeep abreast of advances in compcrents of a system Of

. 5 . T ) . . IGE through <wm»nm. conferences and meetings.
13. oOrient unit teachers tc schoul and district policies . i . -
and MNOOo&cnmmw : 32. Assume leacdership in initiating, establishing and maintaining :

’ . homz-schodl relations. . .
14. Provide appropriate inservice training fcr meNONOmoumvosmHm . - . R

assigned to the unit. - . . 33. Provide mon the proper VNwmmwnm of observers to the unit. |
15. Dpisplay concern for nvm feelings om individual members 34. Insure that individual instructioral OLumnww<mm are written -
of the unit. : . . : . ) for mwor mtrmn:n.
- . : i6. Assist in evaluating the azhieverent of schcolwide : - 35. Be mnnoc:nnUwr to the MNu:npunH for the achievement of
objectives. - B . . - L children in the unit. e
e 17. mnoc»wo for the assessnent oy individual students based . : 36, noonmwm’Wm the assecs i children's chatacteristicse 3
on prepared objectivus. : - ’ . - pricr to initicl qrffoin ‘- - .

(N
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37. Provide individual support and assistance to new arfd
beginning teachers in the early sdtages of their multi-
unit experxence. .

38. Assist unit teacherc in the assessment and modification of |
student kehavior patterns.

39, ‘Substitute for ‘unit teéchers‘to provide them with time
to plan. . .

40. Develop with other personnel the Euildiuq plan for
: interns or student teachers.
. .

41., Participate in the recruitment ‘and sclection of non-
. professional staff assigned to the unit.

42, Foster unit staff compliance with established school
regulations., . C a

43. Provide personal advice to unit staff members on personal
problems.

44. Give attention to the satisfaction and morale of the unit °
staff. .
»
45. Supervisc and évaluate paraprofessionals assigned to tle unit.,
46. Resolve Lnterpelsonal conflicts within the unit. <
47. suoervise the systematic evaluation of total unzt pcrfarmanco.'

48, Attend all meetings of the IIC.

49. Assist in developing schoolwide objectives basic to ‘confluent .
.education. :

50. Schedule the uge of special school facilities, equipment
and materials Heeded by the unit.

51. Coordinate the activities of special teachers in the unit.

. ' B ' . i"e

52. Make certain that each child is engaged in appropriate cna-to- )
cne, small group, class size or large yroup activities.

53, Insure that each unit staff member is engaged in appropriace
planning, management and instructional activities.

54. Assume responsibility for completing routine reports.’

55, Coordinate the initial and subsequént reqgrouping of students
hased on needs and attainment of objectives. A

4G5




56,

57,

58.

59,

60.

6l.

62.

‘63,

64,

66,

67.

68.,

81

Facilitate formal communication between the unit staff
and the principal.

Confer individually with unit Statf members to discuss
ways of improving instruction. \ :

v

_Encourage parents to convey information, values and

.. feedback ained at improving instruction.

feelings regarding the school's program.

‘Conduct demonstratior lessons for unit staff member s
using new materials and procedures. :

Provide othef units and §chools with information regarding
promising practices. ) ' .

Provide for reporting of student progress to parents in
a manner that reflects the-!%? MUS~E program.

Teach or be directly involved with children ahout 1/2 time.

Select with appropriate persornel the curriculum areas to
be incorporated into the:IGE rwodel within the unit.

Assist unit teachers-w'th instructional activities, matexials
and procedures they don't feel competent tc handle.

Coocrdinate tihe placementl and supetvision of sxudent )
teachers or interns in the unit. .

Obsexve instructional rveosentations of unit staff and provide

Plan research activities for the unit with appropriate
personnel. -

Prepare and distribute an agenda pribr to all unit meetinqs?
and minutes following each. meeting. -
Develop a systematiqeprogram of pareqt-school, teﬁcherﬁhome
visits., . ) :

Coordinate research activities within the unit,

Provide for special types of unit meetings for goal setting,
design and evaluation.

.

participate in establishing a system of reporting that invalves
teacher, parent and child. :

. ,
Keep abreast of relevant rescarch methods and results.

suparvise the vze of velunte~r comnmnity per§opnel with special
erpurtise tc ossist in instruction,

66
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75.

76.

- the school. : . X

"Recommend special resources and pe‘sonnel needed by the unit

.Develop rules and regulatxons for
-of the unit.

: ' o
< BEST COPY _AVMU‘BLE .

N 2
Encourage pacents Lo attend unit meetanq or observe in

A\

D)

Assist apprepriate pocrsoanel irn coklfctxng, evaluating,
and interpreting data meeded for instructional improvement.,

Direct the developm:nt and maintenancé of systematic - °
instructional reccrd keeping for_monitoring.student ptogress

to accomplish its 1rstructxonal task.
\

e day-;o-day operation
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// 'UNIT LEADER ROLE ANALYSIS (ULRA) ' -
. . -(Form UL) <o o ‘
This instrument contains task statements which are descriptive of expoctationn you may nold\
for the unit leader in conducting unit functions. Your expectations will indigate ;h '
B ‘ . behavior you expect of a unit Jeader in-conducting unit Euncﬁ;ons in your .achocl, IPleass
| o rcact to each staﬁbment as follows: . ~ o

1. To the left of each statement indicate the nature of the expectat on you hold for the -
unit leader in your school to perform eacl of the identified tasks by checking the
: o ’ - appropriate response. Choices include: AﬁSOLUTEIY MUST (AM), PRCBADLY SHOULD (Ps), ,
| . MAY Ok MAY NOT (Mﬂyf EROBABLY SHOULD NOT (PSN), AND ABSOLUTELY MUST NOT (AMN) .

2:. To the right of éach statement rate the etfectiveness of the unit leader ih pe;fozping
eacl task. Choices for effectiveness ratinge include: VERY EFFECTIVE (VE)V EFFECTIVE (E),
NEITHER EFFECTIVE NOR INEFFECTIVE (NRI), IWEFFECTIVE (1), and VERY INEFFEC*IVE (VI1).

) Rate the unit leader's effectiveness as NETTHER EFFBCTIVE\NOR INEFFECTIVE aither if he
A wuLe NUL pLESENTLY peviorm a partacusar task or if you are not certain he. pertorms it.
// \k Please feel free to add appropriate 1tems that are not presently 1nc1uded.
\ /EXPECTAT:ONS < magkst o rs‘gc'rxvsnsss
Vo AS UNIT LEADER I' AM EXPECTED TO: S _ 1 RATE MY EFFECTIVENESS )i
c R : . : TH1S |TASK AS:
. . . ¢ .. . ) . \,‘ ',.
] AM  PS  MMN _PSN AMN VE E NEI. I VI
/ : Ut SR . 1. Provide individual assistance G e e pemen 8
\ , RO to new and beginning unit e x
i 3 teachers. S

/) ' 2, ‘Acsiat unit teachers in the asse@s-:
/ . . . . ment and modificetion of student
' ' : ' behaviox patteins. ///p

Qo
I

Ton
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TS EFFECTIVENESS
VE E NEL 1
3. Take initiative in maintaining I o
unit staff morale at a high level,
4, Conduct inrervice activities for
paraprofessfodals assigned to
the unit.
5, AcSure respengibitity for
M completing rofitine reports. .
6. Participate n dzoveioping, the N
N t v
building plan for inrcrns\or o
student teachers.
. .
7. Coordinate refearch activities

within the un}t.

8, Evai:ate paraprofessionals
assigned to the andt

9. TProvide for approjriate briefing
of obsexvers t> the unit.

10. Resolve interperscnal conflicts
within the unit.

11. Schedule unit meatings for goal
sctting, problem solving and
evaluation: '

O

b. 3T COPY AvaiLapyg

EFFLCTIVENESS
\ ‘ VE E NEI T
12. Provide unit staff with dnformation
regarding advancue in subject matter
~ and promising ingtructional
materials., '

TASES

ar—— —

13. Prepare and distribute an agenda —_—
prior to unit me-:tinas.
14. Coordinate the utilization of
paraprofessionals 'assigned to’
*  the unit. /

15. FPacilitate forma‘.communication
~ between Lhe unit and the IIC.

16. Coordinate the use: of -sfetialized
volunteer community personnel
to assist in instructiorn. .
. \

17. Organize unit staff ¥° that
each member is engaged in
appropriate planning, manage~

‘s ment and instructional activities.

18. Coordinate the development of
the instructional budget for
the unit,

-

19, lirect thn maintenance of
systematic instractional record
knejring for moritoring astudent
progress.

171

\21

78




Aruitoxt provided by Eic:

ERIC

At

M

—

T EXOTCY ThE

-

UNIT LEADER R

s A

. ALYSIS

(ULRA)

{(Form 2-T)

This instrument contains task stateaentt which are descriptive of expectations you may hold

for the unit leader in conducting unit functione,
bahavior you expect of a unit leader in conducring unit funttions in your school.

react to ecach statement as follows:

o

Your expactations will indicate the

Please |

1. To the left of each stiterunt indicate the pature of the expectation you hold for the

.

unit leader in your school to perform each ¢f the identified tasks by chefking the
ARLCLUTELY MUST (AM), PROBABLY SHOULD (PS),
FAY OK MAY HOT (MMN), PROBABLY SHOULD NOT (P3N), and fsBSOLUT!’.LY MUST BOT (AMIN).

appropriate response,

Choices include:

A

2. To the right of eac statement rate the effcctivencss of the unit leader in performing

cach Lasi,

! NLITHER EFTECTIVE WOl

Choices for cifeciiveness ratines ircludew

wer
WEr

VERY EFFECTIVE (VE), FFFECTIVE

P'EL'I‘[‘/_E (NET), LHEFESCTIVE (1), and VERY INLFTLCTIVE (VI).
' Rate the'unit leader's effectiviness as KEJTHER FFPRECTIVE NOR INFFFECTIVE elther if he
does not presentiy perform a particular tash or 4f vou are not certain he jezforms it,

3. Please feel free to add appropriate itews thatare not presently included.

Ps M PSN
EXPECTATIONS
PS  MMN  PSN
i3
’

LT LEADER TO:

Provide individual assistance to
new ard heginning uait teachers.

Assist unit teachers in tie assess~

ment a:id meajfization of student
behevior patterns.

~

TASKS

Take initictive in maintaining
unit staff morale at a high
level,

Condact inservice activities for

pavaprofessionals assigned to
the un-t.

Assunc responsiiility for
completine youtine reports.

Participate in Zoveloping the
buildiny vlan fur interns or
student teachere,

Coordinatc resiarch activities
within the unit.

Evaluate ; iraprofossionals
aseigned to the unit,

Provide for apjropriate brief-
ing of observers to the unit.

Rosolve fnterpersoral confiicts
within the unit.

Sehedule rntt raetines for goal

sutting, {roblem solving and
evaluation.

173

3

EFFFCTIVENESS

(E),

%,

P

1 RATE THE EFFECTIVENESS OF THE
UNIT LEADER IN THIS TASK AS:

VE

—_—

5

E

NEI -

I

EFFECTIVENESS

E

NEI

1

VI




/ .____.
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EXPLCTATIONS

s MM FSN
A
ll
EX?ECTATIONS
PS MM PSN

12,

1]

13,

14,

15,

16.

17.

18,

19,

20,

21,

o’

22,

23‘

24,

25,

26,

27,

28.

173

TASKS

Provide unit statf with information
regarding advances in subject
matter and promising instructional

matericls,

Prepare and distribute an agenda
prior to unit meetings,

Coordinate the utilization of
paraprofussionals assigned to
the unit.

Facilitate forral communication
between thea unit and the IIC.

Coorainate the use of specialized
volunteer community persrnnel
to assist in ins:iruction.-

‘ Organize walt staff so that each

member 18 engaged in appropriate
planning, management and instruc-
tional activities.

Coordinate the davelopment of -
the instructional budget for
the unit,

EVFECTIVENESS

VE

m

——. oo v————e

Direct the maintenance of systematic

instructional record keeping for
monitoring stndent progress.

TASKS

Teach or be directly involved
with children at least 1/2 time.

Assist in evaluating the
achievement of schoolwide
objectives,

plan with appropriate personnel
the research activities for the
unit, "

Keep abreast of advances in IGE
through visits, conferences, and
meetings.

Attend all meetings of the IIC.
Recommend the curricular areas to
be incorporated into the IGE model
within the unit.

Encourage parent3 to attend unit

meetings or observe in the school.

Hold the unit staff accountable for
student achievement,

See& the aQV1ce and counsel of the
principal in handling special unit
problems.

BEST COPY AVAILABLE

EFFECTIVENESS
'VE E NEI I VI
— e — — —

NEI I Vi

A\

38




b

Q

ERIC

Aruitoxt provided by Eic:

e

FARPECTATIONS

AM s N PSH
[.-

R S — —

EXPECTATIONS
AM PS MMN  PSN

®
1

— oo Y ——
—— e Py amademte

29,

30.

1.

32:

33.

34.

176
. .'\., :

TASKS

Facilitate cormunicaiion hetween
central office perscnnel, con=
sultants, and urnit staff.

Coordinate the activities of
special teachers in the unit.

Recominend .special resources and
_personnel needed to accomplish
the unit's instructional task.

Meet informally with parents *o
discuss the unit’s ‘instructional
program,

Cooperata with IIC/members in
coordinating schoolwide facilities
and resources. .

Coordinate the placemernt and super-
vision of student teachers or interns
in the unit.’ :

VE~

35. ,Provide informatloq to othe. drits and

36.

37.

as.
39.
40.

41,

42.

43.

schools regarding promising practices.

_Rgsist in collecting, evaluating,
and interpreting data reeded for
ingtructional improvemeat.

TASKS

Establish workloads that utilize
the special interests and abilities
of all unit stzff. .’
. Confer informally with unit staff
members to discuss .ways of improv~
ing instruction. :

Channel information from a
variety of sources tq unit
teahers.

Orient unit teachers to school
and district policies and
procedures.

Observe on request tue instruc-
tional presentations of unit

: 2aff and provid: feedbachk almed
at improving instruction.

[

Cosduct 3omonstration lessons
far unit stuff members using
new wtérials andl procedures.

Parh.. leate Ln the formilation of
pol.-ias for jmplimenting instruce
tie: 11 snprovemeat in the school-
wide 1ol poogram.

S

Y

EFFECTIVENESS
‘E NEI I
— — ar——
EFFECTIVENESS
E NEI I

— - —

A2 ¢

-

2
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)

EXBECTATIONS "
PS MMN PSN  AMN.
4 - » . ,

“
— — — —

EXPECTATIONS

MMN

K

PSN

44.
45.
46.

‘7 L]

48,

9.

S0.

5;.
82.
83,
34,

5S.

56.
87,

$9.

178,

TASKS

Make certain that each chila is
engaged in apprcpriate one-to-one,
small group, c¢lass size or large
qtoup activitiea.

Pacilitate formal communication
_between the unit staff and the
principal.

Take ‘the initiative in develop-
ing new imstructional procedures
within the unit.

- Participate in dbvelopinéjthe
school's inservice tuvacher ed-
ucation progranm. ¥

Alter unit plans and procedures

a need. .

Participate in the selection o}
prxofessional sta!! assigned to the
unit. .

Direct unit staff in selecting
oxr preparing written behaviorxal
objectives for each curricular
area. '

-

.
_ TASKS

Coordinate the assessment of
children’s characteristics
prior to initis} grouping.

Davelop rules and Yegulations
for the day-to-day operation
of the unit. !

Facilitate efﬁéctive interaction
between and among members of |
the unit. o

Coordinate the zssessment of '
studsnts in the unit based ob
indiviédual objcctives.

Schedule and chair unit meeﬁings.

Direct unit staff in writing or
"selecting instructional obbectives
for each student.

Establish with unit staff/ daily
tims schedules for 1nsttqctiona1
activitius, i

|
Provide for tho utilization of
consultants and resourc4 personnel.

Assist unit teachers wiEh instuc-
tional) activities, mat rials, and
procedures wher requested.

" when evaluation indicates subh .

l 8

"VE

EFVECTIVENTSS

™

NEI

(=]

EFFECTIVENESS

NEX

[ o

vI

" BEST COPY AVAILABLE

vi

88
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'EXDECTATIONS " TASKS { : EFFECTIVENESS
. EXDECTATIONS . ! EFFECTIVENESS
A4 BS KM PSN  AMN VE E NEI I

I 60. Secure unit staff compliance;
with established school !
regulations., [
i
6l. Schedule the use of specialechool

facilities, equipient and materials
needed py the unit,

.62. Patticipate‘in establishing!a
: system of reporting that inyolves
teacher, parent and child. |

63. Coordinate the initial and’sub->
. sequent regrouping of studénts based
' on needs, intorests, and attain-
ment of objectives. ]

64, Participate in the selection of
nonprofessional staff assﬁgned
to the unit.
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PLEASE INDICATE THE !EVEL OF THE UNIT LEADER'S OVERALL EFFECTIVENESS
_ IN CONDUCTING UNIT FUNCTIONS. (Circle one)

A.

' The unit leader is EFFECTIVE in conducting unit

~ 3 - ~

BEST COPY AVAILABLE

e, 89

OVERALL EFFECTIVENESS : ’

The unit leader is VERY EFFECTIVE in conduﬂting unit
functions.,

functions‘

The unit leader is NEITHER EFFECTIVE’WR INEFFECTIVE in
'conducting unit ‘functions.

The unit leader is INEFFECTIVE in conducting unit
functions.

The unit leader is VERY INEFFECTIVE in conducting unit
functions.

161
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BEST COPY AVAILABLE -

GENERAL INFORMATION DATA SHEET

UNIT TEACHER

PLEASE FILL IN THE BLANKS WITH THE APPROPRIATE INFORMATION:

1.
2‘

3.
4.
5.
6

7‘

8.

9,

pate of Birth (Day-Month-Year)

" Sex Male (M) Femaie (Pi

Professional Training Level
Lass t:han BA{ BA, BAVIS, MA, W»\#lﬁ, MA+3'2

Total yéars of teaching experience.
(Do not include this year) . .

Total years of teaching experience in present district..
(Do not include this year

Have you participated in.a S5-day institute for experienced
multi-unit personnel?

Have yéu participated 1n‘a workshop of 1-5 days duration
for thne entire building staff prior to.starting out as
a MUS-E?

Have you taken a course deﬁling with IGE/MUS-E on a
college campus?

Kave you participated in some other organized program or
activity to become familiar with the Center's role
descriptions for unit leaders? Describe briefly:




5 %,
2 %
. > ' ; . «
“ E
. X O %
’ [o]
g
, / ‘ ;'

UNIT LEADER ROLE ANALYSIS (ULRA) .
(Form UL)

This instrument contains task atatemerts wyich are descriptive of expectatione you may holﬂ
for the unit leader in conducting unit functions. Your expectations will indicate the °

behavior you expect of a unit leador in conductirg unit functions in you: school. Pleaee
' react to each statemunt rs follows:

1. To the left of aach statement indicate how inmportant you feel it ig for the unit leeder

in your school to perform each of the identified tasks by chocking the appropriate

. response. Choices incilude: ABSOLUTELY MUST (AM), PROBABLY SHOULD (PS), MAY OR MAY‘NO& (MmeN) ,
PPODABLY SHOULD NOT (PSN), and ABSOLUTELY MUST NOT (AMN). ,

To the right of each statement”rate the effectivéness of tha unit leader in performing

. each task. Choicea for effectiveness ratinygs inolude: VERY EFFECTIVE (VE), EFFECTIVE (8),
_NEITHZR EFFECTIVE NOR INEFFECTIVE (NEX), INEXFECTIVE (I), and VERY INEFFECYIVE (V1).

Pleasy rate the unit leader as NEITHER EFFECTIVE NOR INEFFECTIVE for those tasks which
f the unit leader does not perform in your school.

SXPF.CTATIONS TASKS R , : EFFECTIVENESS
AS UNIT LEADER I AM EXPECTED TO: . b ¢ RA‘I’E MY EFFECTIVENESS. IN
A . THIS TASK ASt
AM 28 MMN PSN NN VE B NEX I vI
1. Evaluate paraprofessionals agsigned —_—
- to the unit. ¥
2. Attend all neetings of the IIC,

— : 3. Schedule and chair unit meetings.

4. Regolve interpersonal corflicts
within the unit. '




EXPECTATICHS TASKS ESFECTIVENESS N
! ' _—
AM  PS  MN PSN AMN VE _E NEl 1 128

S. Channel informatinn from a

——————— — e e p—— —— S———— -— ———

variety of scurces to unit
teachers.

—— s

6. Conduct danonsiration lesaons for
unit sta€f members using new )
materials and precedures, . .

7. Meet informally with parents te
discuss the unit’s instructional
program, .

. ‘ s 8. Coordinate the assessment of students

in the unit based cn individual
objectives. .

9. Plan with appropriate personnel
the research actiVities for the
unit. ' .

10. Schedule unit neetings for goal
setting, problem solving, and
i avaluation. : . e

11. Coordinate the asse-sment of
i ' children's characte;istica preor
Y] to grouping.
12. Recommend the furricular areas to .
be incorporated into the IGE model o
within the unit.

©

| | pEsTcoPY MALRBLE

Y

EXPECTATIONS : TASKS E¢FECTIVENESS
AN PS  N PSN AMN B . VE E  NEI 1 VI
13 ~Cooperate with 1IC members in cuord=
inating schoolwide facilities and
\ resources. "

- . o ———— lomen L — —— —— — ——— —— —

! —_— 14. Provide for the util.zation of con-
. sultants and resovrce personnel.
15. Cozrdinate the use 2f specialized )
volunteer community personnel te -
assist in instruction.

16, Schedule the uye of special school
facilities, equipment and materials
,necded by the unit.

17. Encourage parents to attend unit
meetings or ohserve in the school.

18, Facilitate ef'ective interaction
between and among members of the
unit,

|

I
R
T
|

|

|

l

!

|

19. Assist in collecting, evaluating,
and interpreting data nceded for
instructional improvement.

20. ronfer informally with unit staff

/ mombers to discuss vays of improve
. / ing instruction.

Q ’/ - :thFi(; } .
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Al
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EXPECTATINS

()

PS

e

MMN

PSN

————

EXPECTATIONS

s

A st

PSN

AMN

| §

2.

<22,

23.

25.

26.

27.

28,

29,

30.

31.

32,

]3.

34,

35.

‘Facilitate ccpmunication betwean

central office personnel, con- .
sultants, and unit statf.

. ‘

{Participate in the asvlection of
profeasional sgatr assigned to

the unit.

Provide for approprite bxiotinq of .
obsarvers tc¢ the unit.

toordinate the aevelopment of the
instructional budget for the unit,

Provida unit staff with $hformation
regarding advandes in subject
matter and promisiny instructional
materials. :

Coordinate, the placament and super-
vision of
in the unlf.
Provide 1nformat£on to other units
regarding promiaing practices.

Establish workloads that utilize
the ypecial interegtr and abiliti.l
of all urit otaft ’

i

TASKS

Establish with unit etaf?f daily
time schedulocs for inetructional
activities.

‘Alter unit, plans and proceduras
when evaluation indicates guch
a need,

Parcicipate In the formulation of
policies for implarenting ‘instruc-

. tional improvement in the schcol-

wide IGE prograr.

Organjze unit staff sc that each
member is angayad in appropriate
plaaning, managomant and instruc-
tional ‘attivities,

Take initiative in maintaining
unit staff morale et a high lavsl.,

Curduct inservice activities 'for
parapzofesaiorals sssigned to the
unit. :

Participate in the eslaction of

runprofessional gtelf assigned to
the unit,

158

tudent txavhers or interms

l &

e

v

EfFECTIVENESS
E NEI I
\
|
i
ETTECTI L 1]
E NEX I
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EXPECTATIONS
P3 N PSN
e e et

.
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i e comisrn
s —— it
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<l s ——s-
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R34

e 36”
}74
3

I
..
4a.

. 41.

‘2'
AY
43.

-

TRBE R
Thut

l

»Pernnm:ndyfrnaxal yYeRauELes and”
je AN A I SEA T URH :‘JJ!,‘. sk
thos uﬁlt'ﬂ‘tﬂltfﬁdméﬂﬁdl a8k .

Foilifqea formel o mminteatiog

betseen the unit st tie 1IC.

U . .
Takg ' e Anit.et e i Jevelaring
[eC ATecruw¥iondl provedures withe-
1a the wair. 0 - %

firuct unit graff in selecting or
prepariag written tahswioral
sbanctives tor cach cageigular ares.

Sewk the advice and rounsel ot the
principal in handiing spectel unit
probless, . '
- 13

Faciistame formal (omaunication’
betscen the unit ntalf and the
prircipal.

Make vertain that each child is

Cerjaged In appropitate ORE~t0-0Ne,
Tgrall group, class s.ze or largd

\

group dotivities.

partitipate tn wsrablishing a
systan of replirn that inwvolves
teoseher. parent and shild. - ‘

TASKS

Oirect the maintenance of systematic

Linstructional record kepping for

monitoring student Progress.

Ausure renpensibility for completing

routine fepocts,

A

.
ss.
. gs.

A
__ 48,
a9
%0
s
I TR

Keep abreast of edvances 3n 1QF
through visits, confarences, and

peetings,

Coordinas the gtilization of para-
profeasionils assigned to the unlt’
participate in developing the
prteml'a indervice tngchor educa~
tinn progran.

Utnetve on 1ogquent the snstructional
presentatinae ol uatt otatf and pro-
vide feedbark asmed 3t \mproving
inatructinn,

Cocrdtnare fCaparch aunivitiay withe
tn the unit.

frovide frodivtdosd arstnrance to
new and Faginnsng vl Le ek,

Held via anit st fE acegunt sble tor
stedent achisver g,

180
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“ PLEASE INCICATE Tii ISVEL CF THE ™'% RLrDER': OVEFALL EFFLCTIVENESS
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al - . IN CUNDUCTING UNIT FUOCTIONS. o .- ! - .
, - mM _ ‘ - . B - -
= - y . A. Th .t leader is VERY & - - wrustang unat
m. g _.. “ _ _ functions. .
: ul .
W” ‘ | . . . B. The unit leader 15 EFFETTIVE i Jucting unlt
- ; o _ ! I _ ’ ; . functiors.

C. The unit lerder :o NEITHEF EFFECTIVE SUR CNEFFESTIVE in . ' .
_ * ~ cONCUCTIng unit funcriuns.

D. The ur.t leader a2t INCFFECIIVE 15 conductstg -init
functions.,
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UNIT LEADER ROLE ANALYSIS (ULRA):
. (Form T)

-

This inatrument contains task statements which ars doscriptive of expectations you may hold
for the undt luder in conducting unit {unctions. Your expactations will indicate the -
behavicer you c:lpect. of a unit leader in conductinq unit functions in your school., Please
react to each htatement aa follows:

~ :
To the la'ft of sach astatement indicate how important you feel it is for the unit leader

1.
in your school to perform each of, . the identified tasks by checking the appropriate
response. Chaices include: ABSOLUTELY MUST {AM) , PROBABLY SHOULD (PS), MAY OR MAY NOT (MMN),
PROBABLY SHOULD NOT (PSN), and ABSOLUTELY MUST NOT (AMN). .
2. To the right of each statement rate the effectivenezs of tho unit leadsr in performing
_each tadk. Choices for effectiveness ratings include: VERY EFFECTIVE (VE), EFFFCTIVE (!).
. NEI“HER EFFECTIVE NOR INEFFECTIVE (NEI), INEFFECTIVE (1), and VEBRY IMEFFECTIVE (v1).
_ Ploase rate the unit leader as NEITHER EFFECTIVE NOR INEFFECTIVE for those tasks which '’
the unit leador does not perform in your school. -
. (34 . .
EXPECTATIONS _ TASKS . EFFTECTIVENESS
I EXPECT THE UNIT LEADER TO: _ I RATE THE EFFECTIVENESS OF T '
) . UNIT LEADER IN THIS TAGK AS:
" PS MMN  PSN 'AMN ' Ve ] ¥R 1 vi
— 1. Evaluate Plrlpro!.llionlll aseigned —_— e
. to th. “nito ‘
P
— e 2. Attend all meetings of the 1IC. R
\ : v
— o — ——— 3. ' schedule and chair unit meetings, — e o e e
— 4. Resolve interversonal confligrs with~  ___ | | ol e
in the unit, N . T
- [
B | : BEST COPY AVAILABLE
?
’ / '
EXPECTATIONS ‘ ' TASKS EIVECTIVENESS
PS  MMN  PSN  AMN | ~ E. v @I wvio
— e S. Channel information from a variety )

ERIC

Aruitoxt provided by Eic:

R}
.

-

of sources Lo unit teachers.
. 6. Conduct demonstration lessons forx
‘unit staff members using new
materials and procedurds.

7. Mest informally with perants to
discuss the unit's instructional
program.

8. COordinAto the assessment of| students
" in the unit bhased oh individhRal ‘
objectives.

9, Plan with appropriate personnel
the research activities for the
unit.

10. . Schedule tht meetings for goel
setting, froblem solving and
- ’ evaluatign, ’

"11, Coordindte the aasessmant of
e childreh's characteristice prior
to grduping.

12. Rezcomrend the currjcular areas to
be incorporated into the IGE model
withir tha unit,

b4

. 1]

13. Coopczntefﬂhth 11C morbers in coord-
inating schoolwids facilities 2nd
resources, C:\
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MMN

PSN

16.

17.

ig.

19,

20.

21.

22,

23.
24.

25.

26.
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TASKS

Provide for the utilization of con-
sultants and resource personnel.

Coordinate the use of specialized
volunteer community personnel to
assist in instruction.

SCheéule the use of special school
facilities, equipment and materials
needed by the unit.

Encourage parents to attend unit
meetings or observe in the school.
L]

Facilitate effective'fﬁtcractibn
between and among;nmembers of the
unit.

Assist {n collecting, evaluating,
and intérpreting data needed for
instructional improvement.

Confer informally with umit staff
merkers to discuss ways of improv-
ing. instruction. '
Facilitate communication between\
central office parronnel, con=
sultants, and unit staff,

A

TASKS
. VE
Participate in the snelection of

professional staff &ssigned, to {
the unit,

. dos
Provide for appropriate briefing of
obgervers to the unit,
Coordinate the development of the
instructional Ludget for the unit. °
provide unit staff with -information
regarding advances in subject matter,

and pronizing instructicnal materials. .

Courdinate the plqcament and super-
vision of student teachers or interns

“ in the unit.

27.

28,

29,

30.

< 310

" N »
Provide information to other dhits
regardindg proemising practices.

Establish workloads that utilize
the special interests and abilities
of all unit staff.’

Establish with unit staff daily time
schedules for instrustional activities.

Alter unit plans and procedures when
evaluation indicates such a need.

Participate in the formulation of
policlies for implemedting instruc-
tional improvement in the school=

wide’ IQB roqmmj.gﬁ

S B

¢

EFFECTIVENESS
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32. nize unit staff so that each

Org

memaer is engaged in appropriate
planning, management and ingtruc-
tional activities.

Take¢ initiative in maintaining
unit staff morale at a high
levpl.

/
Cofiduct inservice activities for
paraprofessionals assigned to
“the unit. :

33.
34‘

\Pérticipate in the selection of
nonprofessional staff assigned to
the unit. .

35.

“Recommend special rusources and
personnel needed to accomplish the
unit's instructional task,

36,

‘ .
Facilitate foxrmal cummunication
between the unit and the IIC,

37.

38, Take the initiative in developing
new instructional procedures within
the unit.

39, Direct unit staff in selecting or
preparing written behavioral objectives

for each curricular area.

. TASKS

Seek the advice and counsel of
the principal in handling lpociul
unie problcmn.

40,

rucilitneo formal commuuicueion
between the unit leafl and the
principal.

41,

42N Make certnin that each child is
ngaged in appropriato one-to-one,
11 group, class size or large
g:bup activities.

Pareicipuéo in establishing a system
or reporting that involves teacher,
parent and child.

4,

44, -Direct the maintenance of systematic
instructional record keeping for
monitoring student progress.

45, Assume :olponsibiliey for compleeinq
routine reports.

46, Keep abreast of advances in IGE
through visits, ‘conferences, and
mestings.

47,

Coordinate the utilization of para-
professionals assigned to the unit.

TASKS o~

- EFFECTIVENESS

VE E /NEI I vI
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»

Obearve on request.the inetructional
Aeeist unit teathere in the

presentatione of urnit etaff and
selecting instructional objectives

vide feedback Ainied -at improving
for each student.

inetruction.
Hold the unit staff accountable

for studont achievement.
assessment and modification of .,

student behavior patterns.
Participate in developing the
Direct unit staff in writing or

building plan for interne or

Provide individual) aeelistance to
student teachers.

Participate in developing tho
" new and beginning unit teachers.

achool's insprvice teacher

education program.
Coordinate roooérch activitiee

within tho unit,

48.
‘9‘
§0.
51,
52,
LL B
56.

T o83,

AMN

 —

\

—_— e —— . 54. Coordinate the activitias of
Special teachers in the unit,

i PSN

MM
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EXPECTATIONS

_A\.

AY , PS
\

OVERALL EFFECTIVENESS

PLEASE INDICATE THE LEVEL OF THE UNIT LFADER'S OVERALL EFFECTIVEMESS
IN CONDUCTING UNIT md?.QHHOuum- nnu..u.nwm Obmu

P.a&oc:vn Howumn umcﬁm&MManavémvb nosmcnnvbm cbvn
functions. ..

B. Tae unit leader is EFFECTIVE p:-nonunnnvnm unit
< ncnonwonm.

. C. The unit leader is NEITHER EFFECTIVLC ZOM INEFFECTIVE in
conducting unit functions.

“D. The unit leader is INEFFECTIVE in conducting unit
functions.

-

n.avmcbvnwmuunn»m cmww Hzmmmmneu<nvsnosmpnnwnm rbmn
functions. }

GENERAL INFORMATION DATA

UNIT TEACHER

PLERSE FILL IN THE BLANKS W1TH THE APPROPRIATE INFORMATECN:

1. Professional 7raining level
Less than BA, BA, BA+15, MA, MA+16, MA+32

2. Total years of teaching experience.
(Include this \mmnv

3. aonmw years of taaching experience in mammmnn districet.
{Include this year)

4. Have you participated in a 5-day institute for experienced
multi-unit monmonbmww

5. Have vou participated in a workshop of 1-S5 days @uration for
the" abmmwm buiiding staff prior to starting out as a MUS-E?

6. Have you mwwoM/M course mmmwwnowtwnr IGE/M¥US-E on & college
carpus? . . i

-

7. ."Have you mrﬂﬁwnwwwnmm/Wﬁ,wogm other organized prog -am orxr )
activity to become familiar witl the Center's role descraptions
for unit leaders? Describz briefiy:
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S
, UNIT LEADER ROLE PHALYsTS (uLah)-
' (Form P)
A\ ]
This instrument contains task statements which are descriptive of expectations you may hold
’ . for the unit leader in conducting unit functions. Your expectations will indicate the behavior
you expect of a unit leader in conducting unit furctions in your scheol, Please react to
each statement a3 follows:
1. To the lefs of each statement indicata how important you feel it iu for the unit leader
. in your school'to perform each of the jdentified tasks by checking the aprropriate
_ : response. <choices includot ABSOLUTELY MUST (AM), PROBABLY SHOULD (P3), MAY OR NAY
’ : NOT (MMN), PROBABLY SHOLLD NOT (PSN), and ABSOLUBELY MUST NOT (AMN) .
. , . )
2. To the right of sach statement rate the effectiveness of the unit leader in performing
” ) cach task. Choices for effectiveness ratings include: VERY EFFECTIVE (VE), EFFECTIVE (E),
' . NEITLER EFFECTIVE NOR INEFRECTIVE (NEI), INEFFECTIVE (I), and VERY INEFFECTIVE (VI).
Please rate the unit leader as NEITHER FFFECTIVE NOR INEFFECTIVE for those tasks which
the unit leader does not perform in you~ school. ) .
EXPECTATIONS ) _ TASKS | EFFECTIVENESS .
. - I
\ ’ .
' ) R ¢ EXPBQ‘.T THE UNIT LEADER TO: . . . : 1 RATE THE EFFECTIVENESS OF THE
: - UNIT LEADER IN THIS TASK AS:
AM PS  MMN  PSH AMN. . o VE E NEI I VI
A e 1. Evaluate paraprofensionals assigned —
N . to tha unit.
; — e 2. Attend all meetings of the IIC. \ ) —_ - s .
e 3. Schedule and chair unit meetings. — a .
- \
a . P _
UMLMBLE® i,
gest copy WA s
. - .‘\'
\
4
EXPFECTATICNS TASKS EFFECTIVENESS
st A S t— A —.
. — e 4. Resolve interpersonal conflicts —_
within the unit. ‘ b
o e 5. cChannel information from a variety —
of sources to unit teachers. - = T
—_— 6. Conduct demonstraticn lessons for — e
: unit staff members using new - -
' . materials and procedures. B
e e e — — 7. Meet informally with parents to —
discuss the unit's instructional - -
program, ' .
— 8. Coordinate the assessment of —_—
students in the unit based on _ = = =
individual objectives. .
1
S G, 9. Plan with appropriate personnel — .
the researéh activities for the : ¢ T '
unit, )

10. Schedule unit meetings for goal -
settinq,uptohlem solving and '
evaluatipn.

11. Coordinate the assessment of
. children's charactecristics prior to .
grouping. ” ¢

ERIC \
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EXPECTATIONS ' . TASKS o " EFFECTIVENESS -

-

bV ] PS MMN  PSN VI

. ; NEI
12. Recommend the curficular areas to :
be incorporated 1nto the IGE model

within the unit.;

a8
e

13, Cooperate vith IIC members in : .
ccozdinT iing schoolwide facilities
and resuvirces. '

v 14, Provide ‘cr the utilization of
consultants and resource
paersonnel,

5
[

— e e ——— — 15. Coordinare the use cf specialized
\ volunteex community personnel to
assist in instruction.
16. Schedule the uee of special school S . !
facilities, equipment and matoriull \ '
K needed by the unit.
!
17, Encourage parents to attend unit
D . meetings or observe in the echool.’ ’ "
i \
18. Facilitato effective interaction
between and among members of the /
, unit. ’i,
19. Aeeiet in collectiny, ovuluating,
and interproting data noeded ton
1nltructional improvement. )

«

| EXPECTATIONS TASKS - EETECTIVENESS
PS MO PeN |

E NEI I VI

|
| §
| &

' 20. Confer informally with unit etaff —_— e
merbere to discuse waye ot 1mprov- L o
ing inetruction.

2l. racilitate communication between . S
sentr4ql office persvnngl, con- . : :
sultants, and unit etaff. C !

/

23. Participate in the sglection of
professional staff qhaiqncd to
the unit,

/' . !

23. Provide for appropriate brio!tng
of obeervers to tho unit, \

{ . .

‘ 4. Coordinata eh.‘duvolopmone of the

. . inetructional hudge: for the unit.

25. Provide unit staff with informatiion
regarding advances in eubject matter
and promising inetructional matoriale. ‘ ‘

26. Coordinate tha placemant and super-
vision of etudent tcachers or in~
terne in the unit, . s

27, Prévido information to other unite Lo
-rogarding promising practices. , N I

28. QEetablish workloads that utilize
. the special interests and abilities
A ) of all unit staff.

<03
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EXPECTATIONS ) TASKS ‘ . EFFECTIVENESS

01

3

AM PS MMN  PSN N _ VE NEI I Vi
—_ 29. Establish with unit staff daily T
time schedules for instructional '’

activitien.

30. Alter unit plans and procedures
when evaluation iudicates such
a need. . .

et e e 31, Participate in the formulation of et
policies for implerenting instruc-
tional lmprovement. in the school-

wide IGE progsam.

32, Organize.-unit stafi so that each i . . '

mouber is engaged in appropriate ' )

planning, manogeneunt and instruc- .
tional activities. ' -

33. Take initiative ir maintaining unit
staf f morale at a high level.

34, Conlduct inservice activities for
] paraprofesgionals assigned to
Loy the unit.

; : . 35, participate in the selection of
: nonprofessional staff assigned to
the urnit. ’

36. Pocommend special rewources and °
personnel needad to accomplish
the unit's instructional task. . . -

A . . ’

A |  BEST COPY AVAILABLE

« 40

F.XPECTATIONS _ : TASKS ' EFPECTIVENESS

317. Facilitate formal communication

AM PS5 " MMN  PSN  AMN VE E NEl I Vi
betwcen the unit dnd the IIC,

———— . weeetes Smmmamm e emesmm  commmems ey

¢
v

s . . 38, Take the iniﬁiatlye'in-developinq‘ ok
new instructional proceduxes withe
in the unit. R

(RS

39, Dpirect unit staff in selecting or
preparing written behavioral :
objectives for each curricular
area. .

40. Seek the advice and counsel of
| sy the principal in handling special - . e
| unit problems..

41. Facilitate formal communication °
\ ~ between the unit staff and the . :
A ’ principal. ~

42. Make certain that each child is
engaged in appropriate one-to-one, "

\ . small group, class size or large

\ . group activities. ;

43, Particlpate in establishing a
system of reporting that involves
teacher, parent und child.

. 44. Direct the maintanance of systematic

instructional reccrd keeping fox
monitoring student progress.

, : 206 | "
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EXSECTATIONS

Ps

PSN

EXPECTATIONS

PsS

MiN

—

oy

PSN

45,

46'

47.

48,

49.

So'

51.

52,

53.

54.

85,

56.

-
P \
-t -

-

AUy

TASKS

v

Assume responsibility for complet-
ing routine reports.

Keep abreast of advances in IGE
through visits, conferences, and
meetings,

Coordinate the utilization of
paraprofessionals assigned to
the unit.

Participate in devaioping the
schnol's inservice teacher education
program. .

Observe on request the instructinnal
presentations of unit staff and pro-
vide feedback aimey at improviny
instructicn. —

«Coordinate reseaxch activities
within the unit,

. !
Provide individual assistance. to
new and heginfing unit teachers.

Hold the unit staff accountable
tfor student achievement. ° *

Assist unit teachers in the assess~
rent and modification of student
behavior patterns.

TASKS

Ceordinate the activities of special
teachers in the unit.

Participate in developing the
building plan for interns or
student teachers.

Direct unit staff in writing or
selecting instructiovnal objactives

_/or each student.

&

8

EFFECTIVENESS
B NEI I
— cm— —

EFFECTIVENESS
E NEI I
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OVERALL EFFECTIVEAESS

104

PLEASE INDICATE THE LEVTZL OF THE UNIT ZBRDER'S OVERALL EFFECTIVENESS
IN CONGUCTING UNIT FUNCTIONS. _ (Circic one)

ﬁ ’.w.vnnghamnnuwwcnanmﬂaucﬂgnomn:nga E..wnv
functions. - N

7 : B. The unit leader is EFFECTIVE in conducting unit

functions.
C. The unit leader is KEITHER EFFECTIVE NOR INEFFECTIVE in
conducting unit functions.
T
= . D. The unit leader is INEFFECTIVE in conducting unit
functions.
E. The unit leader is VERY IHEFFECTIVE in conducting unit -
functions.
GENERPL INFORMATION DATA
PRINCIPAL
: PLEASE FILL IN THE BLANKS WITH THE APPROPRIATE INFORMATION:
1. Professional Training level ,
. Bh, BA¥1S, MA;TA$1G, MA+32, Ph.D.
! \\ .ﬁ/ ’
2. Total yearms cf admi istrative experience.
: (Includcthis yeak) -
3. Total years as principal in present district.
{Incluce this year)
4. Have you participated in a m..&.h% institute for experienced
multi-unit personrel? 4
5. Have you participcted in a 3-day workshop for building
’ principals and unit leaders prior to starting out as a MUS-B?2
6. Have you participated in a workshop of 1-5 days duration for
the entire building staif prior to starting out as a MUS-E?
7. BHavz you taken a course dealing with uﬁmbﬁumlm.oa a
college caapus?

8. Have you participated in some other organized program or activity
to become familiar with the Center’'s role descriptions for unit
leaders? Describe briefly:
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June, 1972

Dear Colleague:

1 an gresently preparing a dissertation proposal which will be
implenented durang the 72-73 academic year. As a gracticing
schocl superantendent I am seriously interescted in doirng soae
research thit shows promise of prevading direction in the
~sa0t100 ©f & problam that we 25 adminastyators must ceal with
daily.’

It seems to me that the emerging role of the un:it leader in a
muit:i-unit elementary scnecl is in rieed of analysais. Further,
1t reems that the unit leader role nceds clearer identity i€ it
13 tc realize 1ts instructional potential.

For the reascna outiined, 1 pgropose to study the role of the
unit leader from the viewpoints of teachers, prancipals, and
unit leaders in attempling o provade direction for & way the
unit leacder can meat poth Pissher rerconil ne:ds Lad tacse of
the szovol. . -

The sample selected f£or the study corsiuts of 2ll schocls that
began 1.G.E£. an the 1%27:-72 school year, thus your school :s
included in the sample. Data for the study will be ccllecied
in October or hoverber of this yesar. At that tirme you and
your uini% leaders will be asked to respond to 3 CuestiOnnairc.
AT tre present time I ar merely informing you of the siudy

ard golicating yodr ceoopuration. May I friukle you to covplex
the enclosed pos'. card irncifating your willincrness te farlitipate
and return it to me by July lat? This will make 1t possiltle

for me no,wuus my sampic.

o

Sincerely,

Terrance J. Sheradan

TIS: vHS
Fnclocure -

Q
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UNIVERSITY OF WISCONSIR-MADIGOW .
Department of Fducational Adainistration

]
Decenber, 1972

Dear Colleagus:

The attached questionnaire containe statexents which are descriptive of expeatations you may
have for the unit lsader in conducting unit functions.’ It is peart of a ressarch study designed

“to gain ineights into the role of the unit leader.

Participstion of your school in this study has been Asuthorized. All reaponses ¥ill remain
contidential., No school or individual will be icentified in any report of the study, "We
realize thet your time is valusble, therefore we have developed & questicnnaire whigh can be
completed in epproximately 19 minutes, yet neasurebd all the iteus which sre important to the
study, After compl.ting the questicnnsire, ssel £t in the stamped self-addresesd envelope
provided and return it to us. -

Thank you for your cooparation. Your percoptions sre v.tal vo the study. ‘¢ look forvard to
receiving your completed questionnaire by December 15, 1872. A summery of findings and
conciusions will be sent to each participating aochool upon caspletion of the.atudy.

Bincerely,

‘ 1
Terzence J. Sheriden, Ressarchar Jades K. Lipham, Profasscr
rducacional Adwinietration . * Edicational Administration
Univecsity of Wisconsin ' tUniversity of lisconsin
Madison, Wisconsin 53708 ; Madigun, Miscoasin 53706

{608) 263-3689 {608) 263-271)
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APPENDIX B

g.—. RESULTS - ETYFECTIVENESS SCALES

|

9

.

COEFFICIENT ALPHAS FOR EACH LIMERSION
ANC FOR ALL ITENS -

{EFFECTIVENTSS)

Scale Cocfficier + Alpna
Intra-Organizational Relationships <9405
Extra-Organizational Relationships T L8785
Insiructional Coordinav.on - 3058
Managenont Activities .8982

TOTAL -9732

107 .
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ANAL S ©F THF ULRA BY PROGPAM TSTAT FOR
DULAL ITENMS QVER FIUR SCALE FACTORS
tEFPECTIVENESS!? . ¢
itom Scale Correlst:ion Correi&tion
Nc. {totall {scale)
. :
B i £ .5318 L5753
| 2 i »8565 T .4958
3 H .6198 ¢ .« 6B
4 1. ) .6549 L7680
. ) 1 ) - .6832 c L3250
£ 3 .6367 6334
. ? V3 .5062 5831
, # 3 ~ .6449 L7511
9 2 , .6933 7046
1¢ o .7270 .7571
11 3 .5899 6478
12 3 26404 - .502%
<2 1 -6723 . 7458
id4 2 .7020 . 7289
15 2 .4552 L5702
1% 2 .5616 L6542
) 3 2 .515%. T 5937
- 18 1 .7230. L7970
13 1 L7140 6683,
8 4 .6946 5185
- ¥ 2 .7142 . 1348
; 22 4 .5592 .6742
23 § .5372 L6004
. 24 ¢ 4 -4909 .5879
25 2 ".7100 .7013
y 26 4 .5397 L6617
24 M .71¢66 7278
28 4 .7040 . 6781
29 i . 6463 6812
30 3 .71.37 L7834
Xl 2 . 7084 . 7007
- 2y b - .7803 .8237
33 1 .729G L7952
34 4 .6810 7244
35 4 <5225 .6388
- 36 4 46608 .6787
37 1 6652 .728BS
38 3 L7254 LT272
3s 3 ", 6967 . 7403
40— i .6349 .7032
31 1 . 7540 .7903
9

' SN 2

'BEST COPY AVAILABLE
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Ttea Scaie “Corte.at.on Torrelaticr
No. {rotail . ¢ tecalied
42 3 6541 L7278
43 3 _5564 L6933
4 3 - 418 L6835
45 & 3825 ~GI43
45 2 . T4ES 75613
47 1 -5295 . 5937
43 ot < L5576 . .57L
48 & 632 2028
5] & ~6B33 ~6B09
51 1 ~ 6538 ~1022
52 4 5413 L5920
53 3 -6941 . T64¢8
b 3 V5456 CSEET
55 4 . 5850 ~BEE"
56 3 830 T L BEZR
34y .
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P VALUES RESULTING PHOM OME HAY ANALYSES OF VARIANCE
OF THE EXPECTATIONS “CORES OF ™HE PRINCITALS, UNIT
TEACHERS AND UNIT JLADERS BY ITEM

ot s vd
S S i
Rl F Volue Critical Level

Il 142 NN
2 3,256 W w042
k] ‘1.7 L1
4 2.19 115
) .68 693
& 2.973 : . 054
7 C 6.5H50 .002?

3] 5.274 .00
9 © %607 . 00%
10 3.4 042
1 €.904 TLo0l
12 12.273 . 000
< 12 3.612 Q30
1% . ‘X180 ' .10
1% 1.302 27%
6 412 L6061
17 L QO .449
18 1.4/0 20
19 2.232 .11
20 1.320 L2720
21 %-938 .148
22 1.6M 192
23 N L)) 676
2 1.025, . - 362
L) 11% .840
26 3. 4616 . 036
27 2,479 . 088
m KT 517
L 1.066 L0850
30 31w L0471
33 2112 .8
P 1.49% " L2239
M 2.65% L0714
34 190 870
3% 1.%29 .220
W 1.601 .lag
kX 1.200 N 1 X
w €&.069 N
L] L] . 008
T j.a L0313
41 L840 1)
42 ¢ 1 0wm . 0%0
43 4.0 .019

oy

+
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F value Critical Level
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3.340 .,038
6.166 ..003
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.668 515
.500 .608
.840 438
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6.199 .003
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\\ . INDEPENDENT GROUYS T-TESTS OF DIFFEKRENCES IN MEANS FOR

PRINCIPALS AND UNIT LEADERS BY ITEM . .
.. Item n.|<wucmu
, 1 .1917
‘ . . 2 . . 5400
- . ) 3 . 0000
‘ * 4 .3960
s .7429
6 . 1.011
3 s 7 d 2.655
8 . . 2.573
h : . 9 2.038
. . . iD "2.027 . .
N . 11 _ - 2.785
. . . : 12 . 2.990 .
13 - - 1.903 -
. 14 .07594
APPENDIX G 15 . .1936
. 16 17190
T-TESTS OF DIFFERLNCES IN MEANS 17 .4788
18 . .8080
BY GROUPS AND ITEMS . 1@ 1.455
: - 20 . 31.370
: 21 .9843
22 . 1.557
. 23 . .3120
24 .2913
25 .3659
26 1.359 |
. 27 1.505
¢ 28 .8759
29 /u 1.098
. 0 .2057
. 31 . .3237
. : 12 . 1.178
33 . .4134 : A
34 .1192 M
; . - : . 35 ’ 1.445 |
- ) _ _ . . 36 “ 1.265
T , _ . w -, 1.244
. ; e : 38 : 2.786
; ; 39 2.607
o b 40 : 1.728 .
- S a1 - : .6827
. . ‘ 42 - .9493 |
. - : 43 . 1.952
. SN 111 - -
> ’ EY -
L. Py ; 7>
. . N?\M . LS ‘\W «
. . ) : )
\Ul

E

.
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Item t-value
. 44 1.140
45 .7059
46 1.508
47 1.908
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INDEPENDENT GROUPS T-TESTS OF DIFFERELCES IN MEANS FOR
UNIT LEADERS AND UNIT TEACHEPS BY -ITEM
—
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3 1.427
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